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ABSTRACT 

This guide, in parallel English and Spanish volumes, 
provides information necessary for implement ing 

bilingual/multicultural programs. Section 1 defines and describes the 
bilingual approach, examining instructional goals, rationale^ 
philosophical justification:, iegal^f oundat ions , and practical 
considerations. Section 2 discusses attitudihal cohcerhs,^ _ 
implementation problems, self -assessment ihstruincshts , and general 
strategies for attitude improvement . Bilingual requirements , the 
processes of language development and second language learning, 
language assessment and variation , test ihg procedurei^ arid language 
teaching strategies are presented in Section 3. The importance of 
culture is emphasized in Section 4 thraugh discussions of values, 
provi^ding choices, and Integrating cultures and contributions of all 

groups^ Section 5 introduces curriculum ideas and strategies for 

implementing the bilingual approach. Parental involvement is outlined 
in Section 6. The concluding section discusses additional aids for 
the monolingual staff. The text is illustrated with many photographs 
of children, teachers^ and parents. (BJD) 
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PREFACE • ' 

_ Th: s_ publication was developed. as _a result of an idea that 
Dr. Riley sjiared with federal of ficials froitl the Admiriistratidn. 
for Children^ Youth arid Families Regional Office in Dallas during 
^the- Fall of 1980. She _iridicated_that there was a need in Head 
Start programs in the Southwest Region for bilingual approaches 

J )t only to satisfy, prcpgram standards^ but to better meet the needs 
: the diverse populations served. The discussion centered around 
le development of a guide which would explain tlie Why , What , and 
How of a Bilingual Approach for Young Children* In addition^ Dr^ 
Riley suggested the use bf a pictorial approach that would amplify 
and add meaning to the content of the publication . That idea came 
to fruition when this book was finally completed and disseminated 
to all Head Start programs in the region. 

The book is written primarily for usev by those who work for 
and with young children as well as for parents^. The authors. make 
the assumption that the process of implementing a b'iiinguai approach 
is the same regardless of the languages that are to be used. it 
should be kept in mind. that the term bilingual, wherever it is 
used in the text, implies a multicultural approach. 



• SPiRIT-W^NGS. 

Lift- your spirit-wings and share the language 
Of your world with me, _ 
Skim the surf in search of the elusive sands 
Of truth, 

Arid gently land oh my outstretched hands in the 
Friendship bond that early words cannot describe. 

Let me soar with you, O Feathered One, 

So that i can grasp the meaning of your flight 

with the straining^ beating wings that flutter gently 
Toward the fleeting glimpse of eternity 
So hear, let me look into your world. 

i will open mine and share with you 

The person I have come to be, 

if i can treasure the closeness of your feathered presence 

Surely I can accept^ without misgivings. 

The ^eaehing> searching, soul of man and rest 

My mind on the gentle waters of my faith. 

. • ; Raul G. Martinez^ Jr. 
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CHAPTER 1 




f ntrodxic±±xm 

Children need 
ing/ happy , comf ori 
secure envirc.iment 2 
to develop properl] 
childhood center st 
a piace^ All actl^ 
be planned to prese 
ren with challenges 
ahd to make Chi Idre 
fortable and secure 
especially true for 
who come from econc 
advantaged homes, 
these children come 
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start programs. speaking a 
different language and living 
in home settings^ where the 
customs I, values / and .life- 
styles differ significantly 
from children who come from 
upper and middle-income homes i 
To ensure. that these Head 
Start children receive ah ap- 
propriate program to _allbw them 
to develop to their full poten- 
tial; a bilihgual/multicultural. 
approach is considered a must. 

A bilingual/multicultural 
approach is defined as an in^:_ 

•1.. ■ _ . ■# 
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d 

structiqnal method which uses 
two languages English xahd 
the child's native tongue' in ' 
conjunction with the child's^ 
culture and the dominant cul-^ - 

ture as well. The child's , 

native, or Jirst language, .is 
used as the ^rima-ry; instruc- 
tional language until fluency 
is achieved^in tlie second • ' 
language (English)'. Then, 
the languages c^n be alter*-- 
hated "a ::cording ^to program 
goals. Aspects of th^^hild's >* 
cultural heritage and the _ 
representative heritages of 
other people are inebrpbrated 
into the daily activities. 

Descriptors of a Bilingual ^ V • 
Approach " • V 

A bilihgual/ apprbach can \ 
best be described as a. setting ' '\ 
for children which take^ iht6 
cbhsideration all* of th.eir _" _ 
basic needs which must be ful-- 
filled in brder to grpw and ^ 
develop properly. • These .needs 



> 

.Mre contmoh to all childTeh_but 
; should be emphasized with Igw- 
incbme children and especially, 
those who differ in culture and 
lang'uage. 

One of tSie child's most 
.crucial needs is .acceptance ' — 
by peers and staff. Regard- 
less of backgrbuhd^ the child 
shbuld feel ah accepted mem- 
ber bf 'the group. The b?Vlih- 
* gual c3,ass includes children 
frbm many races ^ ^ethnic and 
'Sbcial groupS:/ cultures, and 
languages. The class reflects 
the cbminiiniity at large; more 
than bhe language is spoken by 
'Children and staff. Through 
acceptance of differences and 
ertfepuragemeht of self-expression, 
r^gar^less of language, bi- 
lihgual/multicultural programs ' 
produce a psychological environ- 
ment which is non-threatening 
and conducive to learning. 

Another distinction of 
the bilingual classroom is 
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the type of curriculum that 
is b^ing implemented. It is 
carefully., selected _ with the 
child in mind. The major 
criterion is the incorpora- 
tion of elements of the 
child's daily life into the 
regular on-going activities. 
Such elements .as language, 
foody music, dance, etc., 
wh4.ch are components of the 
g^eral culture, are, built 
into the planned activities^ 
as are the social and inter- 
arirtirve—pir oc e s s es— wh^eh—are — - 
reflective of th^^^children ' s 
background. In/this manner 
jghildr en identify with, and 
relate to,\ the co^cfpts^-airdT^ 
content belong taught^ Eearn 
ing becomes ' highly individua 
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ized, interesting and fun. 

Bilingual curri culum s 

are inclusive rather than 
exclusive. This simply means 
that the emphasis is on the in- 
clusion of content, skills , and 
attitudes which are valued, 
not only by the dominant 
majority, but also by the mi- 
nority community. The curri- 
culum, therefore^ P?"9^?-^??_ 
for a wide variety 9^_^^P^^'Z _ 
iences designed to expose child- 

^TT^^ f4i f faring Tangnag 

customs, and people under the 
assumption that_%wareness of 
individual differences will 

iieip ~t hem-to-4:>et^^K;^ 

themselves and iearrr to ap-- 
preciate one andtherX 




start. and many other ihstruc- 

tibhal -settings- for--yadhg 

children. In bilingual . set*- 

tings they are ah especially 
effective strategy because 
they lend themselves to in- 
dfvidualized ihstruetibhv 



Materials used in eoh- 
3uhctioh with bilingual cur- 
riculums can best be described 
as unbiased. These ^re often 
written and produced whenever 
possible, in both English. and 
in the children's native lan- 
guage. The themes I, situations^ 
and events depicted are under- 
stood by the children and are 
everyday occurrences, in their 
lives. Coloring books, story- 
books, puzzles, dolls, arid 
costumes which are commercially 
acquired have beeri screened by 
the prdgifaJn personn^l~^o'" en- 

sure that they meet specific 

criteria , such as dual language 
usage, freedom from bias, and 
appeal to children . Staff , 
parents, and volunteers may 

produce their own materials • 

which also must meet the above 
criteria. 

The bilingual approach 
uses learning centers as an 
instructional inethod . Learning 
centers are popular in Head 




Sirice childreri speak more than 
brie lariguage arid ridrmally 
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function at different language 
lev^els^ there is usgally more 
-than 6ne-activ-ity_g6ing on. 
In lear ning centers ^ the_per- 
sonnel can use a wide variety 
of materials that the child- 
ren can manipulate. in addi- 
tion, a great many activities 
require small groups and learn 
ihg centers are designed to 
accomodate this type of in- 
struction. Finally, since 
Head Start and similar early 
ehildhood programs emphasize 
the use of parents and volun- 
teers, learning centers make 
good use of their^^ alents and 
time. 



young children. This is why 
behaviorist , developmentalist , 
maturationis t, and psycho- 
analy tic theoretically orient- 
ed programs are found in bi- 
lingual settings. Probably 
the most popular approach found 
is the eclectic model which 
most programs follow because 
they feel that this is the 
method which enables the staff 
to match the individual learn- 
ing need of the children with 
the method best suited to each 
of them. 




It was previously be- 
lieved that working with 
economically disadvantaged 
children diC:feated the use of 
tightly structured behaviorist 
oriented approaches. This 
view has changed with increas- 
ing research data which in-- 
dicates that there is no one 
method that works best for all 



" . The biTin'guaJ._ approach ~ 
requires a culturally diverse 
staff who demonstrates cbdper- 
ation and mutual respect. The 
staff refieats the cdmpositioh 
of the community and is re- 
presentative of its racial, 
cultural, and linguistic 
character. This diversity , and 
the atmosphere it produces, 
teaches children that differ- 
ences in people exist and are 
respected. 
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Bu 1 7 ab o ve^aii r - 1^^^ 

staff shows the children that 

p e o p i e: ::c an : wo rJt— t og e t he^ -e© 

operatively. The bilingual 
center--should be a copy of the 
diverse society^ in which we 
live and should also reflect, 
our democratic way of life. 



activities designed to 
nurture their total de\>elop- 
ment, — " 




The last descriptor of 
the bilingual setting, address- 
es the parental and _cbnuhuhity . 
ihvblvemeht phase of the pro- 
gram. Parents and the coimriuhi- 
ty at la rg e are active par ti- 
"^ipants and are encouraged to 
involve themselves in all 
aspects of prdgrani operation. 
The bilingual center is a, cdm- 
fortable setting for parents , 
volunteers, visitors/ and 
other members of the communi- 
ty. They can identify with 
the goals and objectives of 
the program and experience a 
sense of belonging. They see 
that children are respected 
and are provided with a set of 
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linguaX/Muittcnitural Approach 

W^iiie bilingual/multicul- 
tural programs have all of the 
goals of the traditional early 
childhood centers > they also 
have additional goals that are 
specific to bilingual settings. 
These additional goals add to 
the success of the bilingual 
programs and comprise the fol- 
lowing : 

1. To help children develop, 

- - ext.eixd> _ ^n(i rfif itift the i ii — 

native language and to 
acquire and develop lan- 
guage facility in the lan- 
kribwri or limited language. 



2. To help children gain a 
better understanding of 
their own culture and to 
encourage' them to accept 
arid respect cultures un- 
like their own. 

3. To help children develop 



hea4£th^^ piagXtj^^g-r s e f - 
coricepts witfi^ instruction 
that uses their languages 
and cultures in all daily 
activities ^ - 

To develop a positive re- 
lationship between the 
center and home in order 
^9 f amily^ in- 

volvement in the <;:ehter's 
activities. 



These goals indicate that 
the bilingfual program is desigri- 
-bo--£ake^dy.ajxt age^Q f i-tip lan- 



guage the child bririgs from home 
and use it for iris tructidri and 
so as to "cushibri" the iriitial 
shock bif a new erivirbrimerit 
(home versus early childhood 
setting) arid tb ericburage the 
child to add. aribt her language 
in as natiaral a setting as ^ ^ 
possible. In addition, the 
program ericburages children to 
maintain their bwn cultural 
heritage arid tb learn about the 
diverse cultural tnakeup of the 



•.•■■A 
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people around them. They can 
then begin to see that their 
ways of living are both accept- 
^able and legitimate. This ul- 
timately _ leads them --to._JEeel 

99P<^ about themselves and to 
_develop healthy sel f -concept s . 
Once such a positive atitiosghere 
is created, it expands^ and_ 
parents begin to see that their 
children's daily activities at 
the center include the home 
language f their own music> - 
dance f food, and other customs. 
These perceptions enhance 
parent cooperation and involve- 
ment in the center's activities. 




Rationale for the 
Multicultural Appi: 

There are man 
- -wh;^— a - b il-i hgua Ir^ ap 
effective strategy 
with culturally an 
cally different eh 
These reasons rang 
-Pbilospphical „to_ t 
the practical^ and 
ihfbrce the need f 
programs . 

Philosophical Just 
From its earl; 
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people from many couri tries , 
ipeakirig a variety of dif-_. 
fererit languages. and with di- 
vergent political and reli^ 
"gious~'belief s r "settled in _'th^^^ " 
country because of their desire 
to live in a style consistent 
with their values. We_are a 
p lur a 1 i s t ic so c ie ty . E ver y ^ 
where we can observe people 
from different racial arid 
ethnic groups represeritirig 
various nationalities; their 
languages ^ values r customs and 
even lifestyles differ. It is 
a diversity which gives our 
nation its unique character 
and promise. The democratic 
ideals which are the root of 
our national -philosophy sug- 
gest and support a bilingual/ 
multicultural approach to the 
education of our children . The 
first kindergarten in the . 
United States was German- 
speaking ^ and the desire to 
retain individual cultures and 
languages is . just as strong 
today* ' ~ 



A biiin'guai/muiticuiturai 

approach^ to education not only 
has a n ational b ut an intern..^ 
rfa~t"±"^a3. r va ±ue . As the 
countries of the world become 
more and more interdependent , 
there is an increasing need for 
languagre versatility and know- 
ledge of different cultures* 
With such skills and knowledge, 
we can better cbiranuriicate with 
people from other lands _and 
add to the_ well-being of our 
social r political f arid ecbrioihic 
lives. 

Legal Fduridatibri 

STri ari effort to ericdurage 



a bilirigual/iriulticilltural _ ap- 
proach to educatibri iri 1968 
the Uriited States Congress eri- 

acted a l^w /^^n±itj.ed^ _ Tjh^^ 

lirigual Educatibri Act y that, 
authorized f uridirig to schools 
fbr operating, bilirigual pro- 
grams . With limited f uridirig ^ a 
few programs were begun r-. but 
more importaritly several school 
iriitiated the approach on . their 
owri. Federal legislation was 
followed by legislatiori in 
several states which mandated 
bilingual programs for dis- 
tricts that had twenty or 
more children with limited 
English speaking ability* These 
state laws made funds available 

for -bilingual— ed4acation>""an 

many more school districts 
started to offer such programs. 
]&n 1974, the United States 
Congress expanded the 1968 JLaw 
tp include a,ll children who 
were of limited English speak- 
ing ability rather than just 
those who were from low-income 
families , and in that same year, 
--■■the^Uni 
^in -a case known as Iiaxu^v^ 

Nichols / ruled that the SSn 

Eranci3co~schoo-i— sy^t^ 

failed to provide student s^V7ho-~_ 
did not speak English with ad- 
equate instructional programs. 
This ruling was interpreted to 
mean that the school system had 
to offer a bilingual education- 
al approach. As a result. The 
Lau Remedies were instituted to 
ensure that children with limi- 
ted Eriglish abilities had re- 
course to educational strate- 
gies to help themj brie beirig a 
bilirigual approach. . 

Head Start staridards also 
state that the curriculiim must 
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: backgrounds to begin instruc- 

tion. One of the first prin- 

\ . ciples taught to students vrhb= — 

L are entering the teaching pro- 

^se fession is that children are 

:aff taken from where they are and 

5Ct led to where they need to be. 

:i- The bilingual/multicultural 

: educational approach does this 

)eak ' by accepting who the children 
\ are, what values and experiences 

tble they bring with thein> and what 

ige. language they ^p^^^^ "11 of 

these factors influence teach- ' 
ing theory and practice. A 
setting designed to exclude 
children' s values/ experiences/ 
and .language and .substitute 

different ones-,— dbe^~-ar:;:d-is^"— — ^ 

Lch serv>'i_ce> hot only to the child- 

ren/ but to the teaching prb- 
\ fessibh. 
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We know also that chil- 

ren's interest and motivations 
have to be stimulated in order 
for them to learn Ac kiiowled-- 
ing what children already know 
and feel comfortable with will 
help to create the necessary 
interest for learning arid 
understanding to take place. 

In summary, ' thel ' ratid^^^ 
for imprementing a bilingual 
approach to education cari_ be 
justified on philosophical, 
legal, and practical grounds. 
Because we live in a pluralis- 
tic society which values di- 
ferences and is based on demo- 
cratic ideals, we have the 
freedom to be ourselves and 
to cultivate the development 
of children from all cultures 
and language groups. Legis- 
lation at the state and fed- 
eral levels , judicial edicts, 
and program guidelines have 
provided us with the legal 

support^we need to of f er 

biiinguai/multicuitural pro- 
grams. Also, we know that 

-i-t— makes sense to use every- 
thing children bring with 

them in early childhood pro- 
grams in order to success;- 
fully meet their educational, 
social, and psychblbgicai 
needs. 

Summary 

A bilingual/multicultural 
approach in ah early chil- 
hbod educational program .con- 
siders the total needs of the 
children involved. This means 
that who they/ are, where they 
come from, and how they com- 
municate are primary factors 
in developing educational 



strategies. The bilihgi 
setting serves children 
different racial^ ethnic 
linguistic groups V7ith c 
supportive staff that re 
t he _ na ture -of _the- cdirunur 
Children can respond to 
identify with the curric 
andthe materials used, 
kind of program creates 
ehvirohmeht ebhdueiv^ te 
some development in the 
reh and enthusiastic suf 
from the parents ah(3 coir 
involved. 
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CHAPTER II__ATTITUDES_NECESSARY FOR.A _ 
SUCCESSFUL BILINGUAL/MULTICULTURAL APPROACH 




Ihtrbductidn 



We know that a positive 
attitude is important in the 
implementation of a bilingual 
approach to education. Child- 
dren , staff , parents , and the 
coitimunity must feel good about 

the operation of such a pro- 

gram.. In particular, a staff 's 
negative or indifferent atti- 
tudes about a bilingual pro- 
ject may compromise the even- 
tual outcome of the project. 



This has been established by 
iresearch efforts and the clas- 
sic study by Rosenthal arld- 
Jacobsdn, entitled, P ygitialion 
in the_Classroom / points this 
out. The research study de- 
termined that teachers who had 
negative expectations of their 
students tended to have those 
expectations fulfilled. The 
teachers who had positive ex- 
pectations alsr) tended to have^ 
those expectations fulfilled. 
Thus f an important aspect of 
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the bilingual approach is to 
enisure thiait all concerned be 
provided with plenty of oppor- 
tunities to become fully know- 
ledgeable about the approach so 
that they can accept and sup- 
port it. 

Implementation Problems 

9 — -. . -- _ _____ 

Some confusion and contro- 
versy have developed in several 
cdrnmunities during attempts 
to use the bilingual/multi- 
cultural approach. Primarily/ 
chey are the result of misin-- 
fdrmation, lack of knowledge 
about the approach, and, to a 
lesser degree^ intolerance of 
individual differences. _ These 
factors in turn create a di- 
visive atmosphere, especially 
damaging xn communities which 
oppose the program's .goals. 

^^rime example of mis- 
information is the charge 
made by_ some that the bilin- _ 
gual approach is only intended 
for children who are culturally 

ana" Tlrigiiis 

and an extension of this charge 
is the mistaken belief that all 
of the staff for these pro- _ _ 
grams must come from. culturally, 
and linguistically different 
groups. However, _all child- 
ren, regardless of ecbhbmic, 
racial, ethnic^ or linguistic 
backgrounds^ can profit from 
the approach/ and the program 
could hardly be recognized and 
called a bilingual approach 
if all the staff spoke_ only 
a_ language other than English. 
The bilingual/multicultural 
approach is .for all/ and it is 
vital that the staff and the 



community be properly informed 
about the nature of the ap- ' 
proach before it is begun i if 
implementation is_premature_/ 
the stage ii^ set for problems 
in curriculxim matters / in 
staff training and development 
procedures / and in parent and< 
community relations .When 
problems arise in these areas., 
nega^tive attitudes will be very 
difficult to change. Organizers 
should proceed carefully when 
initiating the bilingual ap- 
proach/ and the staff© should 
attain a basic competency in 
the approach be"for§ it "is^ b%i- 
gun. 

Of course, ho matter how 
sophisticated the implementa-- . 
tion/ there will always be some 
communities that will resist 
the program because of pre- 
judice against any who are 
racially, ethnically^ _ cultur- 
ally/ or lihgui_stically dif- 
ferent. Nevertheless/ the. 
program is still heeded and' 
educators should hot give up. 
" itl t hbugh^tliey^ -hot ~be -able~ - - 
to get much, help or support 
from these kind of communities/ 
they must rely upon informed . 
parents^ and a responsive staff. 



Staff Attitude Problems 

An unresponsive staff is 
a far more serious problem 
than an unresponsive corranriunity 
'in early childhood centers : 
using a bilingual/multicuitural 
approach . When the staff has 
negative at;titudes about the 
bilingual approach/ they are 
transferred directly to the 
children. Ghiidren can sense 
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believe in what tHey are doing 
arid niay thteri behave iriappropria 
tely or not respond at all. 
Limited vocabulary and powers 
of expression do riot mean that 
children caririot assess the 

\ attitudes o£ their teachers. 

uShildrori have exceiierit skills 
for cbirmiurilcatirig riori-verbaiiy 
arid it is most difficult to 
hide orie's feelirigs from theiR, 




Acceptance' of Difference s 



People are more alike 
than different. All have a 
need to fulfill their basic 
needs and desires^ such as, 
food/^ clothing^ and^ shelter. 
All possess affective needs / 
such as the desire to be ac- 
cepted/ appreciated/ arid loved. 
People also are similar iri 
their physical characteristies 
arid are eridowed with iritelli- 
gerice arid have the ability to 
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speak. We are all familiar 

with- these similarities since 
-these are the common bonds 
that tie us to one another 
apTd- it(ake us a part of the 
huma^i race- 




Yet/ people are also, 
different and^ it is these 
differences that make us 
'unique and interesting indi- 
viduals. People come in ' 
different colors, with dif- 
ferent customs, sp^ak dif- 
ferent languages , and ,*»ejsre_- 
sent, diverse backgrounds. We 
all pgssfess differ ing in- 
terests, likes, and dislikes,* 

99^^_i^ assorted sizes 
and shapes.:^ _biir intelligence, 
abilities differas do our 
language communication skills 
and styles. > We are a unique 
people in a unique country 
which values, recognisses/ 
accepts and appreciates indi- 
vidual differences. 

Jus£ as there' -are dif- 



(see page ±7; 3 four-year- 
olds) there are also differ- 
ences among groUp^of indivi- 
dpLais. - These differences are 
caused by -a variety of factors , 
some of which are rac^ ethni- 
city^ language , and cultural 
heritage. Just as- we value in- 
dividual differences, we should 
also look with favor on these 
group differences. ^ 

^It is a simple matter to 
say that group differences 
should be^ccepted. Program 
staff ntust also make use of 
these dif ferenices in, the daily 
<'activities that take place in 
the centers^ This implies 
that staff must be open to all 
parents ^ and corranunity volun-^ " 

* teers who possess ri 
varied experiences unique to 

/ their own cultural and lin- 
guistic settings^ Experiences 

such as singing games, dancing, 
storytelling, oooking, ^'as well 

a>s^ the celebration of cultural 

events, aire * activities for which 
they are well suited^ Many of 
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these activities can be per- 
fbirined in the children's 
native language and this has 
a special appeal to them. 

Failure to respond to 
group differences _in instruc- 
tion often steins f rbm f ailure 
to accept individual differ- 
ences^ When staff members 
fear differences, the bilih"- 
gual ehvirbhmeht threatens 
them/ and their .insecurity 
affects the performance of 
instructional duties ahd_ _ 
weakens _the program itself. 
—It is of the utmost impor- 
tance that programs select 
and employ staff who are open 
arid tolerant of iridividual_ 
arid group differences. Cul- 
tural diversity, is the essence 
of the bilingual/multicultural 
approach/ arid staff -respect 
for differences a vital key 
to a successful program. 




A person who possesses the 

ability _to accept those who 
are_ different has the poten- 
tial, with proper training^ to 
become .successful in the spe- 
cific functions of a bilingual/ 
multicultural prograiu. Other, 
iiapbrtarit characteristics h_eed"- 
ed by the bilingual staff that 
can be acquired through _ih- 
service wprkshbps include : 

1. A healthy self-cbricept . 

2 . Willingness to learn . 

3. Flexibility and willing- 
ness tb change . 

4. Desire tb irivblve parents 
arid the cornmuriity iri the 
program. 

Attitudirial Assessment 

Iri the process of. teach- 
ing young children, educators 
begin by conducting a thorough 
assessment of the child's phy- 
' sical , intellectual , and socio- 
emotional development. This 
irif ormation is then used to 
formulate the child's educa- 
tional plan. Without initial 

assessment, educators cannot 

meet the specif ic needs of each 
child efficiently . This same 
process, with modification^ can 
also be used to assess staff 
attitudes^ Staff members may 
PQssess the teaching compe ten- 
^i®?_?"^*3^??"®^_?9^_tfie task^ i>^t^ 
if they lack the proper atti- 
tude in carrying _out instruc- 
tion , they^may_produce destruc- 
tive^rather than constructive, 
efforts. Although no one 
teacher training program is 
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gnairahteed to provide all of 
the teaching competencies , be- 
haviors, and attitudes re- 
quired of a good teacher ^ 
we can make sure that we 
have very effective teachers 
arid aides by cqriductirig an 
attitudirial assessment. For 
a bilirigt:al/multicultural 
staff, self -assessment is the 
most constructive approach. 

in conducting a self- 
assessment; staff members 
first need to ask, "Who am I?" 
They can approach an answer 
by then asking, "What are my 
feelings toward those who are 
different?" This question in 
turn can be. broken down into 
more specific and revealing 
questions: 

1. bo I like to be near 

people who are different 
from me? 



2. bq I know anything about 
them? 

3. Do I feel superior to 
them? 

4. Do I accept them on ah 
ecjuai basis? 

5. Do i want them as my 
friends? 

6. Do I feel threatened by 
them? 

Another facet that staff 
should explore. is their atti- 
tude toward values. Wheri the _ 
subject of values is discussed 
in any group, it soon becomes 
apparent that these differ to 



some degree everr^agiohg members 
of the same group •^"T°s^5-«^dn^ 
becomes familiar" with miifeet^s^ 
of other cultural groups, 
differences cari become more 
pronounced. Child-rearing 
practices, family living pat- 
terns , cdmpetitidri, and reli- 
gious values are some areas in 
which people have very different 
ideas/ Orie societal group may 
value allowing young children 
much more independence than 
some other groups. The stress 
placed on competition is also 
very pronounced in some socie- 
ties whereas in others, more * 
emphasis is placed on—cooper- 
ation and group identity. The 
nuclear family pattern may be 
the preferred lifestyle for 
the majority but an extended 
or single parent f ami ly pa t- 
tern may be the norm for other 
g^'Pyps-. Likewise, vast dif- 
ferences exist in the religious 
beliefs^of people which some- 
times stems from national ori- 
gins and family histories. 

That our values differ 
should not really cause alarm 
in a democratic society where 
cultural diversity is consid- 
ered a strength rather than 
a weakness. The individual, 
staff member undergoing self- 
assessment should realize 
that these differences exist 
arid should be prepared to 
accept arid respect them. In 
the coriduct of ariy activity, 
situatibris may arise which 
call for the recpgriitiori arid 
possible use of these dif f er- 
irig values. ^ 

For the iridividual who 
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wishes to work in a bilingual/ 
multicultural program^ value 
assessment may yield more 
differences than any other 
area of self-assessment. - 
Values are a highly sensitive 
area, but the following ques- 
tions may serve as a helpful 
guide to constructive staff 
development in terms of 
values: 

1. What are my values regard- 
ing child-rearing 
practices? 

•2. What type of family 

pattern do 1 personally 
favor? 

3- PP I value competition 
over cooperativeness? 

4. Are my religious values 
so strong that they pre- 
vent me from understand- 
ing the religious 




For people who partici- 
pate in a Jiilihguai program^ 
it is inappropriate to try 
to establish vdiose values are 
besti Feelings of superiority 
have no place in this type of 
program. it is a most diffi- 
cult task to weigh positive 
values because it is impossible 
to be objective . Values differ 
from person to person and from 
group to group , and no one 
group's values are best. As 
individual staff members/ bur 
charge is to accept and 
respect them all. 

Formal Self-As3essnieht 
^jxstxume n t s 

There are a variety of 
formal assessment instruments 
available to those who wish 
to evaluate their attitudes 
toward others. Some of_these 
are included in ' the staff, 
training programs currently 
being used in Project Head 
Start and similar programs. 
These formal assessment in- 
^ strumehts are ridn- threatening. 
They are primarily administered 
and scored by the subject, and 
the results are available only 
to the individual concerned. 
It is up to each person to 
accegt or reject the results; 

The advantage that formal 

assessment ins trtiments have 

over more informal ones is that 
they include specif ic areas 
that need assessing for bi- 
lingual programs and are pre- 
sented in a logical and se- 
guantial manner . in addition , 
formal assessment .instruments 
arrive at a conclusion- based 
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dri qualitative data. They 
measure the extent or degree 
-t^ which dn'e£ho Ids specific 
attitudes . Informal assess- 
ment instruments are more 
suTDjective. Conclusions are 
open to varied inter preta- 
tidris . 

However^ in bilingual 
prdgrams, there isa place 
for both fornial and informal 
assessment. Which type to 
chddse should be based on the 
heeds of the Ideal staff arid 
the goals and dbjectives of 
the bilingual prdgram. In 
selecting the apprdpriate 
assessment instruments ^ the 
folldwing factors should be 
cdnsidered: 



1. Availability of the 
instrxinent . 



2. Ease in self- 
administration. 

3 . Ease in scoring and 

interpretation of results. 



4. Ease in assessing atti- 
tudes in areas being 
measured. 

5. Methods for developing 
a program to cotmter 
negative results. 

iSeneral Strategies for 
Attitude Improvemen t 

Assessment of staff 
attitudes. toward the. cultur- 
ally and linguistically dif- 
ferent/ as well as toward the 
acceptance of a bilingual 
approach to education is only 



a first step. After the 
assessment has been accdmplish-. 
edf whether fdrmal; or informal p'' 
the next ldgical_ step is to 
Iddk at the results of that 
assessment. The concerned 
person should look at the 
areas which indicate attitudi- 
nal_ deficiencies and develdp 
a plan to help overcome them. 
If assistance is heeded in 
developing such a plan^ the 
services of a career develop- 
ment cdordinatdr of a staff 
trainer may be_ called upon, a 
Most early childhdod pfdgrams 
have a per son re sponsible f dr 
providing such assistance. 
Likewise, many bilingual 
curriculums provide a staff 
develdpnient cdmpdneht which 
emphasizes attitudinal- assess- 
ments df staff/ parents, and 
the cdmmuni ty with accompany- 
ing staff training materials. 




With any attitude improve- 
ment plah> the following stra- 
tegies should be considered: 
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— Become aware of and learn 
_ _ats_inuch about the bilin- 
gual approach as possible. 

Attend conferences, and . 
presentations on the bi- 
1 ingual approach > parti-^ 
cuiarly when sponsored 
by the fbllbwihg groups 
and organizations : 

i; National Assbciatibri 
for Bilingual Educa- 
tibn. 

2. State Assbciatibhs for 
Bilingual Education 

3i Local Head Start Pro- 
grams _ 

4; State > regibnal/ arid 
national Head Start 
Conferences 

5; Local, state, regibnar, 
and natibnal associa- 
tions for the educa- 
tion of young child- 
ren _ _ 

6. Local schbbl district 
workshops 

7. Local > state, arid 
natibnal prof essiorial 
teachirig associations 



through its bilingual/ 
multicultural program; Diver- 
sity is the very fotindation 
of our society, and in its 
efforts to nurture this 
special national quality, bi- 
lingual nrograms m?ast search 
out arid. -ate teaching 
staff witu positive attitudes 
toward those who are cultur- 
ally and linguii^tically dif- 
ferent . Various strategies 
can be' used for this purpose. 
Formal or informal self - 
ass^essment of individual staff 
attitudes is an important 
first step, and after the 
assessment, a constructive 
plan for improving staff 
attitudes is a necessary 
further step. 



— Visit bilirigual programs 
iri operatiori. 

— Become familiar with 
research studies that 
have been conducted on 
the effects of bilin- 
gual approaches on chil- 
dren, parents, staff, 
and communities • 



Summary 

Individual andgroup dif- 
ferences exist and the center 
respects: and encourages them 
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CHAPTER III STAFF LANGUAGE REQUIREMENTS 




1 ntroduc-t xon 



Picture yourself walking 
into a room where everyone 
around you is speaking in an 
incomprehensible language. 
Then imagine that you are ex- 
pected to perform certain 
tasks but you cannot under- 
stand what they are. _ Also, 
imagine that the background 
music you hear- is foreign to 
you, and ydu__cahhot comprehend 
the words. You attempt to 



convey your feelings in your 
pvm tbrigile, but no one can 



understand you. You are given 

clear indications that your 

language is improper, and that 
you will have to communicate 
in the accepted language of 
the group. Further, make be- 
lieve that you are a four- 

year-old child, and now consi- 
der what these experiences 

could do to your self-esteem 
and mental health. 
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This make-believe situa- 
tibh _may sound, extreme, but 
the fact is ^ that it has often 
occurred in the past and may 
still be happening xri some 
educational environments at 
this momenta The concept of 
bilingual education Was ini- 
tiated to help children avoid 
such negative experiences ahdt 
to accomplish this goal, staff 
knowledge of the children ' s 
spoken language is a furida-_ _ 
mental element. of early child- 
hood, bilingual programs. 

B ilingual Requirements 

Meeting this basic home 
language competency establishes 
the foundation for an atmos- 
phere conducive to a child ' s 
development. It alsp helps 
build' a rapport between par- 
ents and staff and this in- 
crease in communication ex- 
pands the opportunities for 
parental involvement in the 
bilingual program. However, 
it is not a requirement that 
all staff members be bilingual. 
Programs that attempt to se- 
cure an all bilingua] staff 

may create an environment that 
does not reflect the community, 
and this situation could give 
children a false sense o£ the 
real world. 

The in^prtant point is 
that all ^children in the pro- 
gram have someone at the center 
who can communicate with them. 
While the majority of bilin- 
gual programs hbinnaily serve 
children who eome from the 
same home language group # such 
as Spanish, Indian^ or Vietnam^ 
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ese, there are .a few programs 

that enroll children from 

different language groups^ and 
we must realize that it would 
beextremely difficult to 
expect such individual staff 
members to be conversant in 
ail of these languages. 

The Process of language 
Development 

tahguagfe is a_ crucial 
element in our daily. lives ^ 
and we have a tremendous 
responsibility to. help young 
children expand the develop- 
ment of their language compe- 
tency . We use language to 
convey bur thoughts, wants, 
and desires^ but we. are riot 
born with. this vital facility. 
Language develops as we gairi 
physical, intellectual ,_social , 
arid emotiorial growth. This 
cari be shown by observirig the 
lariguage develdpmerit pattern 
of babies. When they are born, 
there is a complete absence 
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*of oral language ability as 
we know it. After a few 
months, the first words are 
spoken / but early vocabulary 
consists df_ drily dhe-wprd 
statements because babies 
have ho concept df_the ele- 
ments and design df a correct 
sentence, Ohe-wdrd statements 
are fdlldwed by two-word 
phrases/ ahd^ as children ad- 
vance in develdpment, their 
vocabulary expands r ^nd their 
phrases become Idnger. The 
basic structure df a language 
is learned around the fifth 
year^ but vdcabulary arid gram- 
matical skills, cdritinue to 
develop as children experience 
ittdre arid more df life. 

Although economic stand- 
ing, cultural beliefs, ability 



level Sjr and parental educktidri 
can have significant effects 
upon language develdpmerit, 
generally the stages arid se- 
quences df language, learning 
are universal. _Children_in_ 
China r Canada^ Germany , Eriglarid 
arid_ everywhere else in the 
world gd through these same 
stages at the _saitie_ages_that_ _ 
Artier icari children do. Fdr all 
children, lariguage is_ learned 
according to its level pf 
difficulty. The first level 
i s li sterling ; the seqbnd i s 
speaking; the_third is read- 
ing; and thefdurth is writing. 
Listening arid reading ar^. 
receptive language skilLp . 
Speaking and writing^ are 
expressive skills. And^all 
V four aspects are equally 
important. 
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It" is crucial that all 
of those entrusted with the 
care of children throughout 
the early childhood education- 
al network be familiar with 

these basic stages of language 
Without this 
je, it is most diffi- 
cult to assess , plan, ar^^ 
create constructive l^a^ing 

experiences for 5hildren_. 

This knowledge is even more 
important for bilingual pro- 
gram personnel since they are 
faced with the challenging 

task of helping children 

develop their home layiguage 
while simultaneously helping 
them acquire a proficiency in 
English. 



The Process of 
Lam 



Basically/ there are two 
^^ys to learn a second' lah- _ 
guage. One of these is called 
the Naturalistic Approach^ It 
relies upon natural or ihfbrm- 




al^means of language acqtii- 
sit ion, and the basic ingre- 
dients available for this 
kind of language learning are 
activities such as> interact- 
ing with parents, other adults 
siblings f and p^^jers. The lan- 
guage learner may have access 
to resources such as_ books / 
records/ and games which uti- 
lize language > as well as the 
entire cbmitiuhity with its 
access to people^ placeg, and 
all kinds of activities. 




The secondmethbd in 

learning a second language.; is 
termed the Didactic Approach, 
and it is- characterized by a 
formal/ sequential/ rules- 
oriented type of program. 
Educational objectives are 
specified and rigid time- 
^ tables are developed. Nbrm- 
\ally/ this approach requires 
Such more structure. 

VBoth of these second lah- 
guage\.leai:hihg methods are 
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successful with ybiing chil- 
dren^ and each complements 
the other. Wh_eh to .use them 
depends upon the fibllbwirig 
factors: ^ 

1. Children who come from ' 
ehviromnerits where 
natural second language 
learning oppbrtuhities 
abound, will probably 

. be ready for the Didac- 
tic Approach earlier 
than children who come 
from home environments 
where these opportuni- 
• ties are limited. 

2. Children who come from 

environments where 

natural second language 
learning opportunities 
are limited, may need 
more emphasis on the 
Naturalistic Approach. 

3. The developmental level 

of the children^nd 

their ability to handle 
the teaching method 
used. 

In a bilingual program, 
the staff should pay particu- 
lar attention to the follow- 
ing infliences that help 
determin^2 the success of 
second Ijinguage acquisition 
in chilrxen; i however, these, 
influences do hot necessarily 
occur in the ordeir in which 
they are listed below: 

1. Desire to learn the __ 

second language -^^ Child- 
dren must identify with . 
the language involved 
and internalize a social 



need for it.' It must 
do something for them. 

2. Importance^ pl aced on the 
second language by others 
— If parents, staff , and 
peers feel that the lan- 
guage is important, child- 
ren will be motivated to 
learn it. 

3. Appro a ch followed ±n 

teachxng the second 

language — The educa- 
tional approach used 
should support the child 
and be based on sound 
learning principles ? 

.4. Rate of - second language 
introduced — Children 
differ in theirr levels 
of experience and abili- 
ties The rate of lan- 
guage introduced should 
reflect ,these differences. 

5. Reinforcement procedures 
avaijable in the home 
Parents need to .be ^ware 
of the second. language 
program, and play a part 
in teaching. the content _ 
and materials introduced 
in the program. 

6. Progress made in learning 
the. second language — 
Children heed to be com- 
fortably with their rates 
of achievement. If the 
rate is too slow, it will 
become tedious to them. 

Language Variations 

The vocabulary, pronun- 
ciation, and, in minor ways, 

3? 
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the granuttaf of the English 
language varies from one " . 

regiph of the country to 

/another/ and this difference 
in the spoken language i^ 
called a dialect. For rhe 
most part, regional English 
dialects are considered 
acceptable forms of the lan- 
guage, but, unfortunately, 
this is rarely the case for 
people who speak a language 
other than English. These 
people also speak different 
dialects of their language, 
but many^consider the dia- 
lect forms of languages* 
other than English to be in- 



ferior modes- 65^ cbmmurric^^ 
tion; These critics feel 
that these dialects are uh-_ 
suitable for learning cogni- 
tive concepts and are only _ 
appropriate in very personal 
situations. 

Such attitudes rein- 
force negative stereotypes 
of- the groups which speak 
languages other than English 
;.ahd it is important that bi- 
^iihgual staffs be ^ware of ^ 
dialect differences so that 
they may better xandef stand 
and serve the. children and 
families involved in the 



' bilingual program. Dial-ect: 
awareness is particularly 
important when a curricu- 
lar activity developed in 
one area of the country is 
being considered for use in 
another. Care should be 
taken to assess both the 
content and the language 
used in these situations. 
Change s should then be made 
to satisfy local language 
emands. 

Language Assessment of 
Chi3:4re n ^ 

Normally, an assessment 
of a chiid^s development is 
the first task in preparing 
a specific educational plan, 
and since language develop- 
ment is one of the major 
gqals of a bilingual program, 
tliis first task must con- 
centrate on language assess- 
ment. The bilingual staff 
is charged with the respohsi-' 
fc&lity of deterijiixting each 
ahild • s first and second 
]JangUage abilities^ then 
develbpihg constructive 
Individual educational 
programs. 

j Children Ls language 

/abilities differ significant- 
ly^ and the following _f actors 
help explain these differen- 
ces: 

1 • Family Styles of Coitimuni - 
cation • — Some families 
are very verbal in their 
everyday interactions 
which enables their 
children to develop ^ 
rather .extensive vocabu- 




laries. These families 
use- language to Ahaxe.^--^..^ 
ideas, to express con- 
cerns, arid to fulfill 
needs. Conversly, some 
families use language 
sparingly.' Children who 
come from families who 
use language ]^rimarily 
to fulfill minimal needs, 
often have limited 
vocabularies . 

*2. Interaction with Peers — 
Children who are provided 
with opporijiunities to 
mix and play jwith other 
children exhibit broader 

language abiflity than 

children who have limited 
access to peers. 

3. Second La ngu a ge "Enco urage- 
ment. — Children who J 
come from homes where 
second language learn- 
ing is used and encour- 
aged, are more inclined 
to be bilingual th^n 
children who come from 
mbhbiihguai envirdnmehts . 

There seems to a 
general belief that children 
who speak a language other 
than English are bilingual^, 
but this is certainly not the 
case. Many children who attend 
bilingual^ programs initially 
only speak a language other 
than English, and there are 
some who are guite limited, 
even in this language.. To 
call these children bilingual 
does a disservice to the « 
concept of bilingualism. 
These children are not bi- 
Mngual, and during language 
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assessment, the staff should 
keep this in mind to prevent 
-un-realistie "language-expecta^ 
tidns. J * 

Fpr those children who 
are genuinely bilingual, it 
is important that the st^ff 
ascertain in which language 
the children are more pro- 
ficient and comfortable. 
Initially, new concepts 
should be introduced in 

the children ' s dominant 

language and reinforcement 

activities conducted in 

the second language. This 
process helps ensure that 
the children ^will feel com- 
fortable -wi^lj the^.activi- 

ties and will understand the 
concepts being taugh.t. 



Testing Procedures 

-5-::- -There are severat^^i^^ 
guage Proficiency tests that 
are available and can be ad- 
ministered either formally 
or informally. Eocai program 
personnel should study the 
Various tests and decide 
which type best suits their 
situation. The most desir- 
able method of determining 
language proficiency is the 
one that assesses the child-: 
ren^s abilities in the home, 
in the community^ and in the 
classroom.. 

tanguage assessment, in _ 
the bilihgual programs should 
follow a specific process and 
an i establ ished time-table 
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However^ there is also rbdm 
for iififbrmal assessment. For 
cultural or linguistic reas- 
ons, sometimes formal instru- 
ments of assessment are un- 
suitable. Likewise,, many __ 
children do not perform well 
in formal testing situations . 
When the testing ihstru^_ _ 
ments clash with the child- 
ren being served by the pro- 
gram, the staff should rely 
upon informal observation 
testing. ' 



It is also impo r t ah t to 
keep inmindthat the primary 
reason for educational assess- 
lueht is to help develop an 
individualized educational 
program, and a crucial 
element in the accomplishment 
of this goal is informed and 
involved parents. . Afty program 
tHat disregard^ parents in 
the assessment of their childr 
ren not only compromises " 
program standards, but also 
final results. ^ 

Language Teaching Strategic ' 

There is no one magical 
approach to the teaching of , 

English or , any other 

language. From time to time 
there have been ardent cham- 
pions of one particular , 

approach or another, but re- 
search 'studies seem to indi- 
cate that there is no one 
best approach for all child- 
ren. Children differ in 
their learning styles. Some 
thrive on formai- teaching 
strategies while others 
function more effectively 
through informal approaches . 

0 ( 



The successful teaching 
styles of educators also 
differ. _The reasons for 
these differences to a great 
degree are sub j ect to • the 
training programs undertaken, 
to_ the philosophy and theories 
subscribed to / and to the 
personalities of the people 
cohcerned. Some rely upon 
natural ^language techniques, 
while, others, are more com- * 
fort.able with formal, didactic 
teaching methods . Some func- 
tion better when they work 
closely with children and 
others function better at a 
distance from them. 

Language teaching 
strategies in bilingual 
programs should seek to 
cultivate cbnstriactive 
differences in children, ^ 
teachers, and the communi- 
ties being served . Both 
formal 'and informal teach- 
ing should be encouraged, 
and teaching machines ^nd • 
materials should be irjfciuded 
in the overall teaching de- 
sign. Finally, ail of these 
factors should be considered 
in relationship to the vital 
part parents play in th^ 
success of early CTiildhoqd 
development, both/ through the 
center and in the home. 



Summary 



/ 



Teaching in a bilingual 
program requires persohnal. 
who are khowl^6dgeable atDout 
all aspects bf _J.ahguage 
development This includes 
knowing how/ to expand and 
refine the /home language sand 
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hbw_ lahguage is acquired, as 
well as how a second language 
is learned. In s^dditioh/ 
bilingual program staff must 

knowledgeable about teach- 
ing strategies that are 
appropriate for the given 
environment. Finally, 
personnel ^must be able to 
develop constructive educa- 
tional plans by first assess-;^ 
ing children' s lahgruage-- — '^^ 
facility and involving 
parents . in the process: 
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fences that idehti 
of people with a p. 
lifestyle shaped b; 
tors as music, art 
religion, language 
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Culture imbues ^its 
with a state of mii 
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SING CULTURE IN BILINGUAL PROGRAMS « 



TURil AND MaOPi 





tally 
: exper^ 
:y a gfroup 
xticiilar 
' such fac- 

fbod/ _ 

social 
rid such 
tics. - 
people 
d that 
1 function 



and behave in a manner ex- 
pressing the group's feelings^ 
values and beliefs. \ 

■ - \ 

_ Different groups of people 
speak -in different languages 
with varying dialects ^ and 
f uhctibh in different cultures . 
Language _arid_culture cannot be 
separated. This is a most im- 
portant point to remember in 

teaching yourig children. The 
more teaching emphasis placed 
on a child's cultural experiences 
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in the teacfxihg and learning 
process, the more success- 
ful children and teachers 
will be in their respective 
tasks . Some programs f ociis _ 
only the the most superficial 
aspects of a culture/ such as, 
serving a soul food dish 
during Black history months 
conducting an Indian dance 
activity during^ Thanksr. 
giving, or displaying a 
sombrero and a serape oh 
September i6th. This iis 
not characteristic of a!^ good 
bilingual program. Ghildreh' s 
cultures should be a part.of 
the everyday activities of 



the_ center. Teachers should 
emphasize children's ex- 
periences in all aspects of 
the planned activities be- 
cause this Enhances the 
learning process. 

The Value of Emphasizing^ 
Culture 

1. Emphasis on Culture Helps 
Develop a Positive Self- 
Concept, 

The use of a child's 

culture in the teaching 

and learning process assists 
the child to develop a 




healthy arid positive seif- 
corieept. There is an 
abundance of literature 
that supports the con- 
tention that a positive 
self -linage is closely 
as sociatedwith normal 
development in all aspects 
of growth, be it physical^ 
psychological, or academic. 

pirig children acquire 
a positive self -concept 
then, is a major goal in 
bilingual programs , and- 



when they identify with 
the methods being used to 
introduce curriculum con- 
tent > they become person- 
ally involved and more 
responsive to the educa- 
tional program. It helps 
them feel that they are 
progressing^ which in turn, 
makes them feel good about 
themselves. 




2 i Emphasis on Culture bimi^ 
is hes the- Conf lict Between 
, Program and Home 



Using children 'scul- 

??9?i^?? solid re- ' 
lationships between the bi- 
lingual staff and the 
ch il dren ' s families and 

communities^ When these 

relationships are f unction- 
ing smoothly, children feel 
positive about their over- 
-ai-i— experience . Histori- 
cally, there has been crit- 
icism of the public_school 
system^ and even some Head 
Start programs , \f^en teach- 
ing approaches clash with 
the wishes of the child- 
dren's families. Accord- 
ing to this criticism, 
these programs impose a 
system of values on the 
ehildreri:^ that conflict with 
those of their homes. An 
exam ple of an imposed 



value injected into the 
teaching methbd is the 
emphasis, placed on eompeti- 
tioh with children who 
primarily function in a 
cooperative home ehviron- 
meht . Another value dif- 
ference is the depehdehce 
some programs have had on 
tangible reinforcement 
techniques with children 
?!??^^d on a non-tangible 
reinforcement system. 
These conflicts between 
home and educational 
programs of ten result in 
CO if usion and the deyelop- 
mexit of low self-esteem in 
the children^ An educa- 
tional program that emr 
phasizes and incorporates 
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a chiidj^s culture within 
its f r amewor k wi i i avoi d 
these_confiicts and will 
ai so rece i ve th,e support 
of the parents and commu- 
/nity. 

Emphasis on Culture indi- 
cates Acceptance of the 
Children's tifestyies 



^Another reason for^ 
using children^ s_ cultures 
in the center^ s act ivi- 

such an 

approach conveys to them 
that their lifestyles are 
acceptable. Many child- 
ren who come from homes 
where a language other 
than English is spoken 
and where the customs 
differ from the doininaht 
culture , begin to ques- 
tion the legitimacy of 
their lifestyles. Inr 
feriority complexes often 
result and these damage 
the children ' s bppbrtuhi^ 
ties to succeed. In 
additibh> these inferior- 
ity complexes can cause 
resentment that is often 
expressed in either 
aggressive or withdrawn 
behavior. Early child- 
hood programs that recog- 
nizer accept, and use 
children' s cultures can 
help avoid these negative 
conditions. 



iasis on Culture Im- 
proves Children's Interest 
and Motivation 

In planning and im- 
plementing learning acti- 




vities for chiiareny good 
teachers always take into 
consideration the. interest 
and motivational ; levels 
of their learners, l^arly 
childhood programs tiiat 
use a' constructive bi-_ 
lingual approach usually 
have ah easier time in _ 
meeting the_ dictates of 
these, two elements because^ 
the children ' s own cultures 
are ihcbrpprated into pro- 
gram activities. This 
ensures that the children 
are interested in what they 
are do^ng and are motiva- 
ted to l^arn the material 
presented to them. In- 
struction / participation , 
and involvement are in- 
creased through personaliza- 
tion. 
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5 . Emphasis on Culture 
Teaches Children to 
Respect arid Appreciate 
Diversity 

As one travels 
through this cduritry^ it 
becbines apparerit that 
diversity is a most ap- 
propriate term to des- 
cribe what we see. This 




• . ■ ■ 

4 



diversity exists in the 
geography of the iandr the 

people that live in our 

urban and rural areas , and 
in the customs peculiar to 
these people, Xt is this 
e 1 erne n t o f d i ver s i t y that 
bilingual programs must try 
to incorporate into their 
daily activities^ Chiid- 
ren who are exposed to this 
type of program usually are 
more aware / and have a bet- 
ter perception / 6£ vrtiat the 
real world is like • One of 
the tasks that early child- 
hood staff must perform is 
to help engender in child- 
ren respect fdr^ and appre- 
ciation of/ cultural and 
linguistic dif feriehees. 

This is_ hot ah easy 
matter for children or 
adults • _ We_ are all cdri- 
stahtly. bombarded by stereo- 
types which _depict thdse_ 

whom are different as objects 
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of ridicule^ These 

stero-typic perceptions 
have been engrained in us 
by media y such as tele- 
vision / movies f and pub- 
licatibhi as _well as by 
myths . In order _to in- 
still respect and appre- 
ciation for differences / 
care has to. be exercised 
to _rembve these negative 
influences from the en- 
vironment. 

It has been establish- 
ed that prejudice begins 
to fbriti_iri children by the 
age of f burj thef ef bre , 
it is incumbent upon pro- 
gram planners* tb attack 
the prblDleiti at this time. 
It is the_ belief of many 
early childhood educators 
that allowing children to 
participate in programs 
where they are exposed 
tbthe racially^ ethni- 
cally, arid linguistically 
different/ will help them 
form healthy f unprejudiced 
attitudes about others^ 
A bilingual program can 
provide thi s type of set- 
ting , but staff members 
must take a leadin devei- 
opi?9 _ P9?5 "^^Y?. attitudes 
themselvesr then 6e ore- 
sponsible for modeling 
them to the children i 

Providing ehbides 

Because of its very 
nature y a bilingual prbgram 
is a busy, action-oriented _ 
place for learning. In order 
for the staff tb plan and _ im- 
plement the children's -^cultur- 




al values into everyday acti- 
vities, they wiir have to 
build up a variety of activi- 
ties offering the children 
choices that match their ^n- 
ter<?st and developmental 
levels. For most of the 
learning objectives of the 
center, more than one option 

should be available with 

alternative fctivities plan- 
ned for any one of -^he child- 
ren. Offering a variety of 
activities f6r;ch±tdreh is a 
characteristic of good bilin- 
gual prbgraxtis for the reason 
that they are functioning in 
more than one language and. 
vary in their language abili- 
ties. Offering choices is 
consistent with the belief 
that> tb appreciate- and re^_ 
spect those aspects that dif- 
fer frbm bur bwh^ it is_hbt 
necessary tb adbpt and f uhc- . 
tibh_ in them if we are per- 
sbhally. uhcbmfbrtable with 
them. Nb attempt is made tb 
impose a situation contrary 
tb that person's beliefs of - 



ERIC 



desires. It is this type of 
psychological environment 
that will build acceptance 
and appreciation of differ- 
ences. 

The Proc^ss_df Emphasizing 
Culture in Bilingual Programs 

To obserye that empha- 
sizing children' s cultures 
in educational programs en- 
hances the teaching and learn- 
ing process is «an easy under- 
taking; however, to imple- 
ment the concept is another 
matter. \ The process involved 
in developing this competency 
is one that requires, first, 
that a staff defines the 
- cultures of the children^ 
second, that they understand 
how these cultures function; 

third, that they respect 

the^e cultures, _ and, fourth, 
that they use them in the 
everyday activities of the 
progreun. All four of these 
steps are important and must 




be addressed in staff develop- 
ment and training units i 

1; Defining Chiidren's Cultures 

Defining diff efeht 
cultures can be accomplish- 
ed through a variety of ways 
Staff members can partiei- 
pate in workshops tha.t focus 
on culture at the local, 
state, regional, and nation- 
al levels. In particular > 
Head Start workshops almost 
always have presehtatibris 
on the Black, &nerican_ 
Indian, Hispanic , _ South- _ 
east Asian/ as well as other 
cultures. In additibh, 
there are several bilingual 
eurriculums with staf_f _ train 
ihg cbmpbhehts available to 
Ibcajl programs which pro- 
vide partiVcipants with^iri- 
fbrmatibri about specific 
cultural characteristics 
peculiar to the population 
groups being served. Staff 
members also can use in- 
formal means for defining 
specific cultures by^ 
making home visitations, 
participating in parent 
invblvemerit activities , and 
attending, local community 
functions. Observing cul- 
turally different children 
arid mixing" with culturally 
different staff members 
are also helpful learning 
experiences . 

2. Understanding Children's 
Cultures 

- Defining the charac- 
teristics of different 
cultures is only the first 
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aspect in developing 
genuine cultural aware- 
ness. The next step is 
to understand the mean- 
ing of^ these cultures — 
to try to- find out the 
"why" of them. All cul- 
tural characteristics, 
have rationales which 
explain the behaviors of 
each groupt and early 

childhood staff s j^^ 

explore these diifiensiori^s 
if they are to ^junder stand 
their children ns and 
families^ ^waysJ It is 
always easy to understand 
our own culture because 
we know it .Understand- 
ing the behavior of dif- 

. ferent cultural groups^ 

^dnly occurs when we under- 
hand "why" this behavior 
ej^sts. 
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Respecting and Accepting 
ehildten*s Cultures 

\. ■ ■ 

A feeliix^g of be'ing re- 
spected and accepted is 
a satisfyingf and pleasant 
one and tmi^ersal to all 
people. Th!ts is especial- 
ly true of children who 
come from ecinfimiealiy ^ 
disadvantaged hpmes and 
whose self-c6nce|>1:s 
may need support^and eh- 
cburagemeht_. Thbs^_ who 
work in e^rly child|ibbd 
settings and are aware ^ 
b_f the different cult^al 
characteristics and. under-" 
stand the basis bf be: 
hayibr of children fromXa 
cultural standpbiht^ are 
f ar mbre likely to respect 
their students. 



Children pbssess ah 
excelleiSt hbh-verbal . cbitt- 
inunicatibh system which_ 
helps th^m understand the 
behaviors of their peers 
as well as adults. This 
system ii much more re- 
fined and operates at a 
higher level than their 
verbal cioinmuhicatibh abi- 
lity. Adults often make 
the assuinptibh that, be- 
cause their language 
levels are nbt_ fully 
developed, children do 
not have the .power to 
uhderstand a given sit- 
uation; however, the fact 
is, that children can 
grasp situations even 
though they cannot ex- 
plain them verbally, ^ 
Children know when adults 
tolerate, rather than 
accept them,, and it is- 
crucial in bilingual /pro- 
grams that staff members 
understand ail of /the T 
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Integrating Cu l ture ±n 

Egaryd ay Activitie s 

Def iningr undefstand- 
ing, and re5pecting_chiid- 
^ren^s c.u^uresjare a±i vital 
elements a good bilingual 
program. But f the, most im- . 
portant task is to_us6 th^e 
dif f erences^throughoutthe _ 
schedgilfed daily activities 

of the center, This requires 

much planning among teachers i 
aideSf parents, an<i the; pro- 
gram administrators i After 
the planning phase / concrete 
aspects of each culture must 
beintegrated into the learh- ^ 
ing centers. This entails 
assessing the children and 
their families to determine 
their -^cuitural-'needSf -then 
physically arranging. con- 
crete materials ih_place. _ 
Once this aspect of; cultural 
emphasis is accompli shep^ 
attehtibri can be_ given jtd. 
the psychological / areas; of 
the .issue which, are mbre__ 
difficialt to impleiiient J These 
involve Jcriowihg how to j pre- 
pare, and respond to situations 
invblvirig staff interactions 
with childjfin^ parents > and 
cditimuriity members . | 

Integrating Contribiitajon^ 
Of All Groups i 

A bilingual program also 
reqognizes that a dominant, 
dr majbrity , cialture exists 
throughout the country /and 
a major goal of the p^rpgram 

is to teach all children 

about it. Attempts to^teach 
the culturally and linguisti- 
cally, different by using 
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Ly their own cultures and rad 
iguages are not well- • , 6±3 

inded and can do more harm cal 

m good. -. Program staff ^ • ahc 
)uld ensure, however/ 

it in the process of . 2. Cui 

Lchihg, majority culture s car 

ipbnents are introduced wrd 

iduaily and in a nbn-. . all 

•eatehihg manner, with no pec 

lempt made to impose a - pic 

■tural system upon the Qr 
Ldents . 




Biixnguai programs should 3, The 

hasize contributions that guei 

e been made by ail of our j rooi 

p^le, and t^i.s can be ac- | exp^ 

plished through a variety ■ . wit] 
/irays: *x 

4 . The 

!• eurricul^am activities vis: 

can depict people from f ic 

various racial and . the: 

etfcr{iic groups in- bri< 

volved in building cusl 
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In these 
the chi] 
lies are 
td_ adopt 
culture 
cbmfbrte 

Suimary 

Lar 
ihsepaire 
programs 
of this 
reri ' s ct 
day leal 
^ a_ bilinc 
childrer 
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self-concepts ^ creates in-- 
tetest and inotiyatidrif and . 
lays the fbundatipri. for active 
parent irivolyemerit in the 
center's activities. The iise 
of this approach is consistent 
with the pluralistic itiake-up 
of our country, which recog- 
nizes the value of differences 
in people. An early childhood 
staff should strive to know 
each child's cultural heritage, 
\arid to understand and respect 
:he basis for that culture. 
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CHAPTER V STRATEGIES FOR iMPLEI^ENTING 
THE BILINGUAL APPROACH 



I ntxdduc tion 



Developing and implemen- 
ting a bilingual approach is 
a gradual pz;6cess. It 
cannot be fully put into 
place at a moment's notice, 
and there is ho one way to 
implement the approach Each 
program has its own set of 
he^ds. One commuhity may 
have (inly a few language- 



minority Children, but yalue 
bilingual skills and encourage 

this type of an educational' 

approach. |As^a result of these 
and other jdifferences, a 
variety of ^ strategies can be 
called upon. in planning the 
approach . ^But', *\)ne thing is 

certain much ti^e is rer 

quired for |pianning, preparing, 
and involving program , staff , 
parents^ and the community 
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Key Fac^t 



LSer from 



the Be ginning 

Before program and curri- 
culum developers start to 
identify strategies for im-^ 
plementing the approach f 
there are certain key factors: 
that should be considered tb_ 
determine how best to proceed, 
These are as follows: 

1. The number and type b£ 
culturally different, 
children to be servec^ 
by the program. / 



2. 



The proportionate hxambef 
of children to staff', 
who have the_ required _ 
knowle'dge, skills^ and 
attitudes for working 
in a bilingual program. 

- _ / - 
tH^ level- of support 

exhibited by parents 

staff, and the community 

at large. 



4. 



The availability of 
financial resources and 
the humbea? and kind of 
supportive resources 
that will cpmplement 
the apprbaph. 

■V 

The types b^ cultures 
and the_ number of languages 
the children represent will 
shape the design \of| the bi- 
lingual, program. \^ h program 
with, a large numbeij of qul- 
turally and language minor- 
ity children will ryof neces- 
sityr place more emphasis 
bri those two elemerits_ than 
a program with jusC^a, 
such children. Thi^ is 
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LS not 



tb say that programs with small 
numbers of these children would 
hbt follow the same approach , 
but--siitjply • that the strategy 
in serving them would differ. 
It is the bilingual program' s 

goal to serve alX children 

based on their individual needs ^ 

The nxomber of staff with 
bilingual competency skills in 

relation to the children 

served is another prime con- 
sideration, if a program has 
no staff with bilingual lan- 
guage skills r either such 
people must be hired, or an 
intensive staff training pro- 
gram must be initiated tb^ 
develop this competency. The 
same applies to a program _ . 
lacking personnel knowledgeable 
about the children* s cultures . 
The staff training conducted tb 
provide for this heed will be 
in addition: to training that 
is normally required for 
regular early childhood programs. 

The level of suppbrt avail- 
able to the bilingual .programs 
from the community differs. 
There are sbme cbmmunities 
where aeeeptahce bf human di- 
versity leaves much to be 
desired. _ Likewise, thfere ^ire 
staff members whb are threaten- 
ed by ah unfamiliar approach 

or who feel that the time spent 
in a bilingual training program 
is tbb time-consiiming . There 
are alsb parents of culturally 
and. linguistically different 
children who do not under-N. 
stand the basis of the x_ 
approach and oppose it. In at3^ 
of these case§, efforts must n 
be made tb counteract negative 
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attitudes before iheaningfui 
implementation can take place. 



Financial supportive re- 
sources are always helpful 
in bilingual program plans. 
If this type of resource is 
available, it will assist 
the effort by securing con- 
sultants , expedi^ting train- 
ing workshops, purchasing 
curriculum mater ials, and 
enhancing overall program 
logistics . Programs with 
limited financial support 
will have a more difficult 
time initiating the approach. 
Also, access to iocai re- 



sources such as public 
schools , education service 
centers, bilingual media and 
dissemination centers ^ organ- 
izations, and similar support- 
ive services Will have ah 
effect upon implementation . 

Implementing the Plan 

It is always a desireable 
strategy to map dut__a project 
to be undertaken. Chances for 
success are markedly increased. 
Duplication of efforts are 
minimized and community re- 
sources are better used. In 
planning; a bilingual approach/ 
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the initial stage should tiyes from the staff ^ 

consider a plan which in- ' parents, and conmiunity 

eludes the following aspects: organizations. 

1. An organizational meeting 2. The Steering Committee 



2 . A steering committee 

3. The assigning of roles 
and responsibilities 

4. Determining assessment 
processes 

5. identifying primary 
needs 



6. Setting priorities 

7. Establishing a time- 
table 

8. Developing an evaluation 
system 

i. The Organizational Meeting 

One of the first 
actions in Initiating a 
bilingual program is to 
schedule an organizational 
meeting of all parties , 
concerned and interested 
in the approach. The 
purpose of such a meeting 
is to explain what the 
goals of a bilingual pro- 
ject are and to begin iden- 
0 tifyihgr support for such 
ah effort. - Ideally the 
services of a specialist, 
in the^ field of bilingual 
education should be se- 
cured to provide the grpup 
with ah understanding of 
the approach . _ This first 
organizational meeting 
should include representa- 



After. the first organ- 
izational meeting is held, 
a steering committee, 
representative of the 
organizational group, should 
be selected to serve in an 
advisory capacity for the 
program. This committee 
should function throughout 
the planning and implement- 

^^^1^?^??"^ with 
the following duties: 

A. Participate in 
developing goals 
and objectives 

B. Facilitate the 
identification and 
use of outside re- 
sources {financial 
voliahteer^ cbbrdi- 
hatioh} 

C. Participate in the 
assessment and 
evalxaatibh processes 

3. Roles and Responsibilities 

Ah important task 
necessary at ah early stage 
is the_ identif icatidn of 
the rbl^s to be performed 
and by whom. Since the 
plahriing and implementing 
of the approach is such a 
large undertaking, the 

coordination effort must 

operate efficiently in order 
to avoid problems and dxapli- 
cation. It is advisable. 
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educational resource, 
there are some who be- 
lieve that parents, par- 
ticularly low'-income 
ones, are limited in 
what, they can dc . They 
of teh relegate parental 
involvement activities 
to custodial duties . 
This attitude is not - 
based on fact and can 
damage both the parents 
and the program . Parents 
function at different 
levels and with varying 
amounts of expertise. 
In bilingual settings , 
they can functipn effec- 
tively as teachers , aides , 
trainers, and volunteers. 
It is therefore crucial 
that program administra- 
tors respeg^. the indivi- 
dual talen^^pof the 

parehtsanq allow them to 
play constructive parts 
in building a successful 
biiinguai program. 

Parents Provide Financial 
Support -N. 

Parents can provide 
support to bilingual .pro- 
grams by conducting fund 
drives and by helping 
identify funding sbiirces. 
They may be members of 
local school boards, city 
councils 9 county gdyern- 
mehts -f or they may know 
people who hold such posi- 
tions, . They may also be 
meiaber§_pf organizations 
that can be tapped for 
support. These boards 
and organizations possess 
valuable accesS^o re- 



, sources such as^ building __ 
space, equipment > and staff 
that can provide assistance 
to_ the program, "Not only 
will these cbrnmuhity 
connections help the pro- 
gram directly^ but in many 
cases, these services can 
be counted as matching _ 
funds to supplement feder- 
al or state grants. Alsb^ 
as federal and state finan- 
cial support for bilingual 
programs diihish^ parents 
must take more. initiative 
and responsibility for 
fund raising and resource 
identification. It .is im- 
portant, for the parents to 
liarn skills that will 
enable _themtb_ do this 
task effectively, 

4. Parents Provide Community 
Support 

Implementing a bi- 
lingual approach has had 
a divisi\gs effect on some 
communities. One reason 
for this is an inability 
on the part of program 
planners to adequately 
convey information to 
con|munity agencies and 
organizations about im- 
plementation efforts. 
Another reason is the 
negative attitudes of 
those in the conunuhity 
who oppose any effort 
enabling the linguisti- 
cally and culturally 
different tb retain these 
differences. Parents can 
make a significant cbhtri- 
bution to the prbgram by 
helping the cbmrnuhity 
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B. Selection df_ex^ 
terhal consul tahts 
to assist in the 
effort 

C. Process folic , id iri 
selecting and devel-^ 
oping the curricu^ 
luin 

D. Conduct of staff 
training program 

E. Cbbrdihatibn of 
parent invblvement 
effort 

F. Evaluation of total 
iinpleinentation effort 



4 . Assesiment Strategies 

It is standard prbce-^ 
dure for ah assessment to 
be cbhducted in almbatr~"ariy 
ehdeavbr . _ Ih _ imp>lemehting 
a bilingual educatibnai ./ 
approach^ it shbuld arsp 
be a starting, ppiht. This 
will ensure that ah adequate 
and substantial plan is 
develbped/. and ah assess- 
meht fbr this pufpbse shbuld 
Ibbk ihtb the fbllbwing 
facets :' 



A. Parents 

B. Staff 
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C; Community 

b. Curricuitnn 

E; Materials 

it is often assumed 
that parents who come from 
environments where a lan- 
guage other than English is 
spoken are automatically 
staunch supporters of bilin^ 
gual education approaches^ 
The assumption s -g'gests thatr 
since these parents speak a 
hoh^Ehglish language _ they 
welcome an educational stra- 
tegy emphasizing, their first 
language, as well as English. 



This is a mistaken assump^- 
tioni Many parents db_hbt_ 
understand the rationale of 
a bilingual approach and 
are unaware of_ the positive 
results of such^a program. 
Ah assessment of parent 
attitudes^^is therefore vital 
to identify concerns before 
they become problems . 

The assessment of 
parents can be conducted 
through formal or informal 
means ^ informal assessments 
are of teh_ simpler to admini- 
ster^ arid less threatening to 
parents; however 7 care should 
be exercised in compiling 
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arid interpreting this 
type of data. The infor- 
mation gairied from the 
assessment should be meas- 
urable. Forinal assess- /• 
ment instrtaments do exist , 
but programs should exer- 
cise care in their selisc- 
tion and use. If the need 
existSy translations should 
be provided to ensure as 
valid a response as pos- 
sible. ^ 

In order for the bi- 
lingual program to succeed, 
it must also have the sup- 
port of its staff . Just 
as there are thosewho 
work with low-income chiid- 

tudes toward them, thsrs 
are people who may desire 
to work in this type of 
enyironment but do not 
possess the necessary re- 
quisites to do so. Staff 
assessments are useful in 
providing information 
necessary for a staff de- 
velopment plan. It is the 
actual carrying out of such 
a plan ^:hat will provide 
the program with the ex- 
pert and enthusiastic 
staff necessary. 

Bilingual staffs are 
subject. to the same kinds 
of staff assessments that 
are reguiremerits in mdrid-^ 
lirigual early childhood 
programs . However in 
addition to those assess- 
ments, the fdllowing areas 
should also be weighed: 

1. Attitude toward 



the culturally and 
linguistically dif- 
ferent 

2 . Knowledge of a 
seqond language } 
its dialectical 
structure ,acquisi- 
tiori^ and the fos- 
tering of its devel- 
opment 

3 i Knowledge of dif- 
fereh;t cultures and 
how to use them in 
learning activities 

4. Knowledge of inter- 
personal relation-. _ 
ships with culturally 
different children 
and adults. 

Either formal or iri- 
fbrmal assessments can be 
used deperidirig on program 
prefer erice , but a ma j or cpri- 
cerri iri the decisidri should 
be the quarititative riature 
of the data gathered. This ~ 
will assist riot drily the 
staff developmerit iplari, but 
also- help iri measuring pro- 
gress of individual staff 
members and the staff as a 
whole. 

If not handled proper- 
ly, impleinenting a bilin- 
gual approach in a Gommuni- 
ty can be a ^divisive effort, 
and enormous amounts 9f_time 
and energy can be expended 

responding to criticism 

from community organizations , 
individuals, and public - 
agencies, regarding the op- 
eration of the program. 
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Kowever^ many of these. _ 
criticisms can be avoided 
if the bilingual program 
developers assess the 
feelings and concerns of 
these groups and ihdivi'- 
duais . in conducting siich 
an assessment/ community 
attitudes arid assistance 
are two ctreas especially 
important to address and, 
after thc^ as ses smeht^ 
the ihformatibh can be 
used to develop strategies 
for resdlvihg prbblem 
areas and for using 
community resources 
available • 



5. Identifying Primary Needs 

Thorough assessment 
of a program conducted 
in an organized manner 
will yield invaiuaiDie in- 
formation. Much can be 
learned about what is 
needed for curriculum 
revision, selection^ and 
development ; staff train- 
ing , availability of 
materials, and parent and 

community attitudes,^ 

Determining these primary 
needs will provide crucial 
information to the program 
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adininis5tr a tors concerning im- 
plementation strategies , 
including an estimate oE 
financial demands and the 
length of time necessary 
for the program to be 
fully operational . 

Setting Priorities 



There are never * 
enough funds , resources / 
and time to address and 
respond to all the identi- 
fied needs. Program 
planners/ along with 
steering cbnunittee mem- 
bers, should. look over all 
of these needs ^ then weigh 
them in relation, to pro- 
gram goals and objectives, 
eareful attehtibn. should 
be given to establishing 
priorities.. They will 
deterniihe the success of 
the. approach . Early 
childhood programs that 
are funded by the federal 
gbvernitieht/ and those 
funded by the states and 
operated in public schools , 
have specific mandates for 
implementing the bilingual 
approach and the priorities 
established must necessarily 
respond to these^mandates. 
Meeting the minimum stan- 
dards of these require- 
ments must be given top 
priority. 

Establishing a Timetable 

in developing a 
schedule for implementing, 
a prcgramr the major em- 
phasis should always be on 
quality rather than quanti- 




ty i initiating too many 
facets of the approach at 
once may prove to be 
counter-productive- The 
steering committee must_ 
have realistic plans ^ahd 
identify short and Ibhg- 
rahge objectives.. Inter- 
pretation of the data 
gainejd from the assessment 
process should reflect the 
actual situation as much 
as possible^ A timetable 
is arLexdell_eht_ pl.arihing 
devidevahd should be ad- 
hered tcr as much as pos- 
sible, because of ever- 
ihcreasihV demands on staff, 
hbwever, as well as program 
cbnteht^ ip should be flex-*^ 
ible ehougli to accommodate 
change. 

8 . Evaluation System 

Regardless of funding 

. sources/ an account of 

program goals , objectives , 
arid f inancei^ is necessary- 
The bilingual approach it- 
self must also be evaluated 
to determine its effective- 
ness. A bilingual evalua- 
tion process should be a 
' facet of the total prbgr^ 
evaluation system and 
should address only the 
bilingual aspects of it. , - 
The same instruments used 
in the assessment process 
can be used^ with addition- 
al elements ^ to measure 
children* s progrss. This 
strategy will allow prb- 
grams to obtain both pre- 
ahd post-results which 
yield cjuantitative mea- 
sures that enhance the 
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inter pre hat idh .of results. 

The evaluation, pro- 
cess developed forbilih^ 
gual programs should ad- 
dress" the audience for 
which it is intended. 
Evaluations designed 
primarily for local 
purposes differ from 
the dries used for ex- 
terrial purposes^ such as 
those required by state 
and federal agericies. 
External evaluations tend 
to be more formal thari 
local evaluations ^ but 
in either case ^ care must 
be exercised to ensure 
that the results obtained 



are valid arid coristructive . 

Curriculum Stral^egies 

Monolirigual curriculums 
doriot meet thenefeds of 
culturally arid linguistically 
differerit childreri. \^ In order 
for a .curriculum to be rele- 
vant, for this type of child > 
it should possess the follow- 
irig characteristics: 

1. The childreri should 
ideritify with it. 

2 . The childreri should be 
familiar with the situa- 
tions- depicted iri the v 
learnirig activity. \ 



3v The children should] be 
interested^ and motiva- 
ted by it i ' 

4 ; It should provide J 
ins tr action jin English 
and the chireren ' s 
home languages i 

\ 5 1 It should be amenable 
V for use in the child- 

\. ren's homes i j 

Rev^ ising Pre s ent Curriculum 



' Many programs^ after 

conducting a curriculum 

asses smen t , dec i^e t o con t inue 
with_ their present curricui|um 
for a variety of reasons, i 



The staff may like it and 
resist Jchanger or the time 

?i^?^9 i^^ L ^?^9y^9?^ -"^P- 
switchiove"^_ to another curri- 
culum may be lacking. Regard- 
less O/f the reasons for_re- 
tainirig a program, if it is 
not bilingual^ it must be ' 
modified to incorporate bi- 
lingual e 1 emen ts^ The results 
qf th]B curriculum assessment 
will be- of great _help in pro- . 
vidin'g assistance for the \ / 
curriculum revisions. (See ^< 

Chapter V^pp^ 50-55 

for Curriculum Assessment 
Procedures . ) I-Bn^II pfobabi- 
litylr much transi^tioh into 
the (chii'dren* s home language 
wiiai have/to occur; hov^rever^ 
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care should be taken to 
avoid wotd for word^ or 
literal translations^ as 
these sound awkward and 
convey little itieariirig. 

Developing New Currl c^^um 

In instances where pro- 
grams have the expertise, 
financial resources / and 
time / they may decide to 
develop their own curricu- 
lum. It is advisable that 
N these early childhood pro- 
grams assess the available 
curr iculums sp that they may 
incorporate elements of these 
into their own. Xn adVan- 
tate of developing one ' s 
own . curriculum is« that it 
can be tailored to meet the 
children's needs by taking 



into consideratiqn_ the local 
environment^ languages / and 
cultural situations; The 
major disadvantage in design- 
ing a curriculum is the time 
invoive.d in its development/ 
/in addition to the time re- 
/quired to adequately train 
the staff to function effec- 
tively with it. 

Adopting- an -External eurriculun 
The area of bilingual 
' curriculum development has 
undergone considerable change 
in the recent past. Thd 
Administration for ehiidren> 
Youth/ and Families has/taken^ 
the lead in funding such re- 
search and development Efforts. 
As a result, several" biiihguai 
currieuluihs are avaiiai)le. 
Many Head Start prbgrcims have 
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taken advantage of these. 
Some _prbgrains buy these and 
.modify theiti to meet their 
owh_ heeds . _ Still others 
implement tbe curriculum 
models totally as prescribed 
by the developers. In this 
instance/ a program usually 
buys the curricUltom, train- 
ing and materials as ^a 
pa(jkaged pf pgram . Select- 
ihg_ curriculums conducive 
to local adap*:ation and 
change and also developed 
through a research/ ' demon- 
stration , and revision pro- 
cess/ is a wise strategy 
and can pay long-term divi- 
dends. . - 




to community; ft number of 
strategies can be used in 
implementing the program, 

and these are dependent on ' 

the program size, th^ reason 
for implementing the_approach> 
and the type of existing ^ ^ 
support system. An effective 
first step is to conduct a 
thtjrough assessment of the 
existing program." This will 
inform progiant^dministrators 
what the stafe^i^ of the cur-' _ 
rent program is and what heeds 
to be done to function xrt a 
bilingual setting. Aft^r 
the assessment has been de- 
veloped, ±t can serve as»_the 
blueprint* for further, efforts. 
The curriculum approach de- 
cided upon is also a key _ ^ ■ 
element of the program and 
the prab~ess-.f611bwed .recjuires ' 
involvemeht from staffs 
parents, and the .cbmmiihity. 




Summary 



Implementing a bilingual 
approach is a gradual process > 
and there is ho one method i 
for proceeding since condi- 
tions vary from community 
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CHAPTER VI PARENTAIi iNVOIiVEiyENT iil. 



Intro due tibri 



/ 



THE BitiNSUAIi APPROACH 



The heed and importance 
for parental invoivemeht in 
the education of children is 
well established. ^Parents 
are a child's .firstr teachers. 
They are in a position to 
know the needs of -^heir chil- 
ren and ar^~the best sources 
of infonnatioh about them. 
Ih addition to their impor- 
tance in the educai|ibh of 
their children > involvement 
also provid<=^«^ them with 



growth^ in cqniinunication^, ^ / 
decision--making, and leader- 
ship development skills, j 

^ To a large degree, the 
Phenomenal . success of Prc/ject 
Head Start can be attributed 
/to the involvement of parents 
in ail aspects of the program, 
It; is even more iiaportarit to 
eiidit parental support in , 
bilingual programs . _ narents 

ssess vital knowledge about 
the children's ianguagesand 
. cultures that the staff needs 



for the dn^gbing daily acti- ' 
vities. Tl^y can function 
as consul tarms by conduct . 
ing training activities to 
help moholihgua^l staff 
understand the children's 
first language as well as 
their cultural heritage. 

lireir-naan aSso assist the 

program by opening channels 
of cbrnmuhication with the 
community and by facilita- 
ting the use of External 
resources. 

Legal Requirements for 
Parental Involvement 

. Most early childhood 
. prbgram/i th^t aro funded 
by either "fr^vderal or state 
agencies mast incorporate 
a parental ioyolvemeht. « 
cbmpbhetit. Phis is a legal 
mandate which provides pro- 
grams With the authority 
necessary to spohsbr and 
participate in such activi- 
ties.. Project Head Start 
legislates the involvement 
of parents in all facets of 
the program and sets but 
. specif ic rGguiremerics whicli 
spell out the nature and type 
of involvement that should 
take place. These require- 
ments are detailed in the 
Head Start Performance . 
Standards and Transmittal 
Notice (TN) 70^2. Both dpcu-- 
ments provide guidance for 
program personnel that will 
assist them in meeting the ' 
standards .Many ojher feder- 
al and state programs mandate 
parental involveinent although 
they handle requirements on 
a more general basis than 



does Head Start^ ft parental 
\ involvement component is a 

standard element of a bilingual 
\ program. 



Research Basis for Parental 



ft number of research 
studies have shown that in- 
volving parents in early 

childhood programs has a 

positive effect on children's 
achievement , self- concept, 
and total development. ft 
common strain among th§se 
studies suggests that the 
.mbre parents participate in 
their children's educational 
prbcjrams^ the more the child- 
ren and tl^e prbgram are likt-^ly 
to sucoeea[. As a result of 
these studies^ the concept of 
parental involvement has 
gfained pbpularity even in the 
public, school sectbr^ an 
area that initially resisted 
meaningful participation by 
parents in the past. _ Some of 
the notable studies, that have 
found a positive relationship 
between parental irivblveiherit 
in early childhood programs 
and children's development, 
are the following : 



1 . ABT Associates , Inc . 

Head Start Gr ad u^tes ^ 
and their Pee r^ . 
Cambridge , Massachusetts> 
March, 1978. (Contract 
NO. HEW 105-76-1103) 
(ED 152 422) . 

2. Adams, Parents JEn - 
vblvemeht ; P arent De - 
velopment ;' Center for 
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the study of _ Parent In- 

vblveineht. Oakland/ 

California^ January 1976. 

3. National Institute for 
Advanced. Studies . _ 
SxiiTUtii&ry Report i_ Rn 
Ana-lf-sis of_1978-79 
Head Start Per f drmance 
Indicators _ February 29, 
1980^_ HEW_Cdntract No. 
135-79-1000) . 

4. O'Keefe, A. What Head 
Start Means to^-Fa milies , 

Washington, D.C. : 

U.S. Government Printing 
Office, 1979. / (DHEW 
Publication No; (oHDS) 
79-31129) . 



Ma instr earning 



A major objective of the 
parental involvement component 
in bilingual programs is to 
mainstream parents into the , 
dominant culture. This does 
not mean that the parents^ 
languages and cultures are re- 
jected and the ma jority cul- 
ture and language substituted 
in their place. instead, 
emphasis is placed on providing 
parents with English language 
instructidn and with opportu- > 
nities to participate in the \ _ 
social , ecjonomic^ and political 
aspects of coinmunity life. 
For parents who are English- 
speaking and function in the 
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majority culturer activities 
aire offered which enable them 
to iearn a second language. " 
and receive exposure. to other 
cultures. As with all other 
aspects of the bilingual 
approach, the emphasis is oh 
cultural diversity and in 
assisting : the parents to 
cultivate their talents. 

Support Parents Provide 

To function _ef fectively ^ 
children and staff need a_ 
pleasant psychologfical and 
physical environment. Parents 
can help provide this type 



of atmosphere if they feel 
personally comfortable with 
the operation of a program^ 
When they feel that they are 
included and agree with the 
experiences provided for . 
their children, they will 
support the staff ,^the approach 
and become advocates for the 
program. 

1. Parents Reinforce Child- 
ren ' s Learning 

Reinforcement -cech- 
nigues arid procedures are 
iridisgrerisable_ for child- 
ren to fully learn and 
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internalize the concepts 
introduced as a part of 
their educational acti- 
vities i A good quality 
program for children 
recognizes this fact and 
uses as many reinforce- 
ment agents as possible. 
Parents are one of the 
most valuable and effec-_ 
tive re ihf orders available 
in eardy childhood • Ah 
approach using the child-- 
reh's home language. and 
cultural experiences in 
the teaching process > 
encourages reinforcement 
activities to which 
parents can contribute • 
There are a number of bi- 



lingual curriculum approaches 
that incorporate home acti^ 
vities and the children's 
first language into the 
learning process^ and par- 
ents can be a most power-, 
ful resource in implementing 
these. Program admihistra^ 
tors should rely on this 
kind of parental involvement 
to the maximum since it is 
a most effective technique • 

2. Parents Provide Additional 
Staff 

Although people who 
work with young children 
generally recognize that 
. parents are ah indispensable 



educational resource, 
there are some who be- 
lieve that parents , par- 
ticularly low'-income 
ones, are limited in 
what, they can dc - They 
of teh relegate parental 
involvement activities 
to custodial duties . 
This attitude is not - 
based on fact and can 
damage both the parents 
and the program . Parents 
function at different 
levels and with varying 
amounts of expertise. 
In bilingual settings , 
they can function effec- 
tively as teachers , aides , 
trainers, and volunteers. 
It is therefore crucial 
that program administra- 
tors respeg^. the indivi- 
dual talen^^Pof the 

parehtsanq allow them to 
play constructive parts 
in building a successful 
biiinguai program. 

Parents Provide Financial 
Support 



Parents can provide 
support to bilingual .pro- 
grams by conducting fund 
drives and by helping 
identify funding sbiirces. 
They may be members of 
local school boards, city 
councils 9 county gdyern- 
mehts or they may know 
people who hold such posi- 
tions, . They may also be 
meiaber§_pf organizations 
that can be tapped for 
support. These boards 
and organizations possess 
valuable accesS^o re- 
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.sources such as^ building 
space, equipment > and staff 
that can provide assistance 
to_ the program, "Not only 
will these cbrnmuhity 
cohhectibhs help the pro- 
gram directly^ but in many 
cases, these services can 
be counted as matching _ 
funds to supplement feder- 
al or state grants. Alsb^ 
as federal and state finan- 
cial suppbrt for bilingual 
prbgrams diihish^ parents 
must take mbre_ initiative 
and respbrisibility f br 
fund raising and resource 
identification • It .is im- 
portant, for the parents to 
liarn skills that will 
enable _themtb_ do this 
task effectively, 

4. Parents Provide Community 
Support 

Implementing a bi- 
lingual approach has had 
a divisi\gs effect on some 
communities. One reason 
for this is an inability 
on the part of program 
planners to adequately 
convey information to 
con|munity agencies and 
organizations about im- 
plementation efforts. 
Another reason is the 
negative attitudes of 
those in the conunuhity 
who oppose any effort 
ehablihg the linguisti- 
cally and culturally 
different tb retain these 
differences. Parents can 
make a significant cbhtri- 
bution to the prbgram by 
helping the cbrnmuhity 
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understand the need for 
the bilingual approach i 

Strategies for involving 
Parents 

1. Parent Assessment 

Bilingual program set- 
tings offer more and _ 
better opportunities for 
involving culturally and 
linguistically different 
parents than do Regular 
. early childhood programs. 
Bilingual progtams meet 
the heeds of this group 
through the variety of 
activities which are con- 



ducted in lahguagfes they _ 
can understand and through 
sensitivity to diverse 
styles of life. These 
activities happen through 
the conduct of thorough 
asses.^mehts that yield 
^ data which is incprporated 
into family profiles; then, 
strategies are devised to 
meet these heeds. As data 
identifies parents' needs ^ 
it becomes apparent that 
they differ in their edu- 
cation, motivation, ex- 
pectations, and interest. _ 
All of these factors, among 
others, should be ta^en 
into consideration in 
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developing a parental ih^ 
volvement program. 

Greatihg a Feeling of 
Aceeptanee 

A basic strategy to 
use in deveropirig ah active 
parent involvement compo- 
nent^ is to^first engender 
in the staff a feeling of 
acceptance of the parent 
group. This attitude must 
be present if parents are 
to feel comfortable in the 
bilingual setting and be 
motivated to participate 
in its various activities. 
As the staff conducts the 
assessment process^ data 



will bepbihe available that 
will provide program, 
administrators with ah in- 
sight into attitudes. Where 
appropriate , training 
strategies can then be_ 
developed to create a feel^ 
ihg of acceptance. In 
s_uch_ training programs it 
should be underscored that 
working in early childhood 
programs ihvdJ.ves working, 
not drily with children , 
but also with their parents. 
Staff members unwilling or 
unable to accept this 
philosophy should be en-r 
couraged to seek other 
employment. 
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Participating in Decision- 
Making 

Parents should be 
included in the decision^ 
making processes of the 
prdgrain. They can be 
especially helpful in 
recruiting and selecting 
personnel , particularly 
those needed in the para-^ 
professional area. In 
many instances > their 
facility with two lan- 



visibh of the bilingual 
curriculuins. These areas 
are very important and in- 
dicate the kind of meaning- 
ful eontributiohs that 
parents can offer if their 
talents are respected by 
program administrators. . 

4* Planning the Parent Program 

A successful bilihgfual 
program develops and imple- 
ments a parent program 





children' s cultures can 
be an asset in assisting 
with the selection or re- 



\rhich spells out the type 
and nature of parental 
activities as well as a 
timetable outlining when 
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these will take place, _ 
This plah_iriay be a good 
strategy. for mobilizing 
and involving parents. 
It provides for an orderly 
carrying out of the parents' 
goals and objectives. To 
ensure that the parent, plan 
isi a relevant, one which _ 
truly meets the needs! of 
the parent group ^ it 'should 
be planned and implemented 
by both staff and parents. 
Parent programs tptal]|y 
d .v-'Tdped by staff leave 
miiOh to • be desired, while 
those developed totally 
by parents are unrealistic 
-and often dp not coincide 
with the bilingual program 
goals and objectives. 
Cdntributidris by bdth par- 
ents arid staff iri develdp- 
ing and carrying dut the 
arent program provides 
the best opportunity fdr 
successful involvement of 
s. 



sugpdrt such efforts. Also, 
parent! can be an excellent 
educational resource, in bi- 
lingual prbgrams > They help 
reinforce children' s learn-, 
ing activities/ provide addi- 
tional staff/ and a.ssist. with _ 
financial support through fund- 
raising, volunteering and 
coxnmuhity contacts. 

. A variety of strategies 
cahbe used by the program to 
implement an active parental 
involvement component. These 
differ accdrdihg to the cpm- 
munity served; however, there 
are a few thatare basic to 
any program. One strategy is 
to ensure that the center 
staff accept arid respect the 
parent group. Others include 
alldwing parents to partici- 
pate fully iri the decision- 
making prdcess of the prdgram 
arid to participate in develop- 
ing and impleiiienting the 
parent plan. ^ • 



Summary 



• Parent involvement is 

needed even more in bilingual 
program settirigs than it is 

in regular early childhood 

programs . l_The reasons range 
from the fact that the parents 
possess language and cultural 
skills vitally important to 
the programs to the fact that 
they can sell the concept of 
the approach to the communi- 
ty. Ther^ are legal require- 
ments that mandare parental 
involvement in most federal 
and state funded prbgrams and 
these requirements are based 
on research studies that 
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I ntro d uction 

■ . - ' 

ft biltngual program 
setting provides ail parti- 
cipants^ whether they be 
children, staff^^ parents^ 
or corninuLnJty members^ with 
the opportunity to learn, 
work, and_ function in an 
environment where the prin- 
ciples of cultural pluralism 
aire practiced^ This is 
truly a place for all learh-^ 
ers:_ those who aire Ehgli^Si-^^ 
speaking, those whose first 
jianguage may be other than 
iEhglish; and those _whb may 
l^iffer culturally from the 

'I 



majority^ To meet the s taf f ^ 
ing.^demands required f pi: this 
kind of divers ity^^ pjeople 
f rorr various backgrounds , 
.ianguage^grqups , and skill . 
levels" are required* ehiid~_ 
ren need^vari.ous adult mode 1^ 
with whom to interact so that 
tbley may understand that 
differences exist in our 
society. . This type of inter- 
action with ddnif models , as 
well as with peers, f^elps 
children <le^relbp into uh- 
derstahdihg and accepting ; 
ijhdividuals. 

While curricultim content. 



parent ihvblveirieht/ arid cbiti^ 
mxahity support are important 
ingredients in the implemen- 
tation effort/ the ultimate 
succes^ of t^e program will 
rest with tl>e staff, *A 
staff that is representative 
of the community / sensitive, 
and^ receptive to tlie ideals 
that* a bilingual prbgr^ re- 
presents, is most desirable. 
It shou3d include persons who 
possess -che bilingual compe- 
tencies invblvij]^ language , . 
culture/ arid p^erital rfela- 
tibrisbips. It shbuld alsb 
include mpriblirigual iridi-^ 
viduals who feel secure^ are 
willirig to work iri this!] eri-^ 



virbrimerit / / arid ' who cbritiriue 
tb pursue _^the Ibrig-'-rarige bb- 
jective. of/ meeting the re-, 
quired bilingual cbmpetericies, 
A program/ that would exclude ' 
mbnblingual individuals as 
staffs members is exclusive 
arid libit-, cbnsistent with 
the goals of a pluralistic 
society. 

Mbriblingual staff cari 
serve in a variety bf roles: 
administrative^ teachirig/ _br 
suppbrtive. They are .needed 
tb make, the cbrieept' of the 
appi^bach wbr k • Without them / 
children wbiald develop an xiri- 
realistic view bf what the 



72 



; real wor .id i^y like. ^Aii bi- 

iingtjtal programs conta 
iish and, home langtjage com-^ 
ponents, so' it is possible to 
use mbnbiigguai staff accord- 
ingly • To accomplish, this ^ 
however , prbgraih adiyiinistra- 
tors heed tb^epign staffing 
prbgrams that are flexible 
and. \f^ich wiit use the abili- 
ties of Hhese persbhs consis- 
tent wijth their spoken lan- 
guage, 'In brder tb improve 
their skills tb.. fuhctibh more 
effectively in these settings, 
there arfe a number of aids ' 
which will help mbhblihgual 
st^ff bebbrhe' more proficient^. ■ 
The > individual/ with guidance 



'from program personnel , can 
select thbse aids with which 
he pr she feels ihbst cbmfbrt- 
able. 

Assessment of Feelings 

Sdbhblihgual staff should 
uhdergb ah assessment (See 
Chapter II); b£ their attitudes 
toward those who are different 
. in language ahd/br culture y 
, fbilbwed by a similar assess^ 
meht of their feelings toward 
the general bbhcept of a bi- 
lihgiaal approach. . Under stand- 
-.ihg how bhe ;feels: toward those 
^^^j^l^m one will be working ^^ith, 
r;^s well as the setting of the 
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activity-'is ah iihpbrtaht _staf f 
aid. This assessment ^ if 
accomplished ih_ ah honest, and 
fair mahher> will identify, 
areas of strengths and weak- 
nesses ^ and will assist the 
staff in understanding their 
behavior . With this irif prma- 
tibh, the individual will be 
able to take steps to correct 
or modify perceptions based 
Oi.. stereotypes or misinforma- 
tion. Tile assessment can be 
conducted either formally or 
informally > though ^ informal 
assessment is often preferred 
because it is non-threatening 
and easy to administer . 



Interpreting and Using 
Assessment Results 

After the attitude- 
assessment process is com- 
pleted, the next step is the 
analysis of the data obtained 
for the purpose of formulating 
a plan to assist the staff 
member in modifying any nega- 
tive attitudes toward the 
program participants or the 
approach. The data gathered 
may yield information that 
can provide guidance and help 
«in identifying strengths and 
weaknesses of the individual 
staff member and will be 
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useful in the planning iprocess, 
Areas crcnsidered weak are 
diagnosed , and an appropriate 
st:^ategy can, be developed to 
change particular ettitiides. 
^7or^nally this is accomplished 
through the .develdpm^ntjpf an 
Ifidp^vidual Imprbvement Plan 
(IIP) formuiatied by the per- 
son 1 being assi^ssed in con- 
junqtidn with an assignea 
stafif person who, in itibstl 



cases, is the career develop- 
ment cbordinator . 



The IIP 
effective 
member if 



^an be a most 
aid for the staff 
its content is based 
on valid information. A plan 

which is based an the indi- 

vidual ' s needs , and with which 
he or she] agrees land identi- 
fies, is likely to be accept- 
ed and implemented. This then 
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underscores the importance of 
analyzing al3j«assessinent data 
with great c<^e. A plan for-* 
mulatfid from Riforination 
gleaned from questionable 

assessments will result in 

needless expendi es of time 
and resources ana laay also 
affect the attitude and mor- • 
ale of the concerned staff : 
member. This is- cdunterprd- ; 
ductive and can^af feet the 
operatibh of the bilihguai 
program. In addicion to a . 
relevant and meaningful plan, 
it is also important that a 
realistic timetable be idt n- 
tified and included. '^his 
establishes milestones and 
guideposts for the indivi- 
dual to follow and will be 
useful in tracking the pro- 
gress made. 

Making Use of Available 
Resources 

In the late 60' s when 
bilingual education was in 
its infancy^ the availabili- 
ty of resources was very lim- 
ited. Teachers in early 
.,: vildhood programs wishing to 
imgleT-'p.nt a bilingual _ approach 
had to do sd_complet ly oh 
their own. They had to de- 
velop appropria*-'?j cujrricultims/ 
design and make their own 
materials, and conduct their 
own staff devcjopment pro- 
grams. Most of the training 
was local ly designed ^nd im- 
plemented and wis solely the 
responsibility of %he local 
program. Today the situation 
is very different . Because 
the concept of bilingual edu- 
cation is now well established. 



our fehowl^d^^ of f:he field ha 
expanded considerably . As a 
resplt of state and^federal 
legislation authorizing and 
funding bilingual programs, 
we now have access to nation- 

local centers 
which disseminate bilingual 
materials. These centers are 
staff ed with knowledgeable 
people who are charged w^th 
. the responsibility of a^ssist- 
^ ing programs with their edu- 
cational needs^ ?^Y;^?^i_ 
ooiieges and universities 
hiTve* initiated academic pro- 
c; rams making it possible to 
acquire graduate and under- 
graduate degrees with special 
izatidhs in biiinguat educa- 
tion . - 

In project Head Start, 
several ihnpvatibhs have been 
undertaken to assist bilin- 
gual program develbpmaht 
efforts, such as the devel::»p- 
. meht of _ four major bilingual 
curriculumis designed espec- 
ially for ypuhg children. 
These have been well \_ eceived 
and have filled a void that 
harl long existed. Several 
Head_Start and other early 
childhood prpgraihs through- 
out the Southwest have ado]>- 
ted these, and are fichievihg 
good results. Another 
successful endeavor is the_ 
initiation of the Bilingual 
Child Deyelot^ment Associate 
(CpA) . This certificate 
has help?=5d reinforce the 
coi'^epti the** there are com- 
petencies that are specific 
to teaching in bilingual 
settings and that thu obtain- 
ing of this credential is a 
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most desireable crbal. 
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The past f e years have 
seen the establishment of _ 
national state ^ arid local 
a<5sociatibris_f or bilirigiial 
education. These associa- 
tions have helped develop 
the resources that are pre- 
seritly available as a result 
of their advocacy role. These 
brgariizatidris also provide 
their membership with oppor- 
turiit ies for attending local 
workshops r state* and nation- 
al cdriferences/ and meetings 

to learn about r and sharer 

inforttiation specif ic to their 
field. Joining these asso- 



ciations can provide bilin- 
gual program staff, particu- 
larly monolinguai staff mem- 
bers ^ with information use- 
ful for professional growth. 
It will give them an insight 
into the field and will aliov/ 
for interaction with those 
'A?ho are involved in similar 
efforts. 

The following asGocia- 
tioiis voice support for the 
implementation of a bilingual 
approach and believe in the 
pl.ilosophy behind it: 

- National Associations 

for Bilingual Education 
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- State Assbciatidris for 

Bilingual Education 

- Local As'ibciatibhs for 

Bilingual Education 

- National Head 3tai;"t 

Associations 

- Regional Head Start 

As so c ia t ion s 

- State Head Start 

Associations 

- Local, State, Regional 

Associations for the 
Education of Young 
Children 

The staff of local pro- 
grams desiring to plan and 
implement bil ingual approaches 
must avail themselves of these 
existing resources in order to 
avoid duplication, wasted 
effort, and unnecessary criti- 
cism. It takes a knowledge- 
able professional considerable ^ 

time and effort to keep up 

with these resources, 'in Head 
Start programs the network 
of training and technical 
assistance pro^'iders, esta- 
blished with tie 'Regional 
Training Officer (RTQ^ as 
the focal point, is an ex- 
cellent sc rce of such assis- 
tance." The RTO's can help 
with resource idehtif icatibh 
program planning, and eenduet 
of the training. 

Monolingual Staff and Parents 

In working wii:h_ybuhg 
children/ early childhood 
staff know and accept the ^ 



principle which states that 
the parents play a large role 
in the ultimate success of 
the program^ This is why it 
is important that staff have 
the ability to relate to par- 
ents and to gain their confi- 
dence, as well as to accept 
and work with them in order ^ 
to succeed in meeting the goals 
and objectives of the bilih-- 
gual program^ Mehblihgual 
staff may have a mc:"^ dif fi*- 
cuit time in esta: : ' : : 
this kind of a re,:.* •:^:iship 
because they may be limited 
in coiranuhieatihg v/xth ne*^ ^ 
English speaking parents. 
In this situation/ it is in- 
cumbent bh the staff member 
to use thbse parents who are ' 
bilingual as intermediaries 
between the center. and the 
cbmmuhity^ as facilitatbrs 
bf discussion groups for 
classroom and center activi- 
ties / and as trahsl^tbr s bf 
ix. formation tc hoh-Ehglisli 
speaking parents. Invol>''ihg 
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parents in these and similar 
ways riot drily helps the monc 
lirigual staff member gain 
acceptarice from the parents 
arid the cdnunuriity^ but it 
also assists them in learn- 
ing about the children, 

their families , the corronuni- 
ty and the customs and tra- 
ditions uriigue to that set- 
ting . Monolingual staff who 
avoid rion-English speaking 
parents because of their 
language limitations , can 
unnecessarily create a wail 
between the center and the 
parents. 

An open system that 
allows for parent and staff 



communication arid cddpera- 
tioh, will assist. iri learn- 
ing about the children which 
is a necessary irigredient in 
planning arid _develdpirig the 
children's educatidrial plan. 
Members of a moridlingual staff 
iri their relatidriships with 
parerits arid iri a variety of 

forums (be they parent- 

teacher conferences , center 
socials, home visitations, 
parerit meetings, or class- 
room activities) will as- 
certairi useful information 
about the children. When it 
is combiried with other assess- 
ment data gained through more 

formal , systematic means ^ it 

" will provide for a more complete 
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understanding of children^ : 
This kind of a parent-^staff 
relationship also allows for 
a better understanding of the 
entire family and, in programs 
where the emphasis is on work- 
ing with -the family such as 
Head Start/ this information 
is needed to assist in the 
development of family pro-_ 
files. These profiles are 
excellent sources to use as 
guides. 

Contact with the cbminu- 
nity is an excellent way for 
mohoiingual staff to learn 

about the traditions / cus- 

toms^ and values of the child- 
ren and their families • There 
are all kinds of activities 
that take place which are _ 
unique to any nommuhity and 
these bring ouu the dif- 
ferences in groups. Allow- 
ing for staff participation 
in these coinmunity activi- 
ties provides for a greater 
cultural understanding and 
:^irst-hand experiences which 
will have a practical appli- 
cation in working with child- 
dren and their families. 

Basic Security Phrases 



An aid that has proven 
tc popUlc^tr with monolin- 
gual stail'f ic^ the use of 
security phrases in the lan- 
guage spoken by the non- 
English speaking children and 
parents. These sacu-^xty 
phrases ai^e key words, that 
can be used in emergency 
situst icns or as a means o£ 
conveying a'jceptance of the 
children. Knowledge of these 




words and phrases does hot 
::nake the staff member bi- 
lingual^ but x£ will Be a 
base upon which to build i 
Also /the staff member will 
gain the support of the 
children^ parents^ and com- 
munity as a* result b£ the 
effort being made; 

The security phrases 
that should be lc»arned ini- 
tially are those needed to 
convey greetings , ehcburage- 
ment , reinforcement , and 
guidancre l.i emergency, situa- 
tions. Ab these are learned^ 
the security phrases can 
be expanded to include names 
of areas in the center ^ as _ 
well as objec's, action words ^ 
and vocabulary heeded for 
giving instructions • 

The _ following list can 
be translated into any lan- 
guage and should serve as a 
mi_ni*ir.al guide of security 
phrases or words that one 
will heed to learn: 

- Name 

- Greetings : 

Good Morning 
Good Afternqci 
Good Evening 
Hello 

Goodbye * 

- Danger 

- Careful 

- Stop 



- Yes 

\. - 
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- No 

- CJtliet 

- Bathroom 

- Bus 

- Reinfdrcers: 

Pretty Shoes 
Pretty DresF 
Pretty Blouse 
Pretty Pants 
Pretty Shirt 
Very Good 

Nummary 

Tho bilingual program 



setting is the ideal place 
for teaching and learning 
about the principles of - 
cultural pluralism^ The bi- 
lingual center should reflect 
this concept ir i%s staff/ 
curriculum, materials , and 
activities. The basic in- 
gredient that makes the ap-- 
proach ^successful f however , 
is a competent staff that is 
truly reflective of the com- 
munity served^ This necessi^- 
tates inclxiding staff that 
are bilingual and monolingual 
This atmosphere will provide 
children with the models 
necessary to develop into 

_ accepting and com- 
petent individuals. 
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Monolingual staff can use 
'i VAriety of aids to facili-- 
tr.ci-e their xunctibning in the 
;>i 1 j.iigual ci^hter. Ah atti- 
v--w\nal self -^asso.ssment '^oh^ 
r<tiv.t.ed eitht^r through irbrmal 
or inforr.'^al m^^ans ifcs an effec- 
tive strr.tegy* Dev^lcpi:ig an 
ihdiV'.dntr T i:3ed training plan 
helps increase skills and 
assists in identifying ro- _ 
sburcets needed. _ Working with 
the farnilies and itiakihg con- 
tact with the conunuhity is 
a good way to learh about 
the ^.raditiohs and customs 
of _ the ^optlJ^'atid^ is ah ex- 
cellent. Way zo learn about 
the children. A few Securi- 
ty phrases in thG children's 
native laiiguage can be learn-. 
_ed withp)i^t much effort and 
entiEnc^s cornmunication with 
all concerned. 
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PREFAelO 



Esta pub1 icaci6n-* fue desarrol lada ebmo resul tado de una idea que 
pf. Riley compartid con los oficiales federates de la "Admiristration 
for Children, Youth and Families Regional Office" en Dallas durante el 
Ototio de 1980. Ella indico que habTa neeesidad de tener un enfoque 
bilingue en los programas de Head Start de la RegiSh del Surbeste, rio 
solo pura satisfacer los standards del prograraa, sind para cUmplir las 
necesidades de las diversas poblaciones. La discUsi6n se cefitralizo 
en el desarrollo de una guTa que explicarTa el Pdr Qu5, el CuSl , y el 
C6mo de un Enfoque bilingue para NtHos. AdemSs^ Dr. Ri 1 ey _ sugi ri 6 que 
se usaran i 1 u?; traciohes para amplifiear y darle mSs si gni f icado a3 
contenido de I?" publicaciSn. Esa idea se cumpliS cuando finalmente 
este libro fue completado y difundidb a tbdbs Ids programas d_e Head 
Start en la region. 

Ej libro fue escrito sohre tbdb para que id usen aquellas personas 
que trabajan para y con niiios^ asi como jsara ibs jDadres. Los autores 
suponen que el proceso de implemeritar uri ehfbque bilingue es el mismo . 
para los diferehtes idiomas que van ser usadbs. Debe tenerse presente 
en la mente que el termi no bi 1 i ngue , eh dSnde quiera que sea usado en 
este libro, implica un phfoque mu 1 t i cu 1 tu ra 1 . 
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:AbAS DEL ESPIRITU 
^ - _ 

Alza tus alas espirituales y edmparte las palabras 
de tu mundo conniigo, • _ 

Roza las olas en busqtieda de las ilUsivas 
arenas de la verdad, 

Y desembarca te qti i e tameri te eh mi mano estrecha en 

una uni5n de amistad que palabras terrestres no pueden explicar 

Beja subir a los altos contigo, o am1go emplumado, 
para yo descubrir la raz6n de tu vuelg 
eogiendo tus pu Isahtes y estiradas alas que se pavnean 
lentamehte Hacia una vi sta transi toria de la eternidad 
ta n cer caha ^ 

Dejame a ten tamente examinar tu mundo. 
Yd abrire el mio y compart i riconti go 

la persona que he llegado a ser, . - ^ 

S1 puedo atesorar la intimidad de tu preseriela etflplumada. 

Sin duda podre aceptar, sin algSn reeelo, 

el alma 1 nqu i s i t i ya de nuestra humanidad. _ 

Entonces, descansare mi mente sobre los trahquilds manatiales 

d e m 1 f ^ . - - ^ \ _ 

Raul G. Martinez^ Jr. 
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CAPITUL 




I ntroduccion 

bos ninds neces 
bi en te f e 1 i z ^ _ comodo 
que Ids desaf Te para 
arrdllaradecuadamen 
trd de ilinos pre-esc 
ser el lugar que pro 
es te artibi en te . Tod a 
vidades debenp]anea 
manera que les ofrez 
hi iios desaf Tos , dive 
cOiTiodidad , y segurid 
es c^i er to, sob re tod 
ninosquevienende 
un nivel economico d 



QUE ^lLlN(3UE/MULTieULTURAb 
S Y pdRQUE 




Muchos de estos rii fibs a1 ehtrar 
a1 programa de Head Start hablan 
otro i d 1 bma y v i verj en _ Uh arnbi - 
ente familiar en el cull las cos- 
tumbres, valbres^ y estilos de 
vida son rriUy diferentes a e] de 
los n i nos 'que v i erieh de f ami lias 
de un hive! ecdriiomico medio^ ' 
Para asegurar que Sstos ninos de 
Head Start reciban el programa 
aprbpiaddi que les permi ta desar- 
rbllar pbr compl eto su potenci a1 , 
uriehfbque bi 1 i ngue/mul ti cul ta- 
ral debe ser considerado. 



El enfoque bi 1 i ngue/mu Hi - 
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cul tural se def i 
tod ode i ns truce 
idiomas- Ingles y 
terno del nifio', 
cultura del niRo 
dpminante. Eli 
materno del nino 
e] Ingles. Una 
esto, los idiqma 
nar se de ac uerdo 
vos del prog^ama 
vidades diarfas_ ' 
aspectos de la 
al del ninO' asi 
enc i a c ul tti ra 1 d 
i ta ri 0 • 



ne como an me- 
lon que usa dbs 

el idi om.a ma - 
asT como la 

y 1 a cul tora 
dioma hati vo o 

es usado como 
vez logrado 
s pueden a 1 ter- 

a los objeti- 
. En las acti- 

e 1 rtcorporan 
erenc ia eu 1 tur- 
como de la her- 
el~ grupb maybr- 



tXescripcion del Enfbque Bilih' 



On enfoque bllingue cdrisiste 
en el ambiente para lbs_n1hos 
que torna f^n ebnsideracion la 
rea 1 i^z^ae i on de sus hecesidades 
ba:.ieas para Ibgrar Uh creci- 
mientoy desarrdlld adecuadd. 
Todos lbs_ninbs tieheh nece- 
sidades basicas perd_deben en- 
fatizarse ebn lbs riinds que 



Ziehen de un riiyel ecdhdmicd 
bajo^ _y espec ia Irrieh te cdh 
aquellbs que vieheh de una 
eultura diferente y que hab- 
lah otrb idibma. 

Una de las necesidades fun- 
darrientales de Ids ninds es ei 
ser aceptadbs pdr parte de sus 
"cbmpan-erbs y el persdnal. El 
hinb debe sehtirse aceptado 
jDbr su grupd.; El sal6n de , 
cl ase bi 1 i ngue esti formado^ 
pdr hinds de^ d i f erentes razas , 
gru'pds etn i cos y sdc i a 1 es , ^ 
ididmasi y culturas. El salfin 
de clase refleja a la comunidad. 
Desde el punto de vista psico- 
ISgicd, los pro gramas bi 1 i ngue/ 

mul ti cul tural es prqducenun ' 

medio ambiente 1 ibre de tens i ones 
y que faci 1 i tan e1 aprendi zaje, 
esto se logra por medio de la 
aceptacidn de que hay difereneias 
entre los n|nos, y de la expre- 
sidn, de si mismos a pesar de la 
barrera del idioma. 

dtra difereneia del salSh de 
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clasebilingue es el tipbde plan 
de estudios qae se usa. Este plan 
de estudios es seleccionado toniandb 
en cuenta el nivel soc i a 1 , ^ f f s i cb , 
emocional^ y mental dfel niho. El 
criterlo de selecciSn que se litil- 
iza pr i nci palmen te es la incbrpbr- 
acion de aquel 1 os el emen tos que 
forman parte de la vida diaria 
del niiio. Entre lbs elementds 
consideradbs tenenibs el idibWa, 
la com Ida, laj^musica^ el baile^ 
etc., los euales sbri cdmpdnentes 
de la eultura en general y forman, 
partede las_ acti vidades ^ ast 
ebmo lb son lbs prdcesds sociales 
y de iriteraccioh que refleaan el _ 
medib ambiente del nino. De esta 
manera los hinds- se identifican y 
se relacidhan cbn Ids cdnceptds 
que. son ensenadbs. Aprehder se 
vuelve una tarea individuali- 
zada, interesante* y divertida. 
bos plahes de estudid bilingues 
son iriclusivbs y nd exclusivos. 
Estb si gni f ica que el enf asi s 
esta en la inclusidn del conte- 
nidb, de 1 as habi 1 i dades , y de 
las actividades que son valo- 



radaSi hd sdld por lamayoria 
ddml rian te i s ihd que tambi en por 
] a cdmUh idad mi hdr i ta r (a . _ Pgr 
lb tahtdi el pi an de estudios 
bfrece Una var-iedad de experien-^ 
bias que permi te que el nino este 
expuestd a d i f er en tes i d i oma s » 
cdstunibres,_ypersonas^locuSl 
1 e ayudarS a darse cuenta de 1 as : 
d i f e r e n c i a s _ q u e ha^^/ , y a ten e r .u n 
mejdr en tend imi en to de el mi snio 
para as? poder apreciar a los 
denies. 

Los_niaterjales us ados en lbs 
planes de es tud i o fai 1 i ngtre sbn 
cpnsiderados sin prejuicio o 
imparciales, Cuando es posible^ 
estos materiales son heehbs y 
escritos en Ingles y eh el idib- 
ma nativo del niiio. bbs temas^ 
situaciones, y eventos represeh- 
tados son entendidbs pbr lbs hinds 
y presentan situaciehes qu€i_bcurren 
en la vida diaria de lbs hinds.. 
Los lifaros de pintar, lbs librds 
de cuento, los rompecabezasi Ids 
munecbs, y el material que es 
o.btenido coraerc ia Irrien te es escdgido 




con cuidado por mi embrbs del 
personal -del programa, para ase-_ 
gurar qu^el eriterib espec i f lead<) 
sea seguido, tal ebmb el usb de dbs 
idiomas, qae sea libre de prejuicibj^ 
y que le llame la aterieiSh a lbs 
ninos. tos mi embros_ de pefsbrial ^ 
los padres, y lbs vbluhtaribs 
tambieh pueden haeer su propio 
niaterial, pero siempre y cuando 
siga el criterio arriba mencid- 
nadb. * ; 

El enfoque bilingue^Usa cehtrds 
de aprendizaje ebmb el metddd de 
ensenariza. Lbs cehtrds de aprend- 
iaaje sbh pbpulares eh Head Start 
y eh muchds dtrds arilbi ehtes de 
eriSenahza para hinds. En al am- 
biente bilihgue^: Ids centres de 

aprehdizaje son una e'strategta 

efectiva p'orque ofrecen enseHanza - 
i hd i V idua 1 i zada . 

Como los nines hablah mas que 
un idioma y nermalmente se encuen* 
tran _ a d i f ereh tes hi ve 1 es en su 
cenocimiente del idioma , general - 
mente se 1 1 evan a ca bo var i as 
acti V idades . Eh los centres de 
aprendizaje, los miembrqs del 
personal tienen una gran variedad 



de materiales que los ninos 
pueden mane jar^ AdemSs^ varias^. 
acti vidades requiereh 1 a fbrmacioh 
de.grupos pequefJos y lbs eehtrbs 
de aprendizaje estin plaheadbs 
para facilitar este tipb de 
eh'sefianza; Para fihalizar^ cdmd 
Head Star t y prbgramas s i mi 1 a res 
para nifibs enfatizah la participa- 




ci 6n de los padres y vol un tar ibs , 
en 1 es centrps.de enseiianza se 
aprovechan sus ta'lentos y su 
ti empo. 




EKLC 
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Antes se creia quS trabajar 
con niilos de" an nivel eeariSmi cd 
des venta jado Imp! i caba eT usb.de 
enfoques muy is tr uc turadbs . Sin - 
embargo, esta creencia ha eambiacid; 
estudios. han ihdicado que rid se 
puede considerar que- riaya uri 
solo metodo que se apl i que mejor 
a todos los ninos. Pdr esta 
razdn, en los ambi en tes bi 1 i rigues 
se encuentran programas con dif- 
erentes enf oques , ta 1 es cdltld 
los enf oques - V'behavidri St * 
developmental ist, riatUratlon- > 
list, and psycrioarialyti c" . 
Pos i bl emente el erifoqu^e itiSs 




popular es .el model b ec llcti cd , el 
cuSl es seguido por la maydrTa de 
los programas porque satisface 
las necesidades individuales de 
aprendizaje de los nines. 

El enfoque bilirigue requiere 
que los miembrds del personal 
vengan de. dife^erites culturas <^ 
y que demuestreri cddperaciSn 
y respetq mutLio..: tos miembrds 
del personal refl ejan a 1 ds in- 
dividuos de la edmunidad y son 



representa ti vos de las divfersas 
razasi culturas, y tipos lingui- 
sticds. Esta diversii dad asT 
cdrnd el ambiente que produce, ^ 
les ensena a los ninos que exis- 
teh diferencias entre las per-^ 
sonas y que es tas di f ererieias son - 
respetadas • ^ 

Pero sobre todo, esta variedad 
en el personal les enseiia a Ids 
ninos que 1a geni^e puede traba-. 
jar junto y cooDeraridd, El cen-. »^ 
tro "bi 1 ingue debe ser una cdpia 
de lavariedad qta existe en la 
sociedad en 1 a que vi vimds ^ y- 
ademSs debe ref.lejar el qstilo 
democrat i CO de nuestra vida. 




En el amMente bilirigue lbs 
padres'y la comuni dad son ^ parti - 
ci pa rites act i vos y son animadbs 
a que se relacionen con tbdbs. 
Ids aspectos del programa. .El 
cen tro bi 1 Irigye.o'''^^^^ ambi- 
ente agradable para los padres^ 
voluntarios, visitantes* y demas 
mienibros de la comuriidad, ^ Tddas 
es-tas persona s se pueden ideriti- 
ficar con los objectives y las 



ios 
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metas del programa , 5^ sen 1 1 r que 
son parte de el. Ellgsse dan 
euehta qi^e los ninos son 
pe tados y que, se 1 
una serie de actividades para 
facilitar sU desanrollo. 



res 
of receh 



Lbs Objeti voi, 
de^ un Enfoque^ 
cu 1 tural 



u\a h s a- 



'Bi 1 i n,qu&/J1a1 1 1 - 



Los programas bi 1 i ngue/ 
multlcul turales tien.en los 
mismos objetivos que tieneri Vo% 
centros de ninos pre-eseol ares , 




pero ademas tienen dbjetlvgs que 
son especTflcds para el jiribiente, 
bilingue." Estos ob^etiVos_ 
adicionales hacen que los programas 
bflingiues tehgan exito. Estos 
objetivos abarcan los si'guientes: 

pun tos : : 

1. AyUdar a los ninos' a 

dgsarrol Tar ^ aumentar, y 
mejorar SU idioma native, 
asi como aprender y ^ 
desar rol Tar eV idioms 
que no sab^n o-'el que 



saben poco. 

Ayudar a los niiios a ebm- 
prehder mejor su propia ^ 
c^ijltura y animarlos a: 
a'ceptar y respe ta r. e ul t- 
uras diferentes a las de 
el 1 OS . 
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3. Ayudar a Ids nifios a des- 
arrollarunbuen conceptd 
de sT mismos por medjo de 
actividades diarias que 
us eh su idioma y su cul- 
tura, 

4, erear una bueria relaeiSh 
entre el eentrb de apreri- 
dizaje y la easa, para 
facili tar 1 a p'ar 1 1 e i pa- 
eion de los familiares 

en las actividades del 
eentro* 

Estds bbjetivbs iridiean que- 
el p^bgrama bilingue estS hechb. 
ptara a.prbveehar el Idlbma qu^ el 
nino habla eri su casa .y Usarlb 
cbmb. el idibma de ensenahza i y 
pdr lb taritd dismihuir el shock 
inicial que causa uh nueVd aiti- 
biente (la casa en contra del 
ambiente pre-escol a r ) . AdemSs, 
el programa anima a los niiios 
a mantener su propia herencia_ 
cultural y a aprender sobre las 
di f erentes cul turas de 1 a gen te 
\gue los rodea. En tonces ernpez- 
arSn a darse cuenta que sus for- 
mas de vida son aceptadas y rea- 



1 es . Es to 
tirsebien 
mi t i ra que 
sal udabi es 
vez que se 
posi ti vo. 



ul timo 1 OS harS sen- 
de s T mi smos y per- 
desar rol len conceptos 
de sTmismos.vUna, 
ha creadoun ambient e 
es te se ext i ende y 



permite que los padres vean que 
las actividades diarias en las 
que p a r t i c i p a n s U'S : h i J 0 s i n - 
cluyen el uso :^e 1 jVd i oma que: se^^- 
habla eh la casa, su propia 
musie-di bailes^ com i da, y otras ; 
eostumbres . *Esta ebmpres i 5n 
por parte de los padres aumenta 
su par t i e i pa e i Sn y su t:oopera- 
cioh eh las actividades de los 
centres de aprend i za je • 

Prihcipjbs del Ehf bgue Bi 1 i hgue/ 
Mul ticul tiiral 

Hay varias razbnes que justi 
f ican el usd de uh enfdque bi - - 
1 i ngue cditid estrategia cdn hinds 
de diferehtes ididmas,. Estas 
razdhes ^vah desde la fildsdfica 
hasta la legal y la prSctica, y 
aumehtan la necestdad que Hay por 
mas programas comd este. 



lOB 
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J-usti f i caci 6h Fi 1 dsof i ca 

Desde el prihcipio de la 
historia, persdnas de difer^ntes 
paises, que hablaban diferentes 
idiomas, y eon creencias ppH- 
tjcas y religibsas diferentes, 
se estableeierbh a vi vi r enun 
estilo de vida que fuera_ cons i s- 
tente cen sus valdres. Nosqtros 
somos una sbeiedad pluralista. 
En todas partes ericdntramgs 
persenas de di f erentes razas y 
grapes ethicds que representan 
yarias nac i dna 1 i dades ; su idi - 
bma, valdres* costumbres, y 
es tiles de vida sondife rentes, 
Existe una gran variedad la 
cfu al 1 e da- a __jiues tjca_ naci an 
tin earacter ijnicD.__Lgs ideales 
deraocraticds quefgrman las , 
raiees de ruestra filosdfTa 
naeionai sugieren y apoyan uh 



ehfdque bilingue/multicultur a 1 
para la educaci6n de nuestres 
hijds. Eh el primer Kinder- 
garten que hubo en los Estades 
Unidds se hablaba alemSn, y el 
desed de mantener 1 os idlemas 
y eulturas indi vidua! es si gue 
siendo muy fuerte en nuestres 
dfas. 

Un ehfoque educative biliri- 
gue/mul ticul tural tiene valo<: _ 
hacidhll e i n ternac i onal .. A med- 
ida que los parses del mundd se 
vuelven mSs i nter-dependi antes , 
va aumentando la nece^s i dad pdr 
Un ididma dtil yel ceneei- 
miehtd de diferentes eulturas. 
Con estas habilidades y cono- 

"ciTntento^-rrn^os-p^oderaas-CJ^ 

'meaor con personas de dtrds 
lugares y_asi mejerar hUestra^ _:_ 
vida social, polTtica^ y ecdnormca. 
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FUhdamehtd Legal 

Para apdyarel enfoque educa- 
^ t i vd_ bi 1 i rig ue/mU 1 1 i cu 1 1 ura 1 , 
eh 1968^ el cohgresd de lds_ 
Estadds Uhidds decretS una ley 
titUlada, "The Bilingual Eduea- 
tidh Act", que autdrizaba el 
Usd de f dhdds _ ecdriSmi COS para 
que las escuelas dfrecjerah 
prdgramas bilihgues._ Cdh pded^^ 
f dndds ecdhomi cds ^ alguhds prd- 
gramas fuerdn ihiciaddSi perd 
Id mSs importahte fue que var- 
ias escuelas iniciargh el eh- 
foque bilihgue por si mismds. 
La legislacioh federal ("Fed- 
era 1 Les i s 1 at i dn" ) fue seguida 
por 1 eg i s 1 ac i dnes eh varids 
estadds Ids cuales drdehabah- el 
uso de programas bilihgues para 
los distritos o regidnes escd- 
. lares en los que hubieran 20 o mSs 
niiiosconunlimitadoconoci- 
miento del Ingles. Estas leyes 
del estado ( "state laws" ) hlcl - 
erqnquehubieran fondosecond- 
niicqs disponibles para la educ- 
ac 1 on bi 1 i ngue , y muchos mSs dis- 
tritos oregiones escolares 
empezaron a ofrecer estos pro- 
gramas^ En 1974, el congreso de 
los Estados Unidos extsndio 1 a 
ley de 1968 para incjui r a todos 
losninqsguetuvieronuncono- 
cimiento limitadodelIngl|s,en 
1 u ga r de soloaquellosninosque 
vinieran de un nivel ecqnfimico 
bajo, y en ese mismo aHo la Su- 
prema Gorte de los" Estados Uni- 
dos ("United States Supreme 
Bourt"), en un caso cohoeido 
como "Lau v. Nichols", deter- 
rniho.que el sistema escolar de 
Sah Francisco no prdpdrcldhS 
prdgramas de ehsenahza adecuadds 
a es tud i ah tes que _rj - hablabah 
I hg 1 es . E 1 _ s i gh i f i cado_ de es ta 
determi haci oh fue que el sis- 



terija eseblar debTa ofrecer un 
enfoque de edueaeion bilingue. 
eomo^ resul tade , "The bau reme- 
dies'" fue e s t a b 1 e e i d a para 
asegurar que los hinos con uh 
1 i m i t ad 0 e o n o c i m i e n t o del ingles 
tehiah un recur soedueacional 
para ayudarlos; es decir, un 
eh foque bi 1 i hgue . 

Las hdrmas de Head Start esta 
b 1 e ce h que el p r o gr ama d e e s t u - 
dids debe de ser adeeuadd a las 
hecesidades de la poblaeion eh 
la que se vah a usar, ineluyehdo 
lasnecesidades dela poblaeiSh 
bi 1 ingue/bieul tura 1 o multicul- 
tural. As i mis mo estas hdrmas _ 
estableceh que Ids miembrds del 
personal _y Ids recursdsdel prd- 
gramareflejeh la idehtidad 
sdcial y ethica de Ids hindSi y 
que i hcl uyah persdhas que hableh 
el ididma hativd del hiHd y que 
sepah desU herehcia cultural. 

G dh s i de ra c i dhe s Pr a c t i ca s 

La razoh bSsica para Uh' ehfd- 
q u e bilihgue e s q u e s i s i r v e . 
Es Uh ehf dque prScti cd que es 
solidd d firme pdrque para ern- 
pezar la enseiianza usa el med- 
i d ambi^hte 1 i hguTsticd^ y vi v- 
idd pdr Ids hinds. Uhd de Ids 
primer OS principids que se les 
ensefia a ips estudiantes que 
entrana la profesifindepro- 
fesoresesquealosninossie 
les torn a enddndeestSnyson 
elevadqshasta ddndetienen 
que es tar • El enfoque educa- 
ti vo bi 1 i ngue/mu 1 ti cul tura 1 
hace esto pormediq de acep- 
tar a los nihos como son, 
que valdres y expertencias 
traen cons i go , y qu? idi.oma 
hablan. Todos estos fact ores 
tienen influehcia en la teorfa 
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y prSetiea de la ensenanza. 
Un ambiehte que exclUye los 
valores del riind, sus exper- 
iencias y su idioma^ y que los 
cambia por otros tiace Uh mal , 
tanto para los ninbs como para 
la profesioTT de la erisenahza. 

Nosotros sabembs que para 
que los nines aprendan^ sus inte- 
reses y motivaeibnes tieheh que 
ser estimuladas. Recbnbcer lo 
que los ninos sabeh y cdh lo que 
se sienten eombdbs va a ayudar a 
crear el ihteres necesario para 
aprender. 

En resumen^ 1 a ra zdn par ii 
llevar a eabb un enfoque educa- 
tive bi 1 irigue pUede ser j usti - 
ficada ebn bases fi 1 osdfi cas, 
legales, y prScticas. Comg vi- 
vimes eri una 30ciedad pluralista 



que valora las diferericias y 
esta basada en ideales dembcra- 
ticos, ten ernes la llbertadde 
ser nosotros mismes y cultivar 
el desar rol 1 o de n i ribs _ de tbdas 
las culturas y _ grupos 1 i ngU T s ti 
COS. La legislaeiSri a nivel 
federal y del estadb^ edictds 
judiciales r* judicial edicts" ) 
y normas d.el pregrama nbs Han 
dada el apoyo legal que hece- 
si tamos f«ra of reeer p rbg ram- 
as bi lingue/mu 1 ti cul turales^^ 
TambiSn saberaes que tierle sen- 
tido usar tedo lb que el nino 
trae corisige para pbder satis- 
facer con exitb sus necesi dades 
educaclonal es , sbciales* y 
ps i col 6g i eas . 



Resumeri 

Uri erifbque bi 1 i ngue/mul ti - 



12 



cultural en un programa educa- 
ti vo de ninos pre-escol ares 
toma en cuenta las necesidades 
de I ds ninos que parti ci pan^ _ 
Esto quiere decir que quienes 
son 5 de donde vi enen como se 
comunican son los factqres 
princi pal es en el desarrol 1 o de 
Tasestrategiaseducacionales, 
El ambiente bi 1 ingue es para - 
ninos de diferentes grupos 
raciales, etnicos, y lin'guis- 



ti cos , que traba jan con un pe r- 
sonai que ref 1 e ja 1 a natural eza 
de 1 a comun i dad . LjDs ni nos pue- 
den re spon der e i dent i f i car se 
cqn el plan de estudios y el giat- 
e ri al gue se usa, Es te t i po de 
programa creaun ambiente que 
conduce a1 desarrollo total de 
los ninos y a un apoyo por parte 
ide - -lbs padre s- de f ami 1 i a y de 
1 a comuni dad. 




til 
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CAPITULO IL. ACTITUBESNECESARIAS PAR^ ' 
EL EXITO DE" UN ENFOqyE B Ib lNGUE/MUmCUlTTJmr 




Ihtrdducci an^ 

Sabernos gue una btiena acti- 
tud es importante para llevar a 
cabo un enfoque bilingtie para 
la educacifin. Los ninos. rnieiti- 
brds del personal, los padres* 
y la comunidad se deben seritir 
bien del f uncionamiento de este 
programa._ En parti col ar, _ si 
a>gun miembro del personal 
tiene una actitdd negativa o 
indiferente sobre el prbgraitia 
l5ilingue, esto va a afectar el 

resultado del _ prdyec to . Esto 

ha sido establ eeidb pdr estudi Qs 
realizados yen parti cu 1 arpor 
el estudio elSsico que se re- 
fiere a esto setitula "Py-_ _ 
gmalio in the Classrddiii" y fue 
realizado pdr Rosenthal y Oacob- 



sdn. El estudio determine que 
aquellos profesores que tenTari 
expectaciones_nega;ti vas de sms 
alumnos tendtan a verlas eump- 
lirse en forma negativa. Los 
profesores que tenian expec taci ones 
positivas tendfan a verloscump- 
lirse posi ti vamehte . Pdr Id 
tanto, un aspecto importante en 
el enfoque bilingue es asegurar 
que las persohas interesadas 
en elprograma terigah suficiente_ 
informaciSn y corioeimientd acerca 
del enfoque para que Ids puedan 
aceptar y apoyarr 

^r^lemas de Imp! emert taci 

Eh algunas cdinuhidades cuah- 
do se hatratadd deusar el en- 
foque bi l Irigue/mul ticul tural han 
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surgidb _a Igi^nbs con trdversia s y 
_c b-D-lu s i 6 n . - E s t b ^ ha . i d O- e 1 r e - - - 
siiltadb de i hf brrrjacTbh errohea ^ 
defalta de cbribcimientb a cerca 
del _ erif bque , y en mehbr grado^ 
de la intbleraneia de las difer- 
erieias i rid i v i dua 1 es . Estbs 
faetbres eausari uri ambierite de 
desacuerdb^ danaridb especialmehte 
a las cbmuriidades que se bpbrieh 
a lbs bbjetivbs del prdgrama. 

Uri ejemplb de teri^r irifbrma- 
ciori erriSriea es la acusacidri 
que se ha hechb pbr alguria gente 
de que el erifbque bilirigue estS 
plarieadb para rii'nbs que son di- 
firerites eri cultura y eri idibma^ 
y ademas eri la acusacidri iricl u- 
yeri la creericia equivbcgda de 
que tbdbs lbs miembrbs del 
per s b rra-l~ d e ste prbgrama deberi 
veriir de grupbs que seari di- 
fererites eri cultura e idioma. 
Sin em ba r g b ^ tbdbs' lbs n i n o s » 
a pesar de su medio ambiente 
ecbriomiCQi racial^ etnico, o 
linguisticb^ pueden benefici- 
arse del programa, y el prg- 

grania no padria ser llamado 

tilingue si todos Ips miembros 
del personal sol amen te habi aran 
otro idioma que no fuera el 
I nl ges . El en f otiye bi 1 ingue/ 
mul ticul tural es para todos , y 
es importante que antes de em-, 
pezarlo los miembros del ^per- 
sonal y la comunidad esteniri- 
f ormados adecuadamerite de la _ 
naturaleza del enfoque. Si el 
enfoque se lleva a cabo tempra- 
namente, van a haber problemas: 
en el aspecto del plan de s 
estudios, eri el _ entreriamieri tb ^ 
del personal y lbs prbcedi- 
mientos desarrol 1 ados , y eri las. 
relaciories de los padres y-la 
comunidad. Guarido surgeri prob- 
lemas eri estas Sreas , 1 as act i _ 
tudes negativas seri muy diffcil- 



es de xambiar. Ltjs brgairizadbres 
ti eri eri que ten er muchb. cuidadb 
cUaridb empi eceri uri erifbque bi - 
Itrigue^ y el persbrial debe teri- 
ereritreriamieritb eri el eri fb que 
arites de cbmerizarlb. 

Pbr muy sbfisticadb que se 
1 1 eya a c abb el prbgrania » s i em- 
pre vari a .haber algunas comuni- . 
dade^ que se van a oDoner al 

prbgrama por prej ui ci os q ue 

tierieriV iiadia la gf^PTte que es 
d i f ereri te racia 1 ^ ^ tn i ca , c ul t- 
ural s b 1 inguistlcamente. Sin 
embargbi el .prbgrama senecesi- 
ta y lbs educadbres no deben 
darse pbr vencidbs, A pesar 
de que rib van a rec i bi r mucha 
ayuda rii apbyb de Ista deben 
cbnfiar eri lbs padres que estSn 
irifbrmadbs y eri uri personal 
i ri teresadb. 

prbblemas en las Actitude5> del 
Per sbria 1 



En lbs centros pre-escpl ares 
que usan un enf oquiB bi 1 i ngue/ 
mul ticul tural es m|s_ problemS- 
tlcotenerun personal desinter- 
esadg que una comunidad desin- 
teresada. Cuando el personal 
tieneacti tudes negativas haci a 
eT. enfogue bilingue, estas acti- 
tudes sontransferidas directa- 
mente a los nifios. . tos riinos 
pueden seritir cuaridb sus prbfe- 
sores rib ereeri eri lb que estSri 
haciendo y puederi cbmpbr tarse eri 
una mariera iriadeeuada b simple- 
mente no ebritestar. 

• El que lbs riinos terigan uri 
vbeabu V-ari b y tiri medib de expre- 
siSri limitadb rib quiere decir que 
no puedari .aprec] ar las actitudes 
de sQs prafesdres. tos riinbs 
tieneri muj(^ buenas habi 1 idades 
para eomuniearse eri uria mariera 
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no verbal y es m^s di f tci 1 ocul • 
tar los sentimi entds propios de 
e1 1 OS . 




L 

^que.:dj 
ri e c e s i 
s 1 d a d e 
cbmd c 
Todds 
t i V a s , 
acepta 
La gen 
caract 
dotada 
la hSb 
estamo 
si mi 1 i 
ngs un 
parte 



a gente es m5s bi 
ferente. _ Todos. t 
dad-^de^sa ti s facer 
s y des^ecrs-rbS^sJxo 

drtiida,, yestido777 
tlenennecesidade 

tal comq el dese 
do, estimadb, y q 
te tambien se par 
erfsticas fisieas 

con i ntel egebci a 
i 1 idad de hablar. 
s f ami 1 iarizados 
tudes ya que _sdri 
en a los damSs y 
de la raza humana 



en parecida 
ierieri la 

1 as -bece- 
s , tal es 
^teeiib^. 
s afec" 
b de ser 
tier i dd. 
ece en sus 
y ha sido 
y_ti ene 
Tddds 
cdri estas 
las que__ 
nds hacen 



Pero la gente tambien esdi- 
fererite y. sbn estas diferertcias 
las que ribs haceri dnicos e indi- 
viduos iriteresantes . Hay gente 
de eolores d';ferentes, con cos- 
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tumbresdife rentes, que hablah 
dif erentes idiomas , y^^ que repre-- 
sentan diferehtes ambiehtes. 
Todos tenemos diferencias en^ 
nuestros intereses, gUstdSs dis- 
gustos, y sombs de diferehtes 
tamaRos y forraas. Nuestrel Intel 
igencia es difererite astcdmo 
nuestra hSbilidad y cstild para 
comunicarhbs verbalrrierite. Sdrt]os 
geote uniea eh un pais tlnico que 
valora, reebnbee, acepta* y 
apreeia las dif erenci as ind- 
vi dua 1 es . 




AsT como hay diferencias eri 
tgdos los individuos (ver pagiria 
17; tresniRos de cuatro anbs), 
tambifn hay diferencias en grupbs 
de individuos; Estas diferencias 
se^deben a una variedad de fac- 
tored, alguhos de lbs cuSles sdtl 
raza, grupo etnieb, idlbrrias y 
herencia cultural. Asi cdirjd 
val orambs 1 as di f erehcias i n- 
dividuales, tambieri asi deber- 
Tamos f a voreeerNt^tas diferen- 
cias en grupbs parVier 
aceptados. El person^ del 
programa tambien debe rv^cer uso 



de estas diferenciasen las 
actividades diarias que hay en 
lbs cehtros^ de^ aiprendi za je. Es- 
td imp! i ca /que el persona 1 debe 
estar abierto a todos los. padres 
y vol Uhtari OS" de la comunidad 
que tierien experlencias que son 
unicos a su grupo cultural y med- 
io ambiente 1 i nguTstico. Exper- 
i enci as que sr adap tan bi en al 
jPXb §t a i Tia i n c j uy e n actividades 

tales como can ttrTTb'ai^T^nnr-c^o o ta~r 

cuentds, cocinar, asi cbmo eele- 
brar eventos culturales. 

' Muchas de estas acti vidades 
pueden 1 1 evarse a cabo en el ^ i di oma 
rtativd de los nifios y esto tiene 
c'ierta atraccidn para ellos; En 
l a eh sen an za el no aceptar 1 as 
diferencias individuales^causa 
la falta de aceptacifin de las 
di f erenci as en grupo; Euando el 
personal s i e n t e t emo ryo mi e^:?^^?!^'^^^^:^ 
las'bifereF^ 

nazado pdr el ambiente bi 1 i ngue, 

y su inseguridad afecta su ^ 

f unci on ami en to -en la ensenanza 
y debilita el programa • Es muy 
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importan te qti 
seieeciohen y 
qae es ubiert 
di f erenc ias i 
grapo; ^ La va 
la esencia de 
mal t icu 1 tura) 
prograraa-dep^e 
el. persona 1 t 
erie^i as , 




P^ra que 
tener ex1to\^^er 
desempeha en_€ 
g^ue/rnul ticul tu 
en trenami ento 
1 a hibi 1 i dad d 
las demSs pars 
f erentes. 6tr 
cas i mpor tan te 
tehen- el' perso 
que pueden obt 
de ana junta d 
que aprendah ( 
1 OS sigaehtes : 
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^ograma s 
\ personcil 
jrante a las 
J 1 es de 
:u1tara1 es 
ae bilingue/ 
?xito del 
res^peto que 
^ la^ di fer- 




sona pueda 
cidn. gae 
ama bi 1 i n- 
emf s de 
a tener 

aceptar a 
e son di- 
cteri sti - 
eces j ta 
1 ngde y 
p'br medio 
onal para 
op") son 



!• Un buen cohcepto de sT 
mi smo* 

2. beseos de apreflder. 

3. Ser flexible y deseos da 
cambiar . 

4. Deseos de que los padres 
y la comunidad partici- 
pen en el pri^grama. 



Evaluacion^e las Actitud^s 

En el proceso de ensefiar a 
nlHos pequenqs/, el _ educador em- 
pieza por^hacer Qna eval ua 
del desalrrol 1 o f i sicp, intel e- 
tu?*l , y soci oemoci onaT del nifjo. 
Esta jnf ormaci 6n sirve para ha cer 
el plan de educaci on. _ Sin esta 

eval uaci 6n ] os educadores no 

pueden l]enar en forma efidiente 
]as ne^cesidades especff i cas de 

con al gunosc^¥6Tirs7^t^ 
puede servir^ para evaluar ilas 
acti tudes del personal . hps 
^Si^embros del persona 1 necesitan 

te n§'r~l as ha b 1 1 1 dade s^-q ue-^-^ 

e h s e n a r r e q u 1 e r e , p e r 6 si no 
ti eheh las actt tudes aprbpi adas 
ptiedeh haeer mas daRp que bieh. 
Auhque hb hay hi hguh prbgrama 
pafa prbfesbres que , garah ti za 
dar tbdaslas habilidades, 
cdiSpbrtaini ehtbs i y actitudes que 
un bUen prof e so r requi ere ^ pddre- 
mos estar seguros que lbs p.rdfe- 
sores y ayiidantes sbh efectivbs 
pdr medio de una eyaluaciSh de 
actitudes. Para el personal de 
tin prdgraina bi 1 tngue/mul ticul t- 
ural, el metodd mSs construcr 
ti vd es una autd-eval uacidn. 

Al hacer una autd-eval uaci 6n 
1 OS rni embr ds del perSpnal nece- 
sitah preguntarsei ",dQui^n soy ^ 
yd?" Pueden acercarse a la 
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respues ta pregun tandose , /'i6u51 - 
es sonmissentimientbshaei^' 
aquellas personas que son dif- 
erentes?'V Esta pregun ta puede 
ser partida en preguntas mas es- 
peci f i cas: 

1. iMe gusta' estar eerea de 
gente que es difererite 

a tni? 

2. iSe alga sbbre esa gente? 

3. 6Me SI en to superior a 
esa gente? 

4. cLos aceptb comb iguales? 

5. ilos quiero ebmb amigos? 



6. siento^amehazadb per 

ell OS? 

Otro aspecto que el personal 
ctette ,explorar%es su aeti tud: hac-r 
-^ a— 1 osf^aJ oiel^^Se—tta vi stb . 
que cuando en eualqui-et^rap_o_^^ 
se discute el temr de valdres, 
existen diferehcias entre los 
mlembros del grupb. A medida 
que uno se farailiariza mas con 

los miembrbs de btrbs grupos 

cultorales, las di f erenci as pue- 
den haeerse mSs sobre sal i entes • 
Algdrias de las aTreas en las * 
euSles la gerite tiene ideas mu>^ 
diferentes sen c6mo criar a los 
Bijbs^ la forma de llevar la vida 
familiar* la competencia y va-^ 
lores religiosos. Para un grupb 
de la sociedad puede tener m5s 
valor el que 1 OS niRos sean rijSs 
i hdependi en tes que para otrbs 
grupos • Para algunas socie- 
dades la competencia puede ser . 
muy importan te ^ mien tras que 
btrbs le dart mSs' importancia a 
la coGperacion y a la identid- 
ad de grupo* Para la mayorta 

:.''Mki^ : 



el estilo de vida que ineluye 
a la famllta mSs cercana puede 
ser el pref eri do, pero otrbs 
grUpbs pueden preferir la f ami 1 - 
ia lejana o un soTg_padre,. Asi- 
mismo, existen diferencias en 
las creencias religiqsas, y 
algunas veces estas difererieias 
vienen del origen nacional y de 
la fiistoria de la familia. 

Las diferencias devalbres 
hb tieben alarmarnos ya que vl- 
vtmds en una sociedad dembcr^- 
tica en la cu51 la yariacidrf 
cultural es consi derada comb 
Una fuerza y no como una deb-" 
ilidad. Cada individtio del 
persdnal al hacer su autb-eval- 
uacidn debe^arse cuenta de que 
estas diferencias existen y 
debe preparse para aceptarlas y 
respetarlasi^durante cual- 
quier actividad pbdrtari recb- 
nocerse estos valbres y eh al- 
gunas ocasiones pbdrfah usar- 
^ Se^V'^^^'^" . ^. _ . 

^aT-a^l^rs-^-perLS^ . 
trabajar en un prbgraTrra^ b1J4iiaue/ 
mul ticultura, la evaluaciSn — - 
de valbres pbdrTa causar mas 
diferencias que cualquier ptra 
autb-evaluaci6ri> El Srea de 
valbres es muy sensitiya ,_pero 
las siguientes preguntas acerca, 
de valbres pbdrfan servi rle como 
gufa a lbs miembros del personal: 

1. ^CuSles son mi'^s valores 
en relaciSn a la educa-^ 
ci6n 0 crianza de ninds? 

* 2. dQu^ patrfin de familia 
prefiero? 

3. ^Val oromSs competencia 
que cooperaciSn? 
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4. 6Son mi s ya lores, religi b-- 
• SOS tan f irmes gue no me 
permi ten cqmprender laa 
creenci as rel i g1 osaa de 
otros? 

Las perspnas que partici pan 
en un programa bi 1 ingue no deben 
tratar de determi na r que yal ores 
son mejores. En este programa 
ho se aceptan sentimientos de 
superi oridad : Es muy diffci] 
determinar cuSles son valores 
postitivos porque es imposible 
ser obaetivo. Los valpres var- 
lan de persona a persona, yde 
grupo a grupo_, y los valores de 
un grupo no son mejores que los 
de otro. Como miembros del per- 
sona 1 , nuestro gape] es aceptair- 
los y respetarlos tpdos. 




Iristrumeptds para una Auto^- . 
Eval uaci oh Formal 

Existeh una gran yariedad de 
ihstrumehtds para una auto- 
's 



evaluaciSn formal quepuederi 
ser usados peira aqael.las per- 
sbnas que quieran evaluar 
^us yalo^es fiacta otrbs. _Algu- 
nos de fstos ya estSri ihelui- 
dos en el programa de ehtre- 
namiento del personal que es 
usado en el proyectb de Head 
Start y eh programa^ similares. 
Estos Instrumehtbs de evalua- 
ci6n no sbn amenazahtes. Son 
administ^ados y cali f i cados^ pbr 
la persona^ y los resultadbs 
se^e dan uriicamente a la per-^ 
sona interesada. eada^persona 
es libre de aceptar o ^chazar 
1 OS resu 1 tados . 

Lps ihstrumehtos de evalua- 
ci6n , tienen- yenta jas sobre lbs 
mas inf qi^males ya qae iheluyeh 
Sreas especT.ficas que debeh ser 
evaluada^ para lbs prbgranias 
bilingues yson presehtadbs de 
una formd ISgiea y brdehada. 
Ad^m^s , lbs _i nstrumehtbs de 
evaluaci6h formal _1 levah a con- 
col si ones que estSri ba'sadas eh 
datbs ctjahti ti vbs . Mideh el 
gradb en el quela persona tiene 
actitodes espicfflcas. Lo:. in- 
strumeritos de evaluaciSn infor- 
mal son itiSs subjeti vos ; Las 
cohcl Lisi ones pueden interpre- 
tarse de varlas maneras'. 

Sin embargo, en los program- 
as biliogyes, hay lugar para_ _ 
las evaluacioh.es formales e in- 
forniales.: Depende del personal 
local y ^e lps objetivos del ^ . 
prog rama _ bi 1 i ngue , _ el _ t i po de 
eval uaci 6n que _ se e scoja . Para 
se 1 ecci onar 1 ps_ i nst rumen tos de 
eyaluacifin apropiados, se debeh 
consider^r los siguientes fac- 
f ores : . 

1. La dispohibilj^ad del in 
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5. 



s trumerltd . 

2. ' que sea facil auto- 
adrni strarsel o. ' ' 

3. Que sea fScil calificarlo 
e interpreta n 1 os resu1 - 
tadbs. 

4. Que sea facil evaluar 
lasactividades que se 
estSh mi d i erido., 

bos metodos para des- 
arrbllcir un programa 
que se oppnga a los 
resultados negativos.. 

Es trate^i ai_ GeiieraJ-es pat^ 
Medorar las ActiUMle^ 

La e va 1 u a G i,6 n d e 1 a s a c t i tr>=' 
Udes del personal h^aci a ague1 - 
las persorias que son .diferentes 
eh cultura e i d i.oma , as i como * 
la aceptacidn de un enfogue ed- 
ucac.ional bilingue son consid- 
erados el primer paso^ Una vez 
realizada ja eval uaci6n , ya sea 
formal o informal, el paso sig- 
uiente es ver - l os res*al tar f.^ de 
la eyaTuacion. ta persona in- , 
teresada 3eBe haeer an plan 
para:^me jorar aquel las actitudes 
que tiene deficientes. .Siriece- 
sita ayuda para haeer el plan 
debe consul tar Tos servi eios * 
del coord inad or de dese^rrbl lo de ' 
car rer as ( ''career d eve 1 opmerit 
coordinator**) o a tin instruc- 
tor del personal. |.a ;maybria de 
los programas pre-eseblares 
tienen a una piersbha erieargada 
de'dar esa ayuda. Aslraisfmbj 
v^arios plan-es de es tudi b bi 1 i n- 
sU personal un 
desarrbl lb con _•_ ' 
eva luaci 6h de las 
persbn'als de los 



gue oTreeen a 
compbnehte de 
enfasi s en la 
act it udes del 



padres, ^y de 'la ebmUriidad i. drtrfrS 
compqne^te es- acbmpanadb de 
.Oiateriale'S para el ehtreriaifti ento 
del personal 




Para la mejorTa sde las- act^i - 
tudes debe_usar§e un p^lall que 
considere; las siguientes estra- 
tegtas: . ' ^ 

.•* ' _ _ ^ ' ^_ 

' --Estafc enterado y aprender 
Id maximp posible sobre el., 
anfoque bilingue. ' 

--Atehder a conferencias y 
presentaci ones sobre el , 
e/ifoque blVingye, sgbre 
todp- cuand-p sean organi za- 
dos por 1 OS si gui entes 
grupps^y organizaciones : ^ 

• ' 1. AsociaciS'n Nacional ^ 
pard la EdacaciSn - 
Bilingue ("National 
Association foBiliri- 
gUjal Edacat9rs" ) . ' 

. 2. Asociac.iSn tata l\para (. 
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la EducaeiSn BilihgiLe 
("State fissoei atioh "for 
1 i ngual Educa^ti bh" ) . 

3. Prbgramas bbcalesde 

Head Start ("Local Head 
Start Prbgrams"!. 

4* d^onf erenci as de Head 
- Start a. lbs niveles. 
del es tadb, regi bnal » ^ 

naciorial (,"Stai^e 
Head Start Ebnf ererices^' ) 

5. Asociaciones Ibealesi 
" estatales^ regibha^les. ^ 
y nacibriales para 'la 
educaciori pre-escblar 
( "bo'ca 1 , state , .reg- 
ional, and riatibrial : 
assbciatibrii for the 
educatibri of ybdng 
. chi Idrefi" ) . 

5. falieres del distrito 
escblar Idcan ("Local 
' sctibbl di s tri ct work^ 
shbps" ) . 

7.- Asociaciones 'locales, 
estatales, y naciq.nales 
de la enserlanza prof esi - 
dnal ("Local , state, 
. • and national prof es- . 
si ortal teachi ng associ- 
ations"). 

-Vi si tar programas bilingues 
que ya estSn f uncionando.. 

-Familiarizarseconlos 
es tiidi OS de investigaciSn 
que se han real i zado sobre 
los'efectos que ha tenido 
el enfoque bilingue en los 

^niiios, padres , personal , y 
en la comunidad. 



Resumen 

. El ceritro de ajDrendizaje 

respetci y ariima las rJirereri- 
cias iridividuales y en grupo 
que existeh a traVls del pro- 
grama bi 1 i rigue/mul ti cul tural . 
Los programas bilingues deben . 
buscar y entrehar;-a Un personal ^ 
para la eri^enariza que tenga 
actitudes pbsitivas hacia 
aquel las persbnas con una cul - 
/tura e 'idibma diferente; ^sto 
*se debe a que la base de nues- 
tra- sociedad es la diversidad ^ 
b yariedad y esta. cual idad na- 
ciorial debe ser al imentada. 
Varfas estrategias pueden ser 
u^adas'paret este prbpfisitb. 
ebmo primer ^pasb es impdrtan te 
que el persQ'hal haga uri^ auto- 
evaluactSn de sus actitiides, 
ya §ea fbrmalb i hf brmalmente , 

y de^pues de la ev|luaci(5n, el 

pasb a seguir es -farmular un plan^ 
cbnstructi vd p^ra -mejoraV las 
acti tudes del personal. 
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eApiTULO iri._'.Lbs reqUiriMieNtos ^ 

'bINGUIST.ICOS DEL PERSONAL 




In trddUcci on 

P^ensa en tu pe rsona cami n- 
aridd en un cuarto en dpnde toda 
la gente que estS a tu alrededor 
esta h'ablando en xin idloma que 
tu rid entiendes . _ Imaginate 
"que tienes que^ hacer ciertas 
tare as pero no' entiendes q ue 
es Ids que^tienes que hacer. 
Tambien imaginate que la mfl- 
sica que se oye es extrana 
para ti , y-que no entiendes el 
signifioado de ,1 as pal abras . 
Tu' tr& tas de' comani car tus 
sentimientos en tu prbpid 
idioma pe^ro nadie te puede 
entender. Se te indiea que 
tu idioma es inaprbpiadd y que 
para poderte comuniear tieries 
que usar el idioma que el^^_ 



grupq 'acepta. Ahora, has 
creer que tu eres un hiho de 

cuatro afids de edad, y piensa 

lo queestas expe ri en ci as pueden 
causarle a tu salud mental y^. 
propia estima. Es ta _ sj t uaci on 
en la que has pensadg puede pa- 
recer uri pdco. exage rada , pero 
lbs hechds i ndi can que es to 
ha sucedidQ en el pasado y que 
pdsi bl emente en el pre sen te 
si.gue sucedi endq en al gunbs_ 
ambientes_educacionales. - El 
cdnc.epto de educac i 5n bi 1 i rigue 
fue iniciado para ayudar a qUe 
los nines no tenlan estt tipd 
de experiencias negativas, y 
para poder lograr este bbjetivd, 
es necesario que elpersdrial 
,»de 1 OS pro gramas bi 1 ibgUes 
pre-escol ares sepan el ididma 
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que los ninos hablan. 
Reggj eri m1 en tos Bi 1 1 rigue s 

La base para formar un medio 

. ambiente que conduzca al niho a 

desarrol 1 arse , es establecida 

sise entiendeelidiomamaterno, 
tambiensirvepara establecer 
unabuenarelacionentrelos 
padres y el personal y esta 
buena comunicaciSn va a expander 
la oportunidad de que los 
padres particlpen mas en el pro- 
grama bilingue. Sin embargo, 
no todos los miembros del per- 
sonal tienen que ser bilingues. 
Un ambiente en el que todos 
los miembros del personal fueran 
'bilingues no represen tarTa a 
la comanidad, ademas de que 
le darfan a'los ninos una imSgeri 
falsa del mundo real • 

Lo importante es que todos 
los ninos ten gan a alguien en 
el programa con quien poderse 
cqmunicar. La mayorfa de los 
programas bilingues esjbSri for- 
mados por ninos que vie"neh del 
mi smo grupo 1 i ngui sti eb , pbr 
ejemplo Espanol, "Indian", d 
" Vie enami te" ; hay muy pbcos 
prbgramas que adrr.iten a ninos , 
de dife rentes grupds linguTs- 
tiebs, y debemds darnds cuenta 
que debe ser mUy dificil que 
Ids miembrds del personal pue- 
dan hablar tddds estos idiomas. 

El Prdcesd del Desarrollo del 
Idi dma 

El idioma queuna persona , 
habla es un eleinento muy impor- 
tante en la vida diaria, y 
nosD tros tenemos Ta gran re- 
sponsabi 1 i dad de ayudar a 1 OS 
ninos a desarrollar el dominio^. 



de su idioma . Nosbtro s usamiD^s-:^- 
el i dj oma para comuni car nue s- 
tros pensamientos, deseos, y 
an he los, perono nacemos con 
esta facil i dad vital . El idi-:. 
oma se va desarrollando a med- 
idaquevamoscreciendofTsica, 
emocional, social, einte lect- 
ual mente • Esto puede verse al 
obseryar el desarrollo linguTs- 
tico de los bebes. Cuando na- 
cennotienen ninguna habilidad 
para cqmuni cars e verba 1 men te 
u oralmente^ Despues de 
algunqs meses em.pi ezan a deci r 
sus primeras pal abras , pero 
su vocabul ari 0 consi ste de 
palabras sueltas ya que los 
bebes no tienen el cohcepto de 
lbs elementos y disefib de una 
oraci on correeta* Efespues de 
palabras vienen las frases de 
las palabras, y a medida que., 
los hiobs van creciendb^ su 
voeabularib va aumentandd y 
sus frases se haceh mSs largas. 
La estructura basica de uri 
idibma se aprende alrededbr de 
lbs clhcb afibSi perd el vdca- 
bularib y la gramStica se siguen 
aprehdiendb a medida_que los 
ninds van teniendo nias exper- 
iencas en 1 a vi da. 
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A pesar de que fac tores como 
ei_hive] ecdriomicOi las creencias 

etiituraleSi las habi 1 1 dades, y 

la edUcacioh de Ids padres, puedea 

terier bastante ihfluencia en el 

desarrbllo del idiomas general mente 
las etapas y drdeh en el que se 
aprehde un J di oma son uni versa] es. 
Los hinos en Chi na , Canada , Al e - 
mania* I n g 1 a t e r r a , y - en c u a 1 - 
quier lugar del mundo pasan^^por 
lasmismas etapas alas mi smas 
edades que los ntnos Ameri canos. 
Todos los ninos aprenden el idibma 
de acuerdo a su nivel de dificu- 
ltad._ El primer nivel es escucHar; 
el segundo es hablar; el tercero 
es leer; y el cuarto es escribir, 
Escuchar y leer son habilidades 
receptivas. Rablar y escribir son 

habil i dades de exp^esi 6h. Los 
cuatro aspectps tielnen la^misma 



1 mportahci a , 

Es muy impdrtahte que tbdas 
laspersonasque trabajaricbh 
ninos de edad pre-escolar as- 
ten f ami 1 i ari zadas eon estas 
etapas basicas del desarrbllo 
del idioma. Si no tienen este 
conocimientbj, es' diffeil eval- 
uar, plahear,^y erear experi- 
enci as cons true tivas de_aprehd- 
izaje para, los hiobSi. Este 
conocimieh tO- es auh mSs impdr- 
tante para el persbrial del prd- 
grama bi l i hgue ya que el I ds 
tieheh 1 a_ respbu^abi 1 i dad de 
ayudar a lbs riinbs a desarrol- 
lar su idibma nativd.asf como 
al misrne tiempb erisenarles el 
Ingles, 
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£4 -Prc^c^s^D— de Aprender un 
S^ gund a ldi oma 

Bas^icamente hay dos maner 
deaprenVierunsegundoidioma. 
Una de ellas es Tiamada el En- 
foqueNaturalista ("Naturalis- 
tic Approach"). Este enfoque 
estabasadoenla adquisicion 
de un idioma en forma natural 
0 informal, y los componentes 
basicos para aprender uri idioma 
de esta manera son actividades 
tales como, interactuar con lbs 
padres, con otros adultos, her- 
mahos, y compafleros. ba 
persona que estS aprendiendo el 
idioma debe tener faeilidad de 
usar recursos tales como. 1 i brbs ^ 
discos, y juegos que utilieeh 
el idioma, asT como el aeeeso a la 
eomunidad y su gen te , a 1 ugares ^ 
y a toda clase de actividades. 




El segundo m?todo para apre- 
nder un segundo idioma es el En- 
foque D i d ac tic 0 ( " D i d a c tic A p p roach 

que esta caracterizado por un 

programa que es formal, ordenado. 





y orieritadb a segui r regl a s . Los 
bbjetivbs educaciqnales son espe- 
cfficbs y se establecen horarios 
rigidbs. Este ehfdque es mSs 
es tructuradb. 



Lbs dds metddds de aprender 
Un seguhdd idioma son efectlvgs 
cdn nifios, y uno complementa a 
el otrd. CuSn.do usarlps depen- 
ds Ids si guien tes f actores : 

1. Los ninos que yienen de 
un medio ambiehte en el 
que han tenido oportuni- 
dad de aprender uh seg- 
undo i dioma eri_ forma 
natural ^ posi bl emeri te 
: esten mSs preparadbs 
para el enfoque. Di dS-_ 
cti CO que a que Tibs riiflbs 
que viehen de ambierites 
eh deride esa bpbrturi- 
i dad ha si db 1 imi tada. 

»), 2. bos ni ribs que _ viehen de 
ambiehtes en lbs cuSles 
la oporttihi dad"" de apren- 
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der Uh segundo i di oma 
en fornia natural ha 
si do liniitada,van;^a 
hecesitar mas enflsis 
en el Enfoque Natural- 
ista. 

3. El nive] de desirrollo de 
1 OS n i nos y su hibi 1 i dad 
paramanejarel me to do 
de aprendizaje. 

A continuacion descri bi rembs 
las influencias que puedeh ayudar 
a determinar el exito de la ad- 
quisicion de un segundo idioma 
en ninos; el personal de un pro- 
grama failingue debe ponerle mu- 
cha atencion a estas i nf 1 uenei as:. 
Sin embargo, estas ihflueneias 
pueden ocurrir eh uh orden di- 
firente al que seran deseritbs: 



4. La velocid^d 



1 



Deseos de aprehder itfi 
se gundo idioma ■ Los 
ninos deben ideh ti f i carse 
con el idioma y debeh 
ihternalizar una hece- 
sidad social pbr el 
Idioma. 

ba impbrtahcia que el 
segundo idioma tiehe pa'i a 



0 tro s - Si _ lbs padres, 
el persbhal i y los com- 
panerbs sieriteh que el 
i di bma es i mpdrtan te , 
ehtbhces los ninos se 
van a sehtir motivados 
a ajDrehderlo. 

3. El eofbque usa ^ ^-e^fl— la 
ehsenanza del ^e^u4 do 
i di offla - El enfoque edu- 
cacional usado debe apo- 
yar al nino y estar 
basado en principios de 
aprendjjLaLie-que sean 
f i rmes . 



seciUh db idioma ^s— P:res eQj: 
tada - Los niveles de 
experiericia y habili- 
dades varfa eritre los 

ciinbs. La velocidad a 

Id que el segundo idioma 
es reseri tado— de be re- 
flejar estas diferencias. 



5i Lbs 



metodos 4e ^4 
ttTi Wn t o de s po^i i b 1 e s 



la casa - Los padres 

debeh estar enteradqs 

del programa del segundo 
idioma y deben desempenar 
el papel de enseHar el 
contenido y material 
presentado en el pro- 



grama. 
6. E l progr 



en 



aprend^ 



ri^undo 



i di oma - Lqsninos deben 
sentirse agusto coh lbs 
logros alcanzadosen 
ese tiempo. Si^el pasb 
al quevan as muy lentb, 
se ya a volver aburridb 
para el 1 os . 

Vari aci one^-- e^ n el iili oms 

El vocabulario, la prbnUrl- 
ciaciSn, y en menor gradb la 
gramStica dellngles varia de una 
regiSn del pafsa btra^ y esta_ 
diferehcia en el idioma hablado - 
se llama dialectb. La.mayoria 
de los dialeetbs del Ingles son 
con si derados fbrmas aceptadas 
del tdioma^ perb este no es el 
caso para las personas que hablan 
otros idiomas que no^sea Ingles. 
Estas persbhas. tambi^n habl an 

diferentes dialectos desu 

idioma, perb muchbs consi deran 
que los dialectos son modos in- 
feriores de cbmuni caci Sn, Sih 
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emba rgd i es to ho es apl i cab! e a1 
dialectd del Ingles, Los criti- 
cos sienteh que estos dialectos 
son J na dec u adds para a p render Ids 
cdnceptds cdgrii ti vds y sdn aprd-- 
piadds uriicamente en situacidnes 
persdriales . 

Estas actitudesrefuerzah el 
que se creen esteredtipds nega- 
tiyds hacia aquellds grupds que 
hablan dtrds idiomas que nd es 
el Ingles^ y es impdrtante que el 
persdhal bi lingue es te enteradd 
de las diferencias de dialectds 
para que puedan ayudar y compren- 
der meadr a los ninosy alas 
familias que participan en el 

prdgrama bi 1 i ngue . __ Es tar en te- 

rado de los dialectos es import ante 
especi al men te cuando u na acti vi - 
dad que se desarrol 16 en una parte 
del paTs va a ser usada en otra 



parte . Hay que tener cui dado 
en evaluar el contenido y el 
idioma usadoenestassitua- 

clones* Se deberSn hacer cam- 

bios para satisfacer las demandas 
del idioma local. 

Evaluacidn del^ Idioma de^ 4^^ tjloj^ 

^ Generalmente, Ip primero 
que se hace al preparar un pro-, 
grama educacional especTfico es 
una eval>uaci6n del desarrollo 
del ni no , y cpmo uno de los 
maydres obje ti vqs del prog rama 
bi lingue eseldesarrol To del 
i dioma , 1 0 pri mere que se debe 
hacer es una evaluaci 6n del 
idioma. El personal bjjjngue 
es el encargado de determinar 
que tan capaz es cada nino para 
hablar su idioma nativo asf comd 
un segundo idioma, despues de 
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haber hecho Sstb el personal 
desarrol 1 arS prQgrarnas educa- 
cionales individuales y que 
sean construe tivbs . 



has habilidades que tienen 
los ninos para Hablar un idioma 
son diferehtes, y estas difer- 
encias pueden expl i carse >or los 
siguientes factdres: 

1. El Estild de Canrw i- 
caciSh de la Fanvl4^ - 
Algunas f amill as_ son muy 
verbales en susinter- 
accidhes diarias y fsto 
Hace que sus hijps ten- 
gah un vocabulario exteh- 
sd. Estas familias usan 
el ididma para compartir 
sus ideas, sus prepcu- 
pacidnes, y para satis-r 
facir sus necesidades. ' 

Al contrarrbj alganas 
familias usan el idioma 
esca^amen te . _ Los ni fibs 
que vienen de fami 1 ias 
que usan el idioma para 
satisfacer necesidades 
minimas muc.has yeces 
tienen un vocabul arib 
1 imi tado. 

2 . InteracciSn cbn lbs ^ 
Companeros - tbs mnbs 
que tienen la bpbrtUriidad 
de llevarse y jugar cdn 
otros riifibs tieheri un 

- idioma mas amplib que 

aquellos que tienen pocas 
i nteraccrbhes cbn com- 
panerbs. 

3 . El Aprendizaje de un 
undb Idi brria - Lds ninos 
que vieheri de casas en 
d5nde lbs ariirrian a apren- 



der y tisar un segundo 
idipma, estarSn mis 
inclinadbs a ser bilin- 
gues que aquellbs que 
viehen de uri ambiehte 
monolirigue, 

Existe la creehcia general, 
de que lbs ninos que hablan otro 
idioma que nb_ sea el Ingles son : 
bilingues, perb este no es el ^ 
caso. Varibs nlnds que estSn 

en programas-bilirigues en un 

principib solamente Hablan otro 
idioma difererite al InglSs, y____' 
hasta hay alguribs riinds quesaben 

este btrb Idibma perd en una 

forma litnitada. Llamar a estos 
ninos bilingues es Hacerleun 
deservieib al cdhceptp de ser 
bilirigue. Estds ninos no spn 
Bilirigues, y cuandd el perspnal , 
haga la evaluaciSn del idipma 
debe ebnsiderar esto para evitar 
ereerieias irrealistas. 

Cbn Ids niflos que en verdad 
son bilingues es importante que 
elpersdhal sepa cuSl idipma el 
hind sabe mSs y cpn cull se siente 
rriSs c6mddd. En un principio, 
se debe usar e] idioma que el 
nifid sabe mSs para i n trbduei r ^ 
Ids nuevoscpnceptosi y el segundd 
idioma se debe usar para realizar 
actividades reforzarites* Esto 
se hace cpn el fihde que Ids 
ninos se sientan e6mbdbs d 
agustp con las aeti vi dades y _ 
de que entieniJah lbs cdnceptos , 
que les son ensenadbs. 

Procedimientos bara Evaluar 

Hay varias pruebas que mi den 
-la hibilidad que se tiene de un 
idioma y que .puedeh aplicarse 
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formal b_ i hfbrmalmeh te. El per- 
sonal del prbgrama 1 deal debe es- 
tudiar lasdiferentes pfUebas y 
deci di r _cuil _es mSs util para su 
si t uac : 6n . El me to do mSs deseabl e 
para de tormi har 1 a habi 1 i dad que 
se ti erien eh un i di otna es el que 
evalua esta hSbi 1 i dad^ de 1 os ninos 
eri su casa* eh la comuhidad, y 
eh el_saloh de clase. 

Eh el programa bilihgue, la 
evaluaci6h del idioma debe seguir 
Uh proceso espectf^co y un 
horario establecido. Sih embargo, 
tambieh se puede hacer una eya- 
luacioh informal. Por algunas 
razdhes culturales o linguTsticas, 
hd siempre Ids instrumentos de 
Una e val uaci on . f prmal son los 
mas adecuados. Asimlsmo^ algunos 
hinos ho funcionan bien cuando 
se les aplica pruebas en una. 
mahera formal. En el programa. 



cuando el instrumento de med- 
icioh estS en conf 1 icto con el _ 
hiRdj el personal debe r| basarse 
eh observaci ones informales como 
i hstrumehto de medi cion. 

Es import ante no ol vi dar 

que la razSh principal de la 

eval uaci Sn 6ducaci onal es ayudar 
a dgsairrol 1 ar un programa educa- 

ci onal i ndi vi dual i zado , y uno 

de los elementos mas importantes 

para log rar este objeti vo es 

que los padres esten infqrmados 
y participen. Cualquier pro- 
grama que no consi dere a 1 os 

padres en la ^valuaciSn de 

sus hi dps _ cpmpromete 1 as nqrjnas 
del prp grama asf como los rd- 
sultados ftnales. f 

E^i^^^ ^gias para la E n^efiiiaza 
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No existe uhmetpdo mSgico 
de ehsenanza del Ingles o cual-_ 
quier otro idioma. Los estudlos 
de investigaeion que se.han hecho 
indican que no hay uri metodo que 
sea el mejor para tbdds los hiRos. 
Los hinos son diferehtes en sus. 
estilos de apreridizaae. Algunos^ . 
aprenden mejdr cdh estrategias 
formales mieritras que dtros pref i - 
eren enfoques infdrmales. Los 
estilos de erisenahza de los 
educadbres tambi eri son di f er- 

entes* Estas diferencias se 

deben a 1 ds pro gramas de en trerja- 
raien td _tdmadds * a 1 as di ferentes 
fildsdfTas y teorias que hay, 
y a la perspnalidad de cada 
persdna. Algunos dependen de 

Ids te Chi cos natural es del 

ixlidma^ mien tras que otro s pre- 
fiereh Ids metodos de ense- 
nariza didSeticos y formales. 
Al gurids f unci o nan mejor cuan do 
trabajan con n^inos en una forma 

cercaha y otros funclonan 

mejdr a distancia de los ninos. 

Las estra tegi as usadas 
eh la ensenanza de un i di bma en 
uh programa ,bi l i ngue . deben bus- 
car el cultivg constructivo de 
las diferencias en los, niRos, 
los maestros, y en la cbmunidad.. 
bebe usarse la enseRariza informal 
asT como la formal, y en el 
disefio de ensenanza deben iri- 
cluirse materiales y mSqulrias.^ 
Fi nalmente , todqs estos f acto res 
deben considerarse en relaciSri 
a la parte tan Importante que 
los padres tienen eh elexitd 
del desarrollo pre-escdlar a tra- 
vis del centre y de la casa. 

Re^ sumen 

Ensefiar en uh prdgrama bi- 




lihgue requiere de personal que 
sepa de todoslds aspectos del 
desarrollo del Idldina, Esto 
incluye saber ciSnib ex tender y 
refinar el tdioma habladd en 
la casa y c5mo se. adquiere el 
i di oma , asi como 1 a fdrma en _ 
que se apren<_-e un seguhdd idioma. 
iidemis , el personal del prdgrama 
bilingue d-jbe saber sobre estra- 
tegias de ensenanza que ^ seah 
apropiadas para ese aimbiehte^ 
Por medio de la evaluaeiSh de 
la facilidad que elnind tiene - 
por el idioma y de 1 a_ parti ci pa- 
ci6n -de lo^s padres ,_ el personal 
podrS desarrbilar plahes educa- 
ti vbs cbns tructi vbs. 
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CAPITULd IV. LA IMPdRTANCIA 
DE ACENTUAR LA CULTURA EN LOS PRdGRAMAS BIHNGUES 



LTURES AND MOm 




I n tro d I 



Cul tura se difine como un con- 
junto de experienci as que i den ti- 
fican a un grupo de^personas con_un 
estilo de yjda particular formadd 
por factores talescomo musi ca , 
arte , comi da , re] i gi 6n , idi oma , 
prScticas de soci a1 i zaci 5n , y 
caracterTsticas similares. 

ha cultura impbne a las per- 
sonas que funcionen con un estado 
mental tal, que hace que la gente 
se comporte de tal manera y que 
exprese lbs sentimien tos, valores.. 



y creencias de su grupo. 

Hay grupos de persona? dif- 

e rentes, quehablandife rentes 
idiomas y con yarios dialectos, 
y que f uncionan en di feren tes 
culturas. El idioma y la cultura 
no pueden ser separados . Es te 
pun to de be recordarse sob re todb 
cufndo se 1e ensefia a m'Rps 
chi COS. Mien tras rriis i mportah- 
cia se 1e de a las experiehcias 
cul tural es die n1 Rbs en el prb- 
ceso de ense^anza y aprendizaje, 
mSs fxitg Van a terier lbs ninbs 
y los TTiaestrbs, A^lgunbs prb- 
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gramas sblamente pdrieri ateni 
en los aspeetbs cUl trUales mSs 
superf i ai al es , tales comdi servi r 
"soul fi&ed dish" durante el 
mes dedieadb a la historia de 
los Negrds, cdnducir un baile 
Indio durante el Dta de Gracias 
(^'Thdhksgi vingV)^ d ensenar un 
sdmbrerd y uh sarape el_ 16 

de Septiembre. Esto no es 

earac tef 1 sti CO de un buen prq- 
grama bilingue. La cultura de 
Ids ninds debe ser IncluTda en 
las activldades diarias del 
eentrd. Para mejorar e] pro- 
cesQ' de aprendi za je, los 
prdfesdres deben acen tuar las 
experiencias de los ninos en 
tddas las actividades. 



Eh-fatizar la Cbiltura 

Enfa ti zar 1 a Eul ttira 
Ayuda al Desarrollo de 
unCqncepto Positivb de 
STmismo. 

El liso de la cultura 
del nifio eh el procesa 
de enseRahza y aprendi- 
zaje sirve para que. el 
nifiq desarrolle un 
concepto sanb y pdsi- 
tivo de sf mismb^ Hay 
mucha literatura que 
apbya el ebriecptd de . _ 
que uh cbheeptd pdsiti- 
vd de sf im'smd estS 
relacibriadb e'bh ur| 
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de?sarrol lo normal en - 
todos ]os aspectos del 
crecimiento,yasea 
f 1 si CO , psi col ogi CO , o 
academico^ Uno de 1 os 
objectivqs^princi pales 
del programa bi 1 i ngue 
es ayudar a los nifios 
a gue obtengan un eori- 
_cepto positivo de sf 
mi smqs;^ yes to se 1 ogra 
cuindo los nifios se 
identifican con los 
me todqs , usados . _ Se 
sienten que estSh 
prqgresando, lb .cucTl 
Iqs hace senti rse bieh 
de sT mismos. 

Enf a ti zar la Gul ttira 
Desminuye el Gonflietb 
Ehtre el Programa y -1 a 
Casa. 

Para usar la ctil- 
tura del nino se hece-^ 
sita que haya una re'la- 
ciShsolida ehLreel per- 
sonal bilirigue yla 
f ami 1 i a de 1 os hinds 
y las epmuriidades. 
Euandb estas relacidhes 
fuhcibnari bierts Ids ninds 
se si eh ten bie^h de^su 




experiencia ,eh geheral . 
Hi s tori caraente i hah 
tiabido crftlcbs al sis- 
tema de 1 as *escuel as 
ptiblicas, y hasta a 
al gunos prbgramas de 
fiead Start cuShdd Ids 
metodos de ensenahza 
estlh eh cbhfllctd cdh 
Ibsdesebs de la familia 
de ^ OS hlnbs. Seguh 
estas erf ti cds ^ 1 ds 
prbgramas Tes impdhen ^ 
a Ibshinds uh sistema 
de valdres que Ids 
haceh teher cdfiflicto 
cbh 1 bs yal ores de sus 
casas^ Uh ejeniplo de 
uh valdr impuesto en 
el :metddd de ensefianza 
es el ehfasis que se le 
ha puestd a competir con 
hi fids que funci onan en 
Uh artlbiehte familiar de 
cddperacidn, Otra 
di ferencia en va lores 
es la dependencia de 
alguhds prqgramas en el 
uso de un sistema de 
ref orzami en to tangible 

cdn ni nqs que ' f uerqn^ 

educados eh un ambiente 
con unsi sterna de refor- 
zami en to no- tangi bl e . 
En yarias ocasiones, estbs 
conflictos entre la casa 
y Tos programas educa- 
tivbs causah ebhfusifin _ 
en los hinbs asf cbfrlb el 
que terigah uh_bajb 
concept© de sf mismds- 
Uh programa educatlvd , 
que aeeh ttja e i hcdrpdra . 
la eul tura del hind en 
su sistema de trabajd , 
vaa evitar esds cdn- 
flietos y vaa recibir 
el a^byb de lbs padres 
y de la ebmuhidad/ 
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Enfatizar la eultura 
Significa Aceptar los 
Estilos de Vida de lbs 
N1nos* i ' 

f dtra razSn pbr la 
que se usa 1 a ctil tura de 
los ni fios en 1 as ti - : 
vidades del centrd es , 
para que lbs niRbs se _ 
den cuenta que su estilb 
de vida es aceptado. 
Muchos ninos que vie- 
nen de casas dSnde se \ 
habla otro idibma que 
no es Ingles y que sos 
costumbres sbn difer- 
entes a las de la maybrfas 
empiezan a dudar de lb - 
legftimo que es .su estilb 
de vida. Esto les 
puede causar cbmplejbs 
de Tnferi ori dad lbs 
cuSles van a danat sUs 
oportuni dades de e.xitb. 
Ademas, estos ebmplejbs 
de inferiori dad _ puede n 
causar resentimientbel 
cual serS expresadb en 
una manera agresiva o 
"de ai si amieri tb^ Lbs 
prog r ama s p re - e s cd 1 a r e s 
que reebribzcan^ acepten, 
y usen. la cul tura de los 
nii5bs pueden ayudar a 
evitar que esto suceda. 

Enfatizar la Cultura 
Aumenta el Interes^y , 
la Motivaci6n de los 
Ninos. ^ 

Los buenospro- 
fe sores cuSn do pi anean 
y llevan a cabo act"'* vi- 
dades con ninos siempre 
tdman_en cuenta los 
interSses y la motiya- 
ci6n de sus estudiantes. 
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L p s p r b g r a ma s p re - e s c b - 
lares que usan an enfoque 
bilingue constructivb 
encuentran ficfl cbnsi derar 
estos doselementos ^ 
(interises y motivaciSn) 
po^que las cult aca$' de 
los niilos son ihcarpbr- 
adas a las acti yi dades ^ 
Esto asegura que lbs ^ ^ 
nifios esten interesadbs 
en lo que estSn haeiendb : 
y que se sien tan mbti vadb? 
a aprehder el material 
que se les estapreseri- 
tahdb. La ehsefianza y 
la parti ci paei Sh aumen- 
tan pbr_medib_de la 
personal i zaciSri. 

Enfatizarla Cultura les 

Erisena a lbs Ninas a 

Respetar y Aprec'iar las 
Vari acibnes. 

Cuaridb viaja uno en 
este pais* uno ve4as_ _ 
vari aci ones'. Estas vari- 
aci bries^.exi sten fen 1a _ 
gebgraffa de la tierra, 
eh la gente que vive en. 
1 as. Sreas urbanas y 
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rurales, y enlas cos- 
tumbres de es ta gen te . 
Los pro gramas bi 1 i ngues 
de be 11 t r a tar de i n c 6 r- 
pdrar este elementb de 
vari acl 6n, en sus acti - 
vi dades di ari as . Los 
nifios que estin en este 
tipo de prqgrama geher- 
almente estin mSs al, 
tanto y tienen aha rriejdr 
precepcion de lb que es 




el muhdd reall. Una de 
las tareas del personal 
del eentrd pre-escolar 
es ayudar a que los 
ninbs:^ sieotan respeto y 
apreeiaciSh:, pdr las 
diferehcias cultruales 
y 1 irigufsticas. 

Este no es un _ 
asuhtd facil paralos 
nindsd los adultos. 
Tddala gente estamos 
irif luenciadds por los 
esterdti pds que re- 
presentan a aquellas 
persdnas que son difef- 
erites cdfno dbjetos de 
rrdtcuro. Estosj estero- 
tlpds Ids hemgs [adque- 
ridd pdr medio de la 
tel e Vi s i on » el ci ne , y 
publ i cacidnes, asT 
cdmd mi to s. _ Antes de 
pdder ensenarles a lbs 
ninds respeto y apre- 
ciacifin por las difereh' 
ci as , _ estas i nfl uejnci as 
nega ti vas del medi/b 
ambiente deben ser 
qui tadas . 



El pre jui ci d de 1 os 
nifios se empieza a formair 
a la edad de cuatro, pgr 

10 qoe el prdblerna debe 
atacarse durante este 
tiempb. Varies educa- 
clores pre-escolares^__ 
ere eh que si los nines 
es tan - en un programa eji 
elcuSl estan expuestos 
a 1 as- dlferen tes razas, 
grupbs ethi cos , grupos 

1 1 hguTsti cos , es tq ] es 

ayudarS a tener actitudes 
sanas y sin prejuici-os 
haci a ptrdSo "Un prg- 
grarria bi 1 i ngue_ puede 
ofrecer este tipo^de 
atnbiente pero para ello 
el persdhal debe dar el 
primer pasd y desarrollar 
actitudes positivas; y 

de spues tomar 1 a res- 
pbnsabi 1 i dad_ de servir 
de.mddelds para los 
hinds. 

alne cJendo Rl terhati vas^ 

Porsu haturaleza, el pro- 
grama bilihgue dfreceun lugar 
de ensenahzadri en tado a la 
actividad- El personal debe. 
planear e implementar los valores. 
culurales de los ninos en la$ _ 
aetividades diarias, para que les 
ofrezcah a los ninos alterhatlvas 
que vayah de acuerdo con sus _ : 
Ihtergses y niyeles de desarrdl 1 o. 
Dehtrd de los objetivos del 
cehtro esta el ofrecer a los^ 
ninos alternativas para que ^ellos 
escoaan la actividad. Una carac- 
terfstica de un bueh prdgrama __ 
bilingue es ofrecer uha variedad 
de actividades para lbs hiRos.. 
Ofrecer a1 ternati vas es cjinsis- 
tervte con la creehci a qde para 
apreciar y respetar aquellos 




aspectos que sbh di f^ rentes a 1 os 
de uno, no es neeesari d tdmarl os 
y seguirlos si' uno nb se siente 
agusto con ellos.. No se trata de 
imponerle a alguien una situacign. 
que es contraria a' sus creenci as 
d deseos. Este tipb de ambiente 
psicoldgico va a hacer^que haya 
aceptacifin y apreciacion de las 
di f eren ci as ^ 

_ .. ._ ._./' 

Ei^^^oceso de Ehfatizar la Cult u^ra 
e^-eJ-^rocirama Bilingue 

Es ehtehdible que enfatizar' 
la cultura de lbs riiRos en los : 
programas educativds aumenta el /- 
procesb de ehsenanza y aprendi zaje , 

si n embargbi 1 nip 1 ementar el 

concept© es btra cdsa. . El procpsb 
para enfatizar 1 a cul tura_ requi ere 
de, pritnerbi que el personal^ 
defina las culturas de losmnos; 
segundb, que entiendan c5m6 fun- 
cibnah estas cul turas ; ter cerb , 
que respetehestas culturas; y, 
cuarto^ que las usen en las 
actividade diarias del programa, 
- Estbs cuatro' pasos son importahtes 
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y debeh ser di scuti dos en las 
unidades de desarro-llo y entrena- 
miehtd del personal. 

1. Defihir las Culturas de los 
Ninos 



Hay varlas fbrmas para 
definir las diferentes cul- 
turas. Los miembrbs del 
personal pueden parti ei par en 
juntas del personal para qUe 
aprendan_{"workshops") que 
estgn enfocadas eh lacultura 
a nivel local, estatal, re- 
gional , ynacibhal . En part- 
icular, las juntas del perso- 
nal_para que aprendan ("work- 
shops") de Head Start casi 
siempre tienen presen taci ones 
spbre.las cul turas Negra ^ 
India-Americana, Risparia^ del 
Siiireste de Asia, asf cditid sobre 
otras culturas. AdemaSv hay 
varios planes de estudio bi- 
lingue que bfreceh a los " 
parti ei pahtes inforftiacifin 
sobre las caracterf s ti cas 
eu\turales di la poblaqidn 
a fa que se les estS dando* 
bos miembrbs del personal 
tambieri pueden usar medios 




informales para defihir las 
culturas especTficas, tales 
como, vi si tar' las easas^ 
parti ci parpen las aetividades 
de los padres, y atehder a 
las funciones que la ebmu- 
nidad local ofrece. 0bservar 
a los ninos de diferentes 
culturas ymezcl arse. con 
^ miembros del personal de 
diferentes culturas, es 
tambifn una experiencia 
val i osa de aprendi za je:. 

2.. Ehtehde^ las Gulturas de los 
N 1 n b s 

Defihir'las caracterTs ti cas 
de las diferentes culturas 
es el primer pasd para des- 
arrollar una cdhciencia cul- 
tural gehtiiria. El siguiente 
paso es eritehder el si gni-^ 
ficadd de es tas cul turas - 
tratar deericdhtrar el "por 
que" de ellas. Todas las 
ea tacterfs ti cas culturales 
tieoeh uh razonamiento que 
explica Ids comportamien tos 
de cada grupo, y elpersanal 

pre-escdlar debe explorar 

estas dimensioned para poder 
eritehder a los niRos y sus. 
. fdritias familiares. Siempre. 
es_ f^ci 1 entender 1 a propiaV 
cul tura porqye und la conbceA^ 
Para entender el comporta- 
itiiento de diferentes grupos j 
culturalesj uno debe entender 
"por qui" este compbrtamiehtb 
existe. 

3. Respetar y Aceptar las Culturas 
de los Ninos 

El sehtirse aceptadb y 
re s pet a do e s uh sehti mi eh td 
que satisface y da placer. 
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aderriSsde ser Uhiversal a 
tbdas las personas, Estd 
es verdaderb sdbre tddd cdh 
riinds que vieheh de uh nivel 
eebhSmi ed' des ven ta jdsd y 
etiybs ebheeptbs de sf mismbs 
pbdrfan _heeesi tar_ apdyd y 
arilmaciohi A^qtiellas per- 
sdrias^ue trabadah eh arnbieh- 
^t^-s^^pre-escdl ares i que estSh 
^..--^^^'^ricierjtes de las dife rentes 
caracterTs ti cas culturaleSj, y 
que eritieoden las basis del 
cdmpdrtami eh td de Ids hinoSi 
estih mSs capacitadds para 
respetar a sus estudiantes. 

Lds hinds tieheh uh buen 
si sterna de cdmuhicaciSh hd- 
verbal que les ayuda a en- 
tehder el.cdmp^irtarTiieh to de 
sus_ cdmpaherbs y de Ids 
adultds. Este sistema es ,_ 
rriuchd mis refiha'^io y funciona 
auh hivel mSs alto que su 
hSbi 1 i dad para comuni carse 
verbal mehte . Muchas veces 
Ids adultds creen gue pgr- 
que su nivel linguisticq 
hd estS desarrol 1 ado total - 
meh te en tdnces no tienen 
el poder para entender una 
si tuaci 5n dada ; si n embargo , 
los'nifigs pueden cqmprender 
si tuaciqnes a pes,ar de no 
poderlas explicar verbal- 
men te^ Lqsninqssaben 
cuando los adultqs los tbl- 
eran, en 1 ugar de aceptarlos, 
y es muy importante que eh 
Iqs programas bi1ihgues,L' 
los miembrbs del persbnal 
en tie n dan el _ medi b_ arribiehte 
cultural de lbs hinbs para 
que lbs puedah respetar y ^ 
aceptar. 

Inte grandb la Eultura eh las Acti-r - 
vidades Diarias 



Lds elemehtds vitales de 
un bueh jDidgrarria bilihgue sdh de- 
f ini r, ehtehder, y_respetar las 
eul turas de lbs hinbs, Pe rb lb 
mSs importahte" es usar estas 
difereneias erv el hbrarib de 
ae ti vi dades d i Srias del eehtrb^ 
Estb requiere que lbs prbfesbres^ 
ayudahtes, padres^ y a.dmihlstra- 
dbres del - prbgrama § ^se dediqUeh 
a plahearlbi. Despues de la fase 
de planeaeioHi lbs cehtrds de 
aprehdizaje debeh ihtegrar aspectds 
ebhcretbs de cada eultura. Esto 
implica evaliiar a lbs hinds y 
a stis farriilias para determinar 
sus hecesidades cul tural es , y , 
despues- preparar el material. • *^ 
Una vez Idgrado este aspecto de 
ehf a tj zar 1 a cul tura , se podri 
pdhe r a tenci on a 1 as Sreas 
psi cdl 6gi cas , las cuales son mas 
dif f ci les de i mpl erne n tar. Est as 

areas i ncl uyen saber comq, pre- 

pararse y resppnder a si tua tci ones 

que se refieven a las inter- 

acci ones en t re el personal y Iqs 
hiRos, sus padres, y los miembros 
de la comunidad. 
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integrando las Cog^ tribucio nes de 
TQdds Ids Gv'Upos 

El prdgrama bilingue tambien 
reedhdce que hay una cultura dbm- 
tnahte eh el pafs, y un objetivo ^ 
del prdgrama es enseSarle a los 
nifids. sdbreesta cultura. En- - 

senarles a Ids ninos que son 

cultural y 1 i hgui sti camen te difer- 
e h t e s i U s a n d d u n i c ame n t e s u p r b p i a 
cultura e idioma podrTa Racerles 
ni5s mal que bien, _El_personal 
debe asegurarse que en el prbcesd 
de ehsenanza sean intrqducidbs 
gradualmente, y sin hacer^seritir 
a Ids ninos que selesquiere 
imponer este sistema cultural. 

Los programas Bilingues deben 
enfatizar las contribacibnes^ 
hechas por toda nuestra gehte^ y 
esto puede lograrse per varias 
formas: 

1. Las actividades Ue Ids 
planes de estudid pueden 
representor a persdnas _ 
de varibs grupds r|ciales 
y etniebSi qUeesten 
cbhstruyehdd vTas de 
trerii taladrandd campos 
de aeeite^ dirigiendo_ 

^ el gahaddi dedi cados a 
la agrTculturai y \cgns- 
trtjyehdd. rascacielos. 

2. Las actividadesde los 
planes de estudio puedeh 
ihcluir literatura es- 

■ crita por y sobre, la 

gente de todas las 
naciones en librbs de 
cuento, librbs de fbtbs^ 
' poesia, 0 en fbrma de 

tarjetas. 

3. Los mlembrbs del persdnal 
pueden invitar a visitas 
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para gue compartan sus 
conqcimientosy exper- 
lencias con los m'nos. 

4, El personal puedeincl uTr 
a vi SI tan t.es de grupos 
especTficos para que 
pi ati qaen sobre su 
pafs de origen, su 



idioma,costumbres,y 
su llegada a este paTs. 

Por medi ode esta forma y 
formas simi lares , los niflos y 
sus fami 1 ias tienen la libt2rtad de 
adaptar aquellos aspectos de una 
cultura_cbn los cuSles se sieritari 
ma s comodos • 
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Resumeri 

El ididma ^ la cultura son 
inseparables^ yMos programas 
bilirigUes deben aprovechar este 
aspectd. Al usar 1 as cul turas de 
Ids Hi fids en las acti vi dadesdi ar- 
ias del centre bilingue, se ayuda 
a que Ids ni nos desarroU en con- 
ceptds posi ti vos de sf mi smos , 
a crearles i n teres ymoti yaci oh , 
y pone la base para que los padres 



participeh activamehte eh_]as 
actjvidades del centrd. _ El Usd 
dg este enfbqae es ednsi stehte 
con el concepto pi ural i s ti cd de 
nuestro paTs^ que recdridce el 
valor delas diferericias en la 
gentei El persdhal preT.escolar 
debe esforzarse pdr saber 1 a _ 
hereneia cultural de cada n.ino, 
y entehder y respetar las bases 
de esa cul tura. 



CAPITULO V. EStRATEGIAS PARA iMPtEMENTAR 
EL ENFOQUE BILINGUE 



In trbdticcion 

Desarrollar e implementar 
un ehfbque bilihgiie es uh proceso 
que_sucede ppcp a ppcp._ No" 
puede ponerse a la practica de 
Uh mdmehto a otrp y nohayuna 
sola forma de implemen tarl g. 
Cada programs tienesus propjas 
necesi dades . En una cpmuni dad 
pueden hat?er pocqs nihos que 
hablen otro idioma gueno sea 
Ingles, perg que sin embargo 
valoren y apoyen el enfoque 
-bi lingue. En la planeacifin 
del enfoque hay una variedad 
de estr^ategias que pueden men- 
ci gnarse. Pero si al go es 
ci erto es que se necesi ta 
mucho tiempg para planear, pre- 
parar, y conseguir la partici- 
paci6n del persgnal, de los 
padres y de l a comunidad. 



^ ctores Btsicos que Deben Consi- 
4er^iH^ e Desde el Principio 

An tes de fdenMf i car 1 as 

es tra tegias para imp 1 erne n tar el 
enfoque deben consi derarse los 
siguentes factores basicos: 

1. La cantidad y el tipo 

de niPios con diferencias 
culturales para los _ 
cuSles va a servir el 
programs. 

2; Que haya uri riumerb prb- 
porcibhadb de riinbs^y 
personal que tehga el _ ^ 
ebnbcimi eh tb» 1 as habi 1 i 
dadesi y actitudes hec- 
estJV'ias para taba^ar 
eh uh prbgrama bilihgue. 

3. El hivel de apdyd demos- 
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tradggoreV personal i 
los padres, y la cbm- 
un1 dad. 

4. La disposiciSn de reeur- 
SOS f inancieros y la 
cantidad y tipb de re- 
cur-sos gue van a apbyar 
y complementar el erifoque* 

El tipo de culturas y la can- 
tidad de i di omas , represehtadbs pbr 
los niflgs 1e daran la forma al 
disenodel programa bilihgue^ Uh 
programa en el que Rayan mQehos 
ninos de diferentes culturas e 
idiomas tendrS la heeesidad de 
ponerle mSs enfasis en estbs dbs 
elementos que an programa cbri pocos 
nifios de gstos^ Estb nb quiere 
decir que un programa ebn pbci?s 
nifigs de fstos nb seguirS el 
mismo enfoque, sinb quela estra- 
tegia sera diferehte. El dbdetivo 
del programa bili rigue es servi r 
a todos lbs nines de acuerdo a 
. sus necesidades i ndi vi dua les . 

Otra cohsideracifin b^sica es 
la cantidad de personal con habi - _ 
lidades bilingues en_relaci6n a la 
cantidad de ninbs. Siuh pro- _ 
grama no tiene personal con habi- 
lidades bilingues^ esta es_la_ 
gente que debe ser empleadas o 
se le debe ^ar al personal entre-/ 
mientb para que desarrol lees tas 
habi lidades. Lo mismo seaplica 
a ah prbgrama que no tenga per- 
sonal ebh cahbcimi entps sobre 

las culturas de losnings. Este 
ehtrehamientd serSaparte del 
ehtrenamiento que es requeri do 
hdrmalmente en Ipsprogramas de 
ninos pre-escol ares.. 

El apdyo que el programa 
bi l iligue reci be de la_comunidad 
^/aria. En algunas comunidades 

I' i 



la aceptacidn de las diferencias 
human.as deja mucho que desear^ 
Asimisnio, hay algunos miembrbs 
del personal que se sieh^en in- 
cSmddds ante un enfggue des- 
cdndcido 0 que sienten que an 
ehtrenamiento, bilingue quita 
muchb tiempo. Tambtfn hay padres 
de hinds con di ferenclas cul - 
turales y lingufsticas que no 
ehtiehden las bases del enfoque 
y se dpdheh 5 SI. En todos estos 

ca^dss antes de implementar el 

ehfdque hay que hacer un esfaerzb 
para cdntrarestar estas actitudes 
riegativas. 

Tener recur so s fihahcierbs 
siempre ayuda en los planes de 
un programa bilingue^ Si se 
cuenta con este recursb, , va 
a ayudar para tener cbhsurl tah tes * 
para hacer juntas del persbhal 
para que aprendan ( "works hdps" ) * 
para comprar material para ids 
planes de estudib, y para aumehtar 
la logfstica del .programa. bbs 
programas que tengan recursbs 
fi nancieros q ecqhSmlcbs limi- 
tadbs van a tener mSs dificultad 
en iniciar el ehfbque. Otrbs 
serviciqs de apbyb que van a 
tener un efectb eh la implemen- 
taciSn del programa sdh^ tener 
acceso a recursbs. locales , tales 
comb escaelas publicaSi cehtros__ 
con servi cibs edUcati vds , cen tros 
con ihfbrmaciSh bilihgue, or*ganiza 
cibhes, y btrbs servi ci ds simila- 
reSo 

Jmplemehtahdd el Plan 

Es uha buena estrategia ih- 
dicar eh details el proyecto qae 
se va a reallzar, Asf se dismin- 
uye laduplicacidn de los esfuer- 
zbs y Ids recursgsde la cbmahi- 
dad sdh aprovechadois mejor. Al 
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plahear.uh ehtoque bi]ingue, 1a 
fase iriicial debe cons 1 de rar _ un 
plan que ihclllya los siguientes 
aspectds : 



1. 

2. 
3-. 



Una junta 
ci dnal 



orgam za- 




Uh comite encargado 
iJe 1 a di recci Sn 

La asignaciondelas 
f unclones y 1 as res- 
ponsabi 1 i dades 

Determiner los prg- 
cesos de ievBluacifin 

Identificar las nec- 
si dades principales , 



7. Establecer uh hbrario 

8, ^ Desarroll ar uri sistema 

de eval daciSn 

La Junta Orgahizaeional 

> A1 iniciar un prbgrama 
bilingue, una de las primeras 
cosas que hay que haeer es 
hacer un' horari o de H a _ 
junta brgani zacTohal en la 
cuSI parti ciparSn todbs 
los interesados eh el en- 
foquei El objeti vb de esa 
junta es explicar euSles \ 
gon Tos: objetivos del prb- 
grama bilingue y etiipezar 
a identificar a lbs que 
apoyah el esfuerzb. Lb 
ideal es tenet lbs serviclds / 
de an especialista en el / 




'47 



Srea de educaciSn bilingue 
para que je de a1 grupo una 
mejbr comprension del ehfoque 
Esta primera junta debeiri- 
cluir representahtes^del 
personal , _.de los padres, y 
de- las organ 1 zaci ones de la 
comunidad. : 



E] Comite 
bi recci 6n 



Encargado de la 



despues de la primera 
junta organi zaciohal , uri 
comite encargado de la dir- 
eccidn que represerite al _ 
grupo organi zaci bhal deberS 
ser elegido para servir cQmd 
conse jero del pro grama i Este 
comite djsbe participar en 
las fases de planeaciSn e , 
impl ementaci on y :debe ayudar 
en las siguiertes tareas: 

A. Farti ei par eri el 
desarrbl lode las 
met as y bbjetivos 

- B. EaeS'litar la identi- 
f i caci oh y el uso de 
recursbs en el ex- 
teri br ( f i nancieros , 
vbluntarios, de co- 
- brdihacion) 

Parti cipar_en. el 
proceso de ^eircrtirii- 
cion 

3. Fuhcidhes y ^Responsabi 1 i dades 

En 1 a f ase_ i nici al es 
necesario i den ti f i car 1 as 
fiincibhes qu^ se van a tener 
y quieh ' 1 as va a tener, ebmb 
plahear e impl ementar el ' eh- 
fbque es una tarea larga, la 
cbbrdlnaciSn debe esforzarse; 
para fUhclonar en una forma 



eficiente y as? eyitar pra- 
blemal y dupl i caci6n. For 
1 b_ t an to 5 ef> re comendabl e , 
seleccidnar a un coprdlnadbr 
que sea resp on sable de 
tmplemehta^ el prggrama bi- 
lihgue- Ei- programas grandest 
seiideritifi ca a ua coordinador 
bilihgue y a e] se le da^ 
'esta re spoils a bi 1 i da En _ - 
prbgramas chicos, con recursos 
limitadds^ esta funciOn se 
le da a uno de^l.os Tirrembros 
del personal, tal comoal 
director del Head Start b a 
uri coordinador educatiyo. 
Tambien pued^ ser pqsible 
cohseguir los serviciqs de 
un profesor bilingue para 
dirigir este esfuerzo q 
cbnseguii r a] gun a persona /de 
dtra agencia (escaela publica, 
centro de seryicbs educajtivos^ 
universidadi para que se; 
'dedique tiempb cbmpletb b 
medi 0 ti empo, J 

Otras funcibhes que deberi 
seKTjfconsi deradas ya cohisus 
respoosabilidades y el per- 
sonal identificadb sbh:| 



Hacer las evalucibnes 



1 i Persbhal 
2i Padres 
3i ebmiihidad. 



Saleccidhar a rios_ _ 
ebrisejerds ext^ernos 
que vtri a ayucjar en 
el esf tier 20 




-/ 



El pro/cesq qu|4se 
seguirjS para |ele- 
ccionar y desairrol- , 
1 a'r el plan d^ estudibs 



Real fzar un 



prjograma 
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para entrenar a1 per- 
sonal :c 

E. Coordinar la participa-' 
ciSn de 16s padres 

F. Hacer una evaluaciSn de 
i a implementaciSn total 

Estrategias para la Evalaac- 
ciSn 

Hacer una evaluaciSn de 
cualquigr tarea tjue se lleva a 
cabo puede cbhsiderarse cdmo 
un procedimiento standard. 
Evaluar el ehfbque bilirigue 
deBe hacerse desde el priri- 
cipio. Asf se va a asegu- 
rar que el plan que se des- 
arrblla sea adeeuadbi y al 
evaluar pbr esta_raz6n se 
debe ebrisiderar lbs siguie- 



rites factbres: 

A. Padres 

B. Persbnal 
Ebrntihidad 

S., Planes de estudib 

E. Material es 

Se supbhe que aquellbs 
padres que vieheri de uh medi-b 
ambiente eh el euSl se bablS 
btrb idibrria que no sea Ingles* 
eh fbrh1a_ autbrnatica van a 
apbyar el enfbque educativd. 
bi 1 ihgue\ Esta suposici 6n 
sugiere^ que cdmo estos 
padreshabl ah dtrd idioma y 
hd el IngleSj, aceptan la 
estrategia educativa que 
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'^erifatiza el idioma materno, 
asf cbmo el Ingles • Sin 
embargo^ *esta suposiciSn 
estS equivdcada. Muchos 
padres hb entisnden el razona- 
triiehtb de un prbgrama bi- 
ll ngUe y no saben que re- 
sultadbs pdsitivds el pro - 
grama pUede tener. Por lo 
tan to i debe hacerse una 
evaluacion de las actitudes 
de lbs padres para i den ti fir 
car estas preocupaci ones 
a^^ntes de que se vuelvan 
problemas. 

La evaluacion delqs 
padres puede hacerse por 
rnedios f orma les p i nformal es. 
La evaluacion informal es 
mSs simple de admi ni s trar 
y los pacres .se sien ten 
mSs agustp con ella; iin 
embargo, hay que tener 



qui dado aT juntar e Inter- 
pretar este tipo de^ihfdrma- 
ciSn • La informacion bbte- 
nida de esta evaruaei6n debe 
poderse medir. Para la 
evaluaciSn formal hay ihstru-*^ 
mentos, pero hay que tener 
cut dado a1 sel eccibharlbs 
\^ usarlos^ Si fuera nece- 
sario, traduccibnes debeh 
ser asadas para bbtener una 
re^spuesta lb mis vlljda qUe 
sea. 

Vpara que el prbgrama bi- 
lihg\ue teriga exito debe 
terie?; el apbyb de sj per-, 
sbhalA. Asf cbrrib hay persbhal 
que teni endb_ acti t^des hega- 
tivas haeia lbs hiifibs de 
nivel eebh6iriieb baab tfabaaan 
cbri; eso\s hiPibs^ asi habrS 
persbnas que quier,en trabajar 
eh este rriedib ambiehte pero 



que ho tiehen los requeri- 
mientds tlecesari os para ha- 
cerld. Las evaluacionesdel _ 
persbrial dfrecen la informacion 
nice sari a para desarrol 1 ar un 
plan. El llevar a cabp ese 
plan es lo que va a pVopor- - 
cidnarle al programa^con 
el persdnal necesario. 



sdna 1 
que 1 
1 are s 
sonal 
bargo 
1 u a c i 
Sreas 
consi 



Las evaluaci ones del per- 
1 i ngue son 1 as mi smas 

OS programas pre-esco- . 
r^equieren de us per- 
monol ingue . Si n em- 

, 'ademis de esas eva- 

ories las siguientes 
tambien deben ser \ 

deradas : 

Las ac ti tudes haci a 
los ninos que son 
cul tural. y 1 i ngui s- 
ti camen te di fereh tes 



B. Tener cdnbcimiehtb 

de un segundo idibma, 
de so estructura 
dialectical su ad- 
quisiciSn, y su des- 
arrol 1 0 

C* Terier cojioeimiehto 
de diferentes eul- 
tu'ras y come usar 
este^ eohoelmi en to 
en 1^ epsenariza 

Do Teher\ cbnbcinliehtd 
enel Srea de las 
relacibnes ihter- 
persbnales cdn 
riinbs y adul tds de 
culturas diferentes. 

Depehdiihdd -de la pre- 
ferencia del prbgram?. se 
pueden usar evaluaci ones 
fbriiiales d informal es, lo 



5. 



importanti es que la deeisiori 
se refiera a la parte cuan- 
titativa de datos recol ec tadbs . 
Esto va a layudar a desanrollar 
el pi an dell personal , asf ^ 
como a med|ir el progreso de 
cada miembro del personal y 
del personal e^n general , 

/Si no I se tnane ja eh fbrrria 
adecuada, iimpl emiehtar uh eh- , 
foque bilirigue en\ uha cbmuhi-' 
dad podrfa Iresultar eh uh 
esfuerzo que va a dividir a 
la comuhidad y uha grah_cah- 
tidad de tiempb y en'^ergfa 
puedeh gastarse eh respdhder 
a las crftieas hechas\ pdr 
las orgahi zaci bhes de\ 1 a 
comuhidad J pbr.ihdivi duos, y 
por agehci as _publ i cas ,\^eh 
relaciSh al f uhci chami en to 
del ,prbgrama^ Si h embar^go 
muchas deestas crftieas 
puedeh evitarsc si las , 
persbhas ehcargadas del - des- 
arrbllbdel prbgrama eva- 

luarah Ids sehtrrriientos y 

prebcupaci dhes^^e estos grupos 
e ihd:vidUds,-^Al hacer esta 
eval uaci 6h r^hay dos Sreasde 
espec-ial fmportahcia a las 

cuales ,hay que referirse, 

las acti tudes „de la comunldad 
y la lyuda de la comunidad. 
DespMis de la evaluaci6hj_la 
i hfdrmacidh iotitenida puede 
sen usada paira desarrollar 
estra tegi as J para re sol ver las 
Sreis problemiticas y para 
uti 1 Izar 1 OS _ recursos de 1 a 
comurn"dad qilie estin disponibles 

IdentiHicar ;1 as Neeesidades 
Pri nc:i pa.1 es 

ba evVluaci 6h cuidaddsa: 
de un prbgrama va a_prd- 
pbrci bhar i)nf brmaci^h de 



1 



EKLC 



5i 



muchd valor. Se puede ap- 
render niucho de lo que se 
necesi ta para revi sar , sel - 
eccidnari y desarrollar un 

plan de estudids; asT comg 

del _ entrehami ert to del personal 
de 1 a di spdni bi 1 i dad del 
materials y de 1 as \acti tudes 
de Ids padres y de la com- 
U hi dado El determiner estas 
necesidades principales ya 
a propdrcidnar informaciBn 
impdrtante para Igsadmin- 
i s tradores del _ programa en 
rel aci dn a 1 a Impl ementa- 
ci6n de las demandas fin- 
ancieras , y al tiempq nec- 
esariopara que el pro- 
grama funcione en su to- 
talidad. 



E^-tal5lecer Priori dades 

Nunca hay suficientes 



f ondos , recursos , y tiempd 
para ref eri rse y r^^spbrider 
a todos las. necesidades 
que fueroh identificadas- 
Laspersonasencargadas-de 
planear el programa, _ asf ^ _ 
como 1 0S mi embrbs del cbmite 
queconducen el prb grama 
deberf an i nspecci bnar 
todas estas necesidades y 
despues valorarlas en rela- 
ci6n a las metas y bbje- 
tiyos del programa^ Bay _ . 
que pbher mucha ate he ion al 
establecer pribridades. 
Estas pri bri dades vah a 
determihar el exitb del 
enfbqubi- Lbs prbgramas 
py*e-escbl ares_ que^ dperah 
ebh fbhdbs del gdbiernb 
federal i asf cbmd aquellos 
que bperah cdh fdhdds de. 
lbs estadbs y que fdrman . 
parte de ,1 as e.scuel as pd' 
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bl i cas , ti enen un mahdatb 
especTfico para imp 1 erne n tar 
el programa bilingue y las 
pri ori dades es tab! eci das 
necesari amen te ti enen q ue 
cumplir con este] mandate. 
Se le debe de d|jr prioridad 
a llenar los standards mf- 
nimos de estbs r^eqaisitbs^ 



7. Establecer u 



ran o 



Al desarrollar uh 
horario para i mpl ementar Uh 
programa, el mayor enfasis 
debe estar eh la ealidad y 
no en la eahtidad^ Empezar 
al, mismo tlempd varias face- 
tas del enfbque pddrTa resul- 
tar contra-prdducehtes. El 
comite que edriduce el pro- 
grama debe teher planes rea- 
listas e idehtificar obje-. 
tivos a edrtd y_ 1 argo pi azo. 
La interpretaciSri. de l os 
datos juntadds del proceso 
de e val uaclSh .deben reflejar 
la situaciSn actual. _Un 
hbrarid es Uh excel en te _ 
instrumehtd de plaheaci6n 
y se debe_ adheri r a el lo 
mSs posible. Sih embargo, 
comclas demahdas del per- 
sonal yah eh aumehtq, asT 
edmd el cohtehidp del pro- 
grama^el horari o debe ser 
flexible para poder hacer 
cambios. 

8. Sistema de Evaluaci6n 

AdemSs de tener fohdds, 
es hecesario tener un informe 
de las metas, objeti vos.. 
y f i hanzas del programa. ^ ^ 
El erif oque bi 1 i ngue tambi en 
debe ser eval uado para de- 
terminar su ef ecti vi dad. 
Uh proceso de eyal uaci Sn 
bi 1 i hgue debe ser una faceta 
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del si.s tema de eval uaci 5n 
total del programa, y debe 
referirse unicaflient'e a^lds 
aspectos bi 1 f ngues de este 
Lds mi smos i ns trumentos 
utilizados en elpfoceso 
de evaluaciSh pueden serv 
Usados, conelementosadi- 
ciohales, para medir el 
progresq de los niRos. Esta 
estrategia va a permitir que 
los programas obtengah resul- 
tados que produzcah medi das 
cuantitatiyas que van a _ 
realizar la i nterpretaci 6h 
de los resul tados. 

El proceso de evalUa- 
ci6n desarrbllado pai^a Ids 
programas bi 1 i ngues debe 
referirse a la audiehcia 
para la cuiSl es destihada. 
Laseval uaci ones desigha das 
para lbs prop6sitds locales 
son diferentes de aqUe^llos 

usadbs para prdp6sitos 

externos, talescdmd aquellos 
requeridos pdr las agehcias 
estatales y federales. Las_ _ 
evaluaciohes exterhas tienden 
a ser mSs fbrmales que las, 
eyal uaci ones Idcales, pero 
en ambos easdSi se debe 
tener c.uidadd para asegurar__ 
, que los\resul tados obttenidlos 
son vSlid^s y cons tructi vos . 

EstrateqiSs deK Plan de E studios 

hbs planes (dfe estudio mono- 
lingues no llehah >9s necesidades 
de lbs hinds que sonN^ultural y 
linguisticamehte difens^tes. Para 

que un plan de estudips^sea 

adeeuadd para este tipq dexninos, 
debe tener las siguientes ca-Ra- 
cterTs ti cas : 



1. 



El hino se^debe 
ficar con ll. 



i dehti 



lB3 
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2. Los ninos deben estar 
f ami 1 i ari zados con 1 e^s 
sltuacionesrepresen- 
tadas en las activi- 
dades de ensenanza. 

3. Los nines deben estar 
interesados y motiva- 
dos por el plan de 
estudi OS . 

4. Debe bfrecer ensefiahza 
: en Ingles y eh el id- 

ioma que los hinos ha- 
blen en sus easas^ 

5o Debe de ser dScil para 
ser dsadb eh las casas 
de los hinos p 

Revisiop^ dje un Plah de Estudios 

g-re^ ejfijxe 

Muchds prbgramas despu^s de 



evaVuar su plan de estudios, deciden 
coritihuar con su plan de estudios 

presehte por vari as razones. Le 

gusta al personal y gste se resiste 
a eambiarlOi d por la faltade 
tiempb y de recursos financieros 
que implica cambiar a otro plan 

de estudios. A pesar delas 

razdhes que tengan para mantener 
uh prdgraitia ^ si este no es bi- 
1 i hgue i debe _ ser modixf i cado, para 
i ricorporar los el ementos bi 1 i n- 
gues. Los resultados de la eva- 
lUaciSh del plan de estudios 
van a ser de gran ayuda para las 
revi si ones. _ ( Ver CapTtuI b V, 
para los Procedi mi entos para 
Evaluar un Plan de- Estudi bs. ) 
Es probable que fiaya mueho que 
traducir al idioma que los hinds 
hablan en sus casas; sin embargd* 
se debe tener cuidadb de hb 
traducir palabra por palabra d 
traduci r 1 i teralmehte , . ya que 
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esto suena torpe y tiene poco 
si gni f i cado. 



Desarrol 1 a^do^ un-liu45w Plan de 
E s t u d i 0 s 

^ 

Enaquellos casos en d^nde 
" tienen a los expertos, los recu- 
rsosflnancieros,y el tiempo , 
ellos mismos pueden desarrqilar 
sus planes de estudio proprios. 
Es recomend^bl e que estos pro- 
gramas pre-escol ares evaluen 
los planes de estudio que hay 
disponibles para que ihcorporeri 
elementos de estos planes en lbs 
suyos propios. Una vehtaja de 
desarrollar el plan de estudios 
propio es que puede ser ajustado 
para llenar las necesidades de 
estos riinos tomando en euehta 
el ambiente local, idiomas, y 
situaciones culturales, ba 
mayor desventaja en disetiar el 
plan de. estudios es el tiempo 
que lleva desarrol 1 arl o, 
ademas del tiempo que se hece- 
sita para entrehar al personal 
para que funcione en una man- 
era efectivaeon el plan* 



Ad a ptandd u -ru Pl a n de Estudios 
£^t erno 

El Srea de .desarrol 1 q de 
un pi an de estudios bill ngue ha 
cambiado muchoenelpasadomis 
recjente. La_Admlni strac^Sn 
para Ni fios^ Jfivenes , y Fami 1 i as 
( "The 'Administration for Child- 
ren. Youth and Fami 1 ies" ) ha 
estado dando los: fondos para_ 
desarrollar y estudiar los planes 
de estudio. El resultado de este, 
es que hay disponibles varios 
pi anes de estudio bi 1 i ngues. 
Muchbs pro gramas de Head Start 
hah aprovechado estos planes de 
estudio. Algunos programas ebmprah 
los planes de estudio y lbs mbd- 
i f i can para que 1 1 enen sus prb- 
pias necesidades i Perb btrbs 
i m p T e n 1 e n t a h sus p r b p i b s _ m b d e 1 b s 
de pi ahes de es tudi o tal y comb 
lo prescribeh las persbhas eh- 
cargadas de desarrbl 1 arl bs • Eh 
este easb , el prbgf ama cbmpra el 
plan de estudio^ el . ehtreriami ento j 
y el material^ tbdb eh uh paquete. 
Una btieha estrategia que a la 
larga trae beheficibs es sele- 
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ccionar planes de estudiQ ebri-i 
ducentes a un cambio y adapta-_ 
ci6n local, asT comb a desarrbl- 
larlos a traves de uri t- :cesb 
de investigaciSn, demos : ^aei brie s ^ 
y revision. 

Rp s ume n 

Implemeritar uri erifbque bili-^ 
ngue es un prbeesb gradual^ y- 
no existe uri solo metbdb para 
proceder ya que 1 as cbridi ci ones 
varian de uria cbmuHidad a otra. 
Para implemeritar el prdgrama _ 
se puederi utilizar varias estra- 
tegias las cuSles deperiden del 
tamaflo del prbgramai^ la razon :_ 
para implemeritarlbi y el tipo de 
sistema de apbyd que existe. El 



primer paso es llevar a cabb una 
evaluaciSn cuidadosa del programa 
existerite. Estp le ya a inform^t^ 
a lbs administradores del pro-v 1 
grama cuSl es 1 a condi cifin del / 
prdgrama existente y que cambioV^ 
hay que hscer para que furicibne 
eri uri ambientebil ingue . Des- 
pues de haber dgsarrolladb la 
evaluaciSn, esta puede servir_ 
cdtfid esquema para futura aeeiSri. 
El enfoque del plan de estudib 
elegido es un elemeritoimpbr- 
tante del programa y el procesb 
seguido requiere 1 a. parti ci pa- 
ci6n del personal, los padres^ 
y 1 a comuni dad . 
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CAPITULO VI. LA PARTICI PACIQN DE 
LOS PADRES EN EL ENFOQUE BlLINSyE 



Es sabido que la participa-_ 
ci6h .de los padres es necesaria e 
importante para la educaciSn de 
Iqs hijos. Lbs padres son los^ _ 
primeros profesdres que los nings 
tieneri. Lbs padres saben cuSles 
son las rieeesi dades de sus hijqs 
y son- 1 a me jbr f Uente de Informa- 
eioni AdemSs dela importancia 
que los padres tienen en laedu- 
cacion de su^ hijos, su partici- 
paciSn les bfrece un crecimiento 
en sus habilidades para comuni- 
carse, para tbmar decisioiies, y 
de liderazgd. 



Hasta eierto gradb* el exitd 
del proyecto riead_ Start se le 
puede atribuir a la ^articfpa- 
ci6n de los padres en tddds Ids 
aspectos del prbgrama\. Es aun 
mis importante eoriseguir el 
apoyo de los padres en Ids pro- 
gramas bilinguesi Lbs padres 
. tienen cbnoeimieritbs v'itales de 
el idioma y la eul tura\ de ^ sus 

hijos y el personal necesita 

este conbcimieritb para \drgani zar 
las actividades diariasv. Los 
padres puederi serVir de[Consul- 
tantes para ay udaral personal 
monbllngue a cdmpfender \el _ _ 
idioma maternd y la here^nci a 
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cul tural de los ni nos. 1.0S 
padres tambi en pue den ayudar al 
pro grama abri en do canape s de 
comun i cacidn con 1 a cqmuni dad 
y facilitando el uso de re- 
cursos ex te rnos . 

Le jiJ- es p ara la 
P^r4:4^ i p a c i -dn-4e- X^os _ P^d re s 

La mayorTa de los progra- > 
mas pre-escol ares que tienen 
fondos fede-'^ales 0 del estado 
tienen que i ncorporar la parti- 
cipaci dn de ^1 OS padres . Es te 
es un mandato legal que le 
of rece a r prog^rama la autori- 
dadnecesariapara partrocinar 
y p a r t i c i p a r e n e s a s a c 1 1 v i - 
dades. El Proyecto Head Start 
impone la parti ci pac"5n de los 
padres en todas las facetas 
del programa, y establece 
los regueri mi en tos espeeifieos 
que describen la naturale^a 
y el tipo de pa rti ei paei 6n 
que debe llevarse a eabb^ 
Estos requerimieritbs estSn 
descritos con detail e eriel 
"Read Start Perfbrmaoce Stan- 
dards" y "TraDsmittal Notice 
(TN) 79.2". Ambbs dbcumentos 
tienen las direccibhes nece- 
sarias para quel el personal 
del prbgrama cumpla con los 
standards. _ Hay muchos otros 
prbgramas federales y del 
es tadb _ q ue _ requie ren la 
parti ci paci on de Ids padres 
perb estbs programas lo hacen 
en una fbrma rriSs genervi . 

que cbmb lb hace Head Start. 

ba participaciSn de los padres 
es uh el eriert to standard en 
. el programa bilingue. 

Es ttidibs Sob re la Parti ci paci 6iv 
de 1 bs Padres 

Varibs estudios de investi- 



gaciSn hari dembstradb que la pa- 
rticipacioh de los padres eh 
los prbgramas pre-esebl a res 
tiene un efecto positive en el 
aprqvechamiento de lbs hinbSi eh 
el conceptq desf mismbSi_y 
en su d^sarrollo tbtal. Estbs 
estudios han sugieri db que 
miehtras mis participah lbs 
padres eh los prbgramas' ?duca- 
tivbs de sus hijbss mas exito 
tienen 1 os hinbs y el programa. 
Gomb resol tadb de estbs estudios, 
el ebheeptb de pa rti ci paci 6n de 
lbs padrSsha gahadb pbpularidad 
hasta eh el sectbr de las escue- 
las publicasi este sector en el 
pasadb se resistfa a darle 
impb rtahcia a 1 a _ pa rti c i paci 6n 
de lbs padreSi Algunos de l_os_ 
mejbres estudios que encontraron 

uha relaciSh pbsi.tiva entre 

la parti ci paci on de los padres 
eh lbs programas pre-escol ares 
y el _ desarrol 1 0 de los niflos 
sbh lbs sigulentes: 

1. ABT Assoc-iateSr Inc^_ 
A NationaV S^u rvery of 
Head Star4-& raduate ^ 
and their Peers , 
Cambri dge, Massachusetts, 
March^ 1978. (Contract 
No. HEW 105-76-1103) - 
(Ed 152 422). 

2o Adams^ p. Ea reht In- 
volvemient; "Parent De- 
velopment: ^^^nter for 
the study of^ Parent Ih- 

A ^l vement « Oakland, 

Cal i forni a , January 1976. 

3« National Institute fbr 
Advanced Studies. _ 
Summary Reports. An 
Analysis of-ig78-79 
Head Start P e r f o r m a h c e _ 
Indicators . _ February '29» 
1980. HEW eohtract No. 
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. 105=79-1000. 

4. 0'Keefe^ A. What H^^d 
Start Means to Fami 44 &^. 
Washitigtbrii n.C,: 
Ui.Si GbveriliTjent Printing 
0ffice.i 1979.. (DHEW 
Publication No. (OHDS) 
73-31129). 

_ _ _. • . _ . . _ I 

Ayodar a lbs Padres pa ra (H^e— F^ei^ ' 
t i ci p en e ri 
Soda 1 es 



. Tddds los PifpBcXo^ 
[ "Mainstream" )- 



que parti ci pen en el aspecto_ 
social, ecbnomicds y politico 
de la eomuhidad. Para los ; 
padres que hablah Ingles y que 
f;uncionan en la cultura dgm- 
inante, seles dfrece actiyi- 
dades que les permi tan aprender 
un segondb idibma y estar ex- 
puestos a btras qui turas. _ El 
-eTlfari-ST-e-s^:S--err la diversidad 

cultural y eir eyudar a Igs 

padres a que cultiven sus tal- 
entos. 



Unb de Ids dbje ti vgs pri n- ^ 
cipales de teher 1 a parti ci pac! 6n 
delos padres en 1 os programas 

bilingues es ayudarl os a que ' 

partieiperi en tddos los aspectos 
de la vida sdcial (''mainstream") 
de la cultura domi nante . Es to 
no quiere decir que se esti tra- 
tan do de substi tui r _l os i di omas 
y culturas de los padres por 
los ididmas y culturas de la 
maydrfa. Lo que se esta haeieridb 
es erifatizar la enseRanza del 
Ingles a lospadres asT ebmb 
dfrecerles la oportunida d para 



El Apbyb que Ids Padres 



>-rxi onan 



hos ninos y el personal ,^ 
neeesi tan un.bueh amblente psi - 
col5gieb y ffsicd para funcionar 
efecti vamerite . Lds padre? ^pue- 
den ayudar a crear este tipo de 
ambierite si e 1 1 os , per sonal mente 
se sieriteh agusto con e1 fun- 
eibhamiento del programa. Si 
lbs padres se sienten incluidbs 
y estSn cie acuerdo con las exper- 
iehcias que seofrecen a sus _ 
hijds, entonces van a apbyar al 
personal, el enfoque, y se van 
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velver defehsores del prbgrarriai 

bos Padres Refuerzah el Apren- 
dizaje de sus Hijos 

Teenieas y proeedi mien- 
tbs de ref brzarrii ehtb son ih- 
disperisables para que lbs__ 
hinbs aprehdadh e i ri tern ail iceh 
lbs cbnceptbs que les sbh 
ehsenahdbs cbmb parte du sus ; 
actlvidades educatlvas. Un 
prcgrarna de bueha calldad 
para hinbs recbhdce este 
hechb y usa lbs rnSs riledibs 
de ref orzami ehtb que le 
son pbsibles^ Ourahte la 
riineZi lbs padres sbh uhd 
de lbs refbrzadbres mSs 
valibsbs y efectivbs que 
hay. Un ehfbqUe que eh el 
procesb de ehsenahza 
utiliza el idibma materhb 



\ ': 

del hinbs as! cbmb su 
eultura^ esti aiimeh tahdb 
1 as acti vi dades Kefbrzahtes 
para las euSles lbs padres 
puedeh ebhtri bui r Hay 
varibs planes de estudib 
bilihgues que eh su ■prbcesb . 
de ajDrendi zaje ihebf jS^brah 
1 as_ aeti vi dades de la casa 
y el idibrna rnaterhb del 
h i n b i _ y lbs padres puedeh 
ser el recursb iriSs pbderbsb 
para Irnpleirlehtar estb. Lbs 
^ adiriihistradbres del prb-_\ 
grarha debeh cbhfiar al rnlx-^ 
irrid eh este tipb de parti ci- 
paci6h de lbs. padres ya 
bile es la techica rnSs \ 
efectiva. ' \ 

2. Los Padres Proporcionan Per- \ 
sbnal Adicional 
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; ft pesar de que la gehte 
qae trabaja con riinos reebri- 
oce qiie lbs padres son uh_ 
recursb i hdi spehsable eh la 
educacion de sus hijbs, hay 
a 1 g u p a s p e r. s b h a s que c r e e h 
que hay padres, sbbre t|,{Jd 
aqueljos de hivel sbeibr 
econoSico bajb, que estlh 
lii)fita\dos erkjb que pueden 
hacer.\ Este personal cdh- 
sidera\que estbs padres 
solo sbn buenos para asuhtos 
de limpiezsii Esta actitiid 
no esta basada en hechos 
y puede danar a lbs padres 
y al prbgrama.. Lbs padres 
fuheionari a hiveles difer- 
ehtes y vSriari en sus 
conocimieritbSi Eh el medio 
ambiente bilirigue pUeden 
fuheionar efecti vamehte 
comb prbfesores* ayudantes, 
en trenadbreS s y voluntarios. 
Es pbr estb esehcial que 
los admirii straddres del 
prbgrama respet^n Ids 
talentbs i ridi vi aual es de _ 
lbs padres^ y les permitan . 
teher una parti ci paci6n_ 
ebnstructiva en el desar- _ 
rblHd del programa bilingue. 



tbs Padres 
Fi haricierd 



Ofrecen Apoyo 



Lds padres puederj ofre- 
cer apdyd al programa bi4-4-n~ — 

gue pbr medio decampanas 

para Juntar fondos, y ayudando 
a identificar fuentes que 
tengah fondos. Ellos^pueden 
ser miernbros del comite de 
una escuela local, de un cbriseje 
de 1 a ci udad , del go bier no 
del cdndado , g pueden con o cer 
-a- gente con esos puestos. tos 
padres t?.nibien pueden ser 
mieitibros de organjzaciones a 



las. cuSles se leis puede 
pedjir apdyd. Estbs cdnsedos 
y brgariizaci dhes tienen 
aeeesb a recursds tales 
cbmb esi a|Cid eh uti edificio, 

equipbi y personal qu^ 

pbdria ayudar al programa. 
Estas cdnexidnes en la 
cditiuhidad van a ay^udar no 
sdlb al prdgrama d'irecta- 

ttiente* ^inb que en yarios 

casds eStos seryicios pueden 
cdr:si de«^arse supl emen tos de 
dc?naci dries federal es o del 
estadoJ A medida que el 
apoyo fil nanci erg federal 6 
del esl^adg disminuye para- 

los p r cj! g r ama s b i 1 i n 9 y 6 ? > _ 
los padres tienen que tener 
mis iniiciatfya y responsabi' 
lidad bara/racolectar dinerd 
e iden/tifl^ar las fuentes 
dispon'ibles. Es iTnportan te 
que lbs padres aprehdan las 
habil^dades necesarias para 
llevar a cabo esta tarea. 

Los P^^dres Ofrecen ftpoyb de 
la Co^munidad 

iEn algunas -comuhidades 
la implemehtaciSn de un 
programa bi 1 i hgue ba_ tehi dd 
el jfefecto de di vidi rla. Una 
razSh Tfe esto es la falta 
de^ hibi 1 i dad pbr parte de 
plahjeadbnes del prbgrama^ 
parai dar 1 a_ i hf brmaci 6,h 
adeeuada a las agencia'^ y 
orgajhi zaeibries de la cpi^- 
uniidsd sbbre~^^ 
Qtra razSh es la actitud 
negativa que_ tienen _cierto 
miembrbs de la cditiuhidad, 
quStse bpbheh a que las _ __ 
person as que sdh 1 ingui sti ca 
y e'ul turalmehte diferentes 
sigah maotehiehdd estas _ 
diferencias. Lds padres 



Ids 
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pUederi cohtribuir mucho al 
prbgrama ayUdahdo a la 
comuriidad a cdmpreiider la 
neeesidad de Uh enfoque 
bilirigue. 



Es trategi as 
Parti cipen 



para que los Padres 



Eval uaci on 
Padres 



de los 



El programa bilingue 
of rece me jores ,6por- 
tunidades que cualquier , 
otro programa para que 
los padres que son 
linguistica y etiltraal- 
mente dife rentes parti - 
cipen. tos programas 
bi 1 1 ngues cumplen 1 as 
n e c e s id ades de este 
grupo de perso'nas pbr 
medio de una gran var- 
iedad de ac ti vidades que 
se llevan a eabb en ^ 
los idibmas que ellbs 



f 

. / - , _• 

entienden, y a traves /de Una 
sensibilid'ad a los_diversbs 
estilos de vida*. Estas 
acti vidades se llevan/ a 
cabo atraves de una eva- 
luaci5n cuidadosa que' produce 
datos que isbh _i hcbrpdrados a 
los perfiTes familiares; 
entonces^ 'las es trategi as 
son ideales para curti'plir 
con estas _ rieee si d ades . Por 
medib de libs datds cjue 
ideritifieah a lbs piadres, 

se _haceh Sparen tes /I as 

diferehcias que hay e.ntre 
elTbs eh cuahto a su edu- 
caciSh* mdti vacidn/, expecta- 
cibries,^ e interises: Todos 
estbs factbres, eritre otros, 
deben cbhsi derarse _al _ 
desarrbllar un pr/ograma para 
la parti cipaci on /de los 
es. 



de 



Grear un Sen timi/en to 
Aceptaci 6n 



ERIC 



Una estrategi a bi 
1 ograr 1 a parti c 
de los padres es 
personal tenga Si 
de aeeptaeioh hai 
padres del grUpd 
titud debe estar 
para qUe Ids pad 
si en tan agus to ei 
bilingtie y esten 
parti cipar en la: 
actividades. Lp: 
se obtehgan de 1 i 
que 'el personal 
duci r van a sery 
Ids admi hi strado 
grama ie den cuei 
ac ti t i udes . En j 
hecei ari o , se de 
estrateglas de ei 
para crear un sei 
aceptaci on . En j 
ip'ien to^H enf ati 
trabaaar en prog 
gscol ares requie 
trabaa'ar con nini 
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ica para - . tambien^^n>.lsys §a8res. bds^x / 

aci 6h activa miemljrps del staff que rib ^ 

lacer que el quieran o no paedan acejDtar 

tlmiehtos esta filosofTa deberSri 

a Ids buscar otro trabajo. 

Esta ac- _ _ ' 

iresente 3. Partcipar en la Tama de 

s se Deci si ones - 

el ambiente' ' 

lotivados a Los padres deberi de ser; . 

diferentes incluTdos en el procesd de ^ 

datos que tomar deci si ories eri lo fe- 

evaluacion fererite al prbgrarna* Ellos 
i a con- : j paederi ayudar_ a heel utar y 

* para que seleccidriah al persdhali ; ^ 

!S del pro- parti cularrnerite a aquel los , =/ 

;a de las que sdri riecesitadds en el ^ f 

iride sea Srea sub-prdfesi dhal . / 

irrollarSri Eri muehds casdSs su facilidad ■ 

;rerianiiento cdh dds ididmas y su conocl- 

;imiento de mientd de 1 as cul turas .de __ ^_ 

;e entrena- Ids riinds pude ser una yentaja 

irS que eri ayutfa/r cdri la selecciSn 
itnas pre- ^ d revi si6n_ de Ids planesde 

I no solo' estud>9 bilirigues. Estas _ * ^ 

; sino Sraas sdri niuy importan tes :e 
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ihdicah el tipo de cohtri--__ 
buciSn que los padres- pueden 
dfrecer si sus talentos son ^ 
respetados por_los adminis- 
traddres del ^ogramac 



PI aheaci 6h 
Ids Padres 



dell Programa para 



Uri prd grama bi 1 i ngue con exit o 
desarrdlla e impU^manta un pro« 
grama para. los padres que des- 
cribe el tipo y Ibi naturaleza 
de las actividades, asT como 
uh hdrario que muestra cuSndo 
es£ i acti vi dades se van a 

real izarc Es te _ pi an puede 

ser una buena estrategia pa_ra 
itldvilizar y hacer que los 

padres partlcipen. Para 

asegurarse que el plan para 
Ids padres es relevante y que 

cumple con 1 as _ necesidades 

del grupo de padres, Sste debe 



ser plaheadd e. impliemehtadd 
por el^ personal y Ids padres. 
Los pro gramas para 1 ds padres 
que han s jdo desarrdll ados 
unicamente por el persdhal_ 
dejan muchd que desear^ asT 
cqmo Ids que han sidddes- 
arrolladbs eh su total i dad- 
por los padres resultari ir- 
realistas y ho checah edn n 
las metas y-0bjet1vds del 
programa bilingue. Pdr es.d^ 
en el desarrolld y fuhcid- 
namiehto del _ programa para 
los padres, la cohtri- _ 
vbucion de los padres y el 
personal ofrece la meadfc 
t^portunidad para tener exitd. 

Re s:tim^fi ' ' 

ba parti cipaci oh del ds 
padres es^mas hecesaria eh el 
programa billhgue que Id que es 
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eh_ prdgramas , pre-escolares re- 

gul ares- Las razones de esto 

van desde el hecho que Joi padres 
tierieri las Habilidades culturales 
y del i di oma s hasta el hecho de 
que el Ids pueden v^nderle|^a 

la cdmunidad el concepto del '_ 

erifdque. . Existen 'requerimien t^^: 
legal es que ti enen el man^a to 
de que Ids padres tienen pue ^ 
parti ci par en la mayorTa de los 
prdgramas que ^'uncri qnam cDn ^ 
fohdds federates y del estadd, 
y estps requerimj entos estin 
basadds en estudios de inves- 
t^igaciSn. AdemSs Ips padres 
pUeden s^r un recursq educatdvo 
excelente en los programas bi- 
Ungues. Ellos ayudan a reforzar 
l as acti vi dades_de aprend|i za je 
de Ids ninos, ofrecen pens 
adicidnal, y ayudan con apoyo 
fihanciero a tra^esi de cajmpa- 



has- para jontar cySerb,- de 
prestar sus Xe.rvieios comb 
votuntarios^ y cle contaetbs 
con la comiinidadi / • 

/ / • - 

Una^^ariedad, de estrategia 

pueden ier asadas pbr el prb-J 

grama ^^ara impl emehtar la parti- 

5n activa'de los padre|( 

estrateciias varfah seguri 

Imunidad at la que sirvery 

argo, hay alguhas quj 

ro' 
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CAPITUte VH. ASrSTE8CIA_PARA EL 
PERSQNAb MOlSOLINGUE 




ijatJfiodticci eri 



El ambiehte de tjn programa 
bilingue ofrece a todos lor> 
parti ei pan tes ^ ya sean nings, 

personal , padrel*. o miembrps 

de la cdmiinidads la oprotunidad 

de aprerider* trabaaar, y funcionar 
en un ambiente en el que se 
practi can los principios de 
piuralisnio culturalv.- Este e? 
uri verdadero luqar de aprendi- 
zaje: para aquel los que_ habl an 
Irigless aquellps_ cuyq idioma 
materno es otro que el Ingles, 
y aquellos que difieren caltaral- 
iticnte de la mayqria. Para 
euitiplir con Ta demanda del 
personal requeri do para esta 
yariedad , se 1 necesi tan persorias 
d^ varies medi o-ambientes , que 



que conozcan vari os^didmas ^ y 
con yarios ni vel es de habili- 
dades. Los nifibs riecesitao 
interactuar con variosadultas 
que les s^irvah de mddelds y de 
los culled puedari edmprender que 
en nuestra soeledad exi sten 
diferencias* Esta iriteracciSn 
con los adultds^ asf cditid con __ 
companerds^ les ayuda a los ninos 
a desarrdl 1 arse cditid Indi vi duos 
que edtnprerideri y aceptan. 

Entre Ids irigredientes para 
la ImplenientaciSii del programa 
estSri el cdntenido del plan de 
esttidids^ la parti ci paci on de 
Ids padres i y del appyo de la 

ediDuni dadi _ sin e-nbaVgo, el 

exitd finalya a depender del 
persdrial. El personal que se 
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riecesita debe ser representative 
de la cdmuniddd, sensible, yre- 
ceptivo del programa bi\I i figue<. 
El personal debe inclui^ \ 
personas con conocimi en tps bi - 
lingues en cuanto al idioma, la 
cultura, ylasrelacionesdelos 
padres, Tambi en debe i ncl di r 
personas mono] ingues que su 
si en ten seguros, que quieren 
trabajar en este ambiente, y que 
qui eren L^l canzar el bbjetivo - 
1 e jano de ser bi 1 i ngues. Uh 
programa que excluya de se 
personal a.indiyidubs monolih- 
gues no estS siendo consiste.bte 
con los objetivos de una sodiedad 
pluralista„ 

El personal monolingue 
puede seryiren yariasareas: 
adml ni strati va , ensefianza, o 



de apdyd. Se les necesi ta\^ara 
que hagah que el concepto de 
eddeaci5ri billhgue funcione. Sin 
ellos, los oinbs se formarTan 

una vi sioh i rreal i sta de lo 

que el mtindb real es, Todos los 
programas bi 1 i ngues ti enen compo- 
nentes eh Ingles y eh el idioma 
que se hablaeh la casa, por lo 
que es pbsible usar personal _ 
monblihgue. Para lograr esto,^ 
los admi hi stradpres del programa 
he.eesitah designar programas 
para el persohal que sean flex- 
ibles y que utiliceh las habi- . 
lidades de estas personas eii una 
mahera cbhsisten/te eon el idi'oma 
que hablah. Para que_ el pe r'sonal 
mbhbl i hgue f unci one m|s ef ecti - 
vamehte eh es te prog^^sima hay 
que meddrar sus habilidades, para 
Ibgrar esta mpjorfa hay varias 
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fdritlas de asistencia- Con la 
guta del personal del programa, 
cada i hdi vi duo puede escoger 
aqUel 1 as form as de asi stenci a 
cdh las que el o. ella se slenta 
mis sgustdp 

EvalUacioh de los Sentimi entos 

El personal mondl ingue debe 
ser evaluado (Ver el CapTtulo II) 

para sab.er cuiles son sus 

acti tudes haci a aquel 1 ps ni nos 
qUe son 1 Ingutsti ca ^ cul tural - 
mehte diferentes, asT como para 
saber cuales son sus sentimientos 
hacia el concepto general de un 
ehf oque bi 1 ingue . _ Una forma 
de asi stenci a para el personal 
es que cada miembro de este 
comprenda y este al tanto de 
sus sentimientos hacTa aqueTlas 
personas con las que va a tra- 
t;!:r'*r y hacia el ambiente^ 
Esta evaluacidn, si se conduce 



en una mahera hbhesta ydusta^ 
va a identificar Sreas fuertes 
y d|b11es, y ya aayudar al 
personal a comprender s^u cphdueta. 
Con esta i nformaci 6n^ cada per- 
sona podri corregi r b mbdifiear 
sus pe rcepci ones basa^es^eh - 
es tereoti pos o en i nf ormaci oh 
1n cor re eta. La eya1uaci6h 
puede ser formal o informal,. - 
aunque.se pre fie re la informal 
ya que es mas fScil de' adtnihis- 
trarse y mas cSmoda. 

In^ erpretaci6n ^L_iJ^4e los 
ResuVt ados de la Ev a l uacifin 

bespues de hacer la eva- ' 
luaci6n de las actitudes, el 
si gui ente pasb es ahalizarlds 
datos obtenidbs para fdrmular 
un plan para ayudar a Ids 
mi embros del personal a cambi ar 
las acti tudes. ne gat i vas _ que 
tengah hacia lbs participarites 
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a el enfoque. 

van a ayudar 

re a s 

;e los miembrps 
a servir en el 
6n. _Se van a 
eas gue se eoh- 
se pbdra 
rategia ad- . 

estas actitudes 
! 1 ogra por 
! Me jorTa 
dual Improve- 

que es 
irsona que 
16 y pbr una 
1 1 ; en 1 al 
IS esta 
linadbr del 

j b r 1 i I n d i V i - 

serymuy 

embro del 

euahdb su 
I do e n infor- 
'a que el plan 



sea aceptado e inipl ementadd * debe 
estar* basado en las riecesldades 
individuales dela persona y con 
el coal II 0 ella este de acuerdo. 
Esto ehfatiza la importahcia que 
tiene analizar tbdds los datpsde 
la evaluaeiSn cbh mucho cuidado. 
Si el pl an se_ f brmul^a de informa- 
ci5h no muy clara^ esto va a 
causar gastbs no necesarios de 
tiempb y recursds^ y tambien 
pue-de afectar las actitudes y 
mbral del mi embro del personal 
eh cuestiori. Esto es contra- 

prodticente y puede afectar 

el fuhcidhamtento del programa 
bilirigueo AdemSs deunplan 
rerevarite i es impprtante i ^en ti f i ear 
e ihcluir un horario. Este 
hdrarid va a servir para que 
el individuopueda seguir el 
prdgreso hecho, 

Hacer Uso de^^Los— Recursos Bispbnibles 

Afinales de los 60's cuandd 
ei Hrog^Q"^^ 11 ngue estaba eh sus 
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anosdeinfancia,la 
de 1 OS recu rsos e ra m 
Los profesorespre-es 
querTarr impi emen tar u 
bilinguelo tenTan^^ 
sT mi smos , Ellosten 
arro 11a r ibs planes d 
adecuadoSjdisefiary 
prop i OS prog ram as par 
rol 1 0 del personal . . 
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1 i dad ri ami eh to es taba di sen a do e 
iao implementado loealmente y era 
ae respohsabi 1 1 dad del, programa 

% 1 ocal ^ En naestro tiempb 1 a 

Dr s1tuaci6h es may dife rente. 

2S- Comb en haestrd "tiempo el ebh- 
: ceptb de edacaei 5h bi 1 i ngtie 

es ta bi^en es tabl eei do » nuestrb 
r*- conocimi '^-ntb en este eampb. se 

ha ampl 1 ado cohsi derabl emeh te . 



Comb restiltado de la legislacion 
federal y del estadd que auto- 
riza y dafondbs para Ids pro- 
gramas bilingues, ahdra tenemos 
acceso a eehtros tiacidhales, 
estatales, y locales que 
difunden materiales bningues. 
El personal de estds cefitros 
tienen eonoeimieritbs y tienen 
la responsabi 1 i dad de asistir 
a los progr;?riias con sus nece- 
sidades edueativas.^ Varips 
colegios y Universidadeg han 
inieiadb prdgraitlas academicos 
para ofrecer especi al i zaci on 
en edueacion bilihgua a nivel ^ 
de lieehciatUra ("undergraduate') 
y de gradb ("graduate"). 

ErieT prdyecto Head Start, 
se han llevadd a cabo varios 
eambibs para ayudar a] des- 
arrbllb del prdgrama bi 1 i gnue , 
tal cbmb el desarrollo de__^ 
.euatrb planes de estudio bt- 
lihgues chicds. Estos han 
sidb bien recibidos y han 
llenadb uh vacTd que habia 
existidd pdr niucho ti empo • 

Vari bs prdgramas de Head 

Start y dtros programes pre- 
escblares en el Suroeste han _ 
adaptadd estos planesdeestudib 
y estah tehiendo buenos resal- 
tadbs. Otro esf uerzo exi toso es 
el cbmienzd del "Bilingual 
Child Develdpment Associate"^ 
(CDA)* Este_certifi cado ha 
ayudado a reforzar el ebncep- 
td que hay aptitudes que_ sdri 
especTficas para la ensenariza 
en ambientes bi 1 inguesy que_ 
dbtener esta credeneial es algd 
muy deseable. 

En los ultimos afids se hah 
establecidqasociaciones hacidh- 
ales, estatales, y locales para 
la edueacion biHngue, EstaS 



asbci acl ones hah ayudadd al des- 
arrollo de los reeursds que 
hay disponibles. - Estas asdcia- 
ciones tambien bfreeen I sus 
miembros conoportuhidadespara 
asistir a juntas Ibeales del 
personal para que aprendah 
("workshops"), a eooferencias 
estatales y nacionales^ y a 
juntas para aprehder y coro- 
na rti r informacioh especff i ca 
a su area. Vbl verse miembro 
de estas asoeiaeibhes of race 
al personal bilihguei_y parti-_ _ 
cularroente al persbhal monol i ngue , 
infqrmaeia*h que les va a causar 
crecimi ento prof esi drial . Les 
va a permitir darse cuen ta de 
15 que hay en el area y estable- 

cer i n teraeci dhe| cdn otras 

persbhas que estah eh lo roisroo. 

bas asbci aci dhes que apoy- 
aron- 1 a iropl emehtacidn del pro- 
graraa:billngUe y que creen en 
su filbsdfia sdh las siguientes: 

- Natidhal Assoclattohs for 
Bil ihgual Education 

- State Associations for 
Bil ingual Education 

- Local Associati ohs for 
Bil ingual Education 

. - Nationar_Head Start 
Associ a ti ons 

^ Regional Head Start 
Associ atibns 

- State Head Start 
. Associ atibns 

Local , State i _Regi onal 
Associatibhs fdr the 
Edueatten bf YaUhg Child- 
ren 
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El personal deprogramas 
locales que desea planear e im- 
plementar en f gques bi 1 i ngues ^ 
necesita aprovecharlos re- 
curs ps existentesparaevitardu- 
pi i ca'Tion y erf ti cas i nnecesari as , 
A la persona que mantiene estos.^ 
re cur SOS le toma bastan te ti empo 
y esf uerzo hacerl 0. _ . En 1 os 
pro gramas de Head Start, 1 gs 

prpyeedores de asi stenci a tec- 

n 1 ca y en treniamien tp^ establ eci dps 
conel"Regional Train ingOfficer" 
(RTO) comopunto focal, han sido 
una excelente f uente de asi s- 
tencia. El RTO" puede ayudar 
conlaidentificaciSn de recursos, 
planeacion de programas, y 
conducir ent renami entos.' 



^ rsonal y Padres MQn6^ing 4^£s 

Cyan do setrabaja conninos, 
el perspnal debe saber y ace p tar 
el principipquediceguelos 
padriBS desempenan un papel muy 
i mpo rtan te en el exi tp de un 
pro grama . Ppr estp es irn port- 
ante que el perspnal tenga 1 
habi iidad para relacionarse 
con Ips padres y ganarse su 
confianza, asf como aceptar 
y Irabajar con ellos para 
1 ograr con exi to 1 as^metas y 
ob jeti vos del pro grama bi 1 i ngue , 
Al personal mo nolinguele va a 
ser mas difTcil establecer esta 
relacioncon los padres 
porque van a estar limitadbs 
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en sa comuhi eaei 6n _cdn los padres 
que no hablari Ingles. En estos 
casos, los miembrbs del personal 
'deben utilizar a lbs padres 
bilingues como i htermedi ari bs : 
entre el centro y la cbriunidad^ 
comq f aci 1 i tadores degrupds de 
discusion para lbs sal^bries de 
clase y las aeti vi dades del 
centro, yeGmo traductdres de 
informaciGD para 1 bs padres- que 
no hablan Inlges. La partiCT- 
paeion de lbs padres en esta 
forma ayoda a que el personal^ 
monolingue sea aceptado por 

parte de lbs padres y de la 

comunidad, y tambien lesayuda 
a aprender sbbre los ninos, 
su familia, la comunrdad , ^y_ 1 as 
costumbres y tradicionesunicas 
de ese ambiente. E] personal 

monblirigue que evi'ta a los 

padres que no hablan Ingles por 
su llmitacion para comunicarse, 
, pbdrfa crear una barrera entre 
el eehtrb y lbs padres. 

Un si sterna jabiertg que 
permi te_l a cornunicaci dn y co- 
bperacion entre los padres y 
el persbnalj va a ayudar a 
aprender sbbre los ninos, lo 
euSl es un Ingrediente - 
bSsicb en la planeacion y des- 
arrbllb del praneducati vo para 
lbs ninbs. Los miembros del 
persbhal mono] 1 ngue van acbri- 
segiiir informacion sobre_lbs_ 
ninos por medio de su relaei6ri 
cbn^los padres y por otros 
medios (yasean los padres - 
conferencias con los prb- 
f esores , yi si tas - a sus casas* 
actividades en el eentrb^ duntas 
con los padres^ g actividades 
del salon de clase)^ Esta 
informaciSn junto ebn.la: 
obtenida por medics mSs formales, 
va a ofrecer una mejbr cbmpren- 



siSh de lbs niflbs, Esta relaci6n 
entre el personal y lbs padres 
va a permi^ir una mejbr cbfn- 
prensi6n de toda la familia* y 
en programas en l^os que se 
enfatiza trabajar con lbs padres 
cortio en Head Start, "^esta in- 
formaciSn va a ayudar eh el 
desarrollo de los perfiles 
familiares. Estos perfiles 
!?on muy buenos^reeursbs para 
usarse comb guTas. 

Un buen medio para ^que el 
personal monolingue aprerida 
sobre las tradiciones* cbstumbres 
y yalores de lbs ninbs y sus 
familias es estar en "^gptaqto 
con 1 a comuni dad • Ha^acti- 
vidades que sol b perteheceil a 
esa comurtidad y estb muestra - 
las diferericias entre gfUpoSj. _^ 
Permitir. que el persbhal partici- 
pe en estas actividades de la 
comanidad-va a facilitar la , 
comprensiSn de la cultura y 
de las experierici as > lo^cuSl 

vaa terieruna aplicacldn 

pfSetica al trabajar con los 
nine s_y sus f affll^lilas , 




Frases BSsicas de Conf lanza 
("Secdrity Phrases") ~ 

Una fbrina de asistencia que 
ha sidb popular eoh\ el personal 
monolingue es que. 1 qs_hi nos y 
padres que , no hablah Ingles 
useh frases de cbnfianza en el 
idioma quelellos hablah* Est^s 
frases de eonfiahza son palabijas 
elavf* que puedeh ser usadas en! 
situacienes de emerjehcia d_cdpip: 
medi'o"^ para ebmuhi car. 1 a acepta- 
eion de lbs hinbs^ El saber 1 
esta:. "ilabras y, frases no 
qoieri2 'Jeeir que el persbhal 
es bilihgue, perd sjrve de base. 
Ademas, lbs hinbs, lbs padres^ 
y 1 a ebmuhi dad. al v|r el esf Uerzd 
qtie el persdhal esta haciehddj 
le van a-, dar su apdyd* 



Las Erases deconfianza que 
deben^^je aprenderse en un prin- 
cipid son aquellas que sirven 
para sal udar, animar, reforza.r , 
y gui ar eh si tuaci ones de 
eftlergehcia. Una vez aprendidas 
estaSi mas frases se van apren- • 
diehdd,^ las culles Incluyen los - 
hdmbres de las-Sreas enel 
ceri tf d s dbje tos s palabras que 
impliquen accion, y el voca- 
balarid hecesario para dar in- 
strucciones. 

Algunas de las frases de 
confianza que puede h j s e rv 1 r „ c o rw^ 
guTas y que deben ser vaprendi das 
sdri palabras que puedeh ser 
traducldas a cualquier idioma, 
y son las sigulentes: . 






Npmb'fe (V'Name'') 

Saludos ii"Greetjngs" ) 

\ 

Buenos DTts ("Good 

Morning") 
BUenas TaHdes ("Good 

■ Af ter'poon" ) 
BUenas Noches . ( "Good 

Eveni ng" ) 
Hola ("Hello") 
Adios ("Goodbye") 

Peligro ("Bainger") 
Cuidado ("eatreful ") 



B-aRd ("Bathroom") 

Autobus ("Bus") 

^^forzadores ( "Reinforters? 

.■B'rini tos' Zapatos ^ 

("Pretty Shoe^") 
Boni to Vestido ; 
I I (I" Pretty Dress") 
Bohi tal Bl usa 

("Pretty Blouse") 
iBom'tos Pahtal dries 
' : ("Pretty Pants") 
Bohi ta eami sa 

("Pretty Shirt") ^ 



7: 
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jftlto ("Stop") 



Muy Bieri ("Very Good 



- ^Si ("Yes") 



ResJUffl 



No {"Ho") 



-I 

-Jr snencio C'Quiet") 



1^ 



El amBierite del programa b,1- 
lingue es el Itisar ideal para 
la ehsenanza y el aprendizaje de 
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los .prihcipibs de ploralismb 
cdlttiral. El centre bilirigLie 
debe reflegar este ebrieeptb en 
su persahal, planes deestudlb, 
material es,. y aetividadeSi Sin 
embargo, el ihgrediehte que 
baee que el erif bque_ teriga 
exi to es_ uh pe rsoh6 1 _ ebinpetehte . 
Esto incl.Uye persbhal bil i rigue 
y mbriblihgue. Esta atmoBfera 
le va a bfrecer a lbs riinbs 1 
Ids model OS hecesarids para 
que se drsarrblleh comb iridi- 
viduds cdmpetehteSo i 

El persbhal mdhdlihgue 
pude utivVizar una grail variedad 
de ifdrmas de asistencia para 
faci 1 i tar sU funcidna»r»iej1tb 
en el ceh t rd bi 1 i ngue . Una ' 



fstrategia efectivM is realizar: 
una eval tiaeion^fbrmal d informal. 
El desarrol 1 0 ^de dh plan indivi- 
dual de entrenamientb va a 

ayudar a aumentar las habiUd^des 
y a 1 debt i f i^ear 1 bs r^cursbs 
^ heeesaribSy^ Una bueha fbnma 
de a>reh^r sbbre las cbstumbres 
y tradicibnes de la gente y 
de lbs nifibs es trabajah'db cbh 
1 Its faftii 1 ies i y pbniehddse 
eo cbntactb cdh la cdmUhidad.-: 
. Algunas ,f rases de cbnfianza 
en el Ididma hattvb de los ninos 
pueden ser apreridi da s • si n mucho 
esfuefzo^ y van a rtleddrar la 
cdmunicaclon eiitre las personas 
concerhien tes . 
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